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CONTRIBUTORS

Contributors to the symposium on Mark Van Doren’s much-discussed recent bonk,
Liberal Education, are sufficiently identified in. the article itself.

Latin-American fiction occupies a considerable part of this issue of the NEw MExico
QuAarTERLY REVIEW. “Black Ghost of the Pampas,” one of the tales from Sefior Juan
Draghi Lucero’s Las Mil y Una Noches Argentinas, is published in translation with the
permission of the author and of the publisher, Oeste, of Mendoza, Republica Argentina.
Margaret H. Harrison, the translator, received a Ph. D. from the University of California
in 1934 and is the author of the recent biography of General San ‘Martin, liberator of
Argentina and Chile. . . . “The Lighthouse,” a long short story, is the work of Herndndez-
Catd, a Cuban writer. The translation is published with the permission of the author.
Angel Flores, of the Pan American Union, is widely known as a translator of Latin-
American works. He was an editor of Fiesta in November, Stories from Latin America
and contributed a translation, “The Slaughterhouse,” to these pages in November, 1942.
. . . Ciro Alegria; a Peruvian, was internationally acclaimeéd for his novel Broad and
Alien Is the World. Sarah Corwin, translator of Alegria’s “The Wanderer,” has done
many translations for the Committee on Cultural Relations with Latin America, through
whose efforts this story was secured for the QUARTERLY REVIEW.

~ Ernst Krenek, well-known modern composer originally from Vienna, is now teaching
in St. Paul, Minnesota.

Frances Gillmor, author of‘ Trader to the Navahos and Fruit dut of Rock and
teacher of English at the University of Arizona, has in recent years spent a great deal
of time in Mexico gathering material for a novel.

Prudencio de Pereda, of Long Island, New York, is now in the armed services. He
has published stories in several magazines. - -

Spud Johnson continues his “On and On” in off hours from duty in an aircraft
plant in California. Mr. Johnson used to run a newspaper in Taos, New Mexico.

Keen Rafferty teaches journalism at the University of New Mexico. He was with
the New Mexico branch of the Office of War Information for several months.

Lyle Saunders, research associate in the School of Inter-American Affairs, University
of New Mexico, has for many issues contributed his “Guide.” “Los Paisanos” is the
work of Julia Keleher, who teaches English at the University of New Mexico.

The induction of Alan Swallow into the armed forces makes the volume of poetry
in this issue somewhat smaller than usual. Pvt. Swallow, however, will continue to

select poetry for the QUARTERLY REvVIEW, and subsequent issues will contain the normal
amount of verse.

Nicholas Moore, who lives at Cambridge, is one of the Apocalypse group of poets
in England. Margaret Deming Lund lives in Omaha, Edna Givens teaches in the
music department of the Univérsity of North Carolina, and Jessamyn West lives in' Napa,
California. Mrs. West has published two stories in the QUARTERLY REVIEW ‘in recent
years and has appeared in various other magazines. Sylvia Wittmer, of Abilene, Texas,
has published a book of poems, Pagophila, as well as scattered poems in these and other
pages. James Franklin Lewis, who teaches chemistry at the University of Kansas City,
is the author of three books of poems and a collection of poems in the book Three Young

Poets. He has appeared in these pages frequently. Carol Ely Harper lives in Walla
Walla, Washington.

Among the reviewers, Erna Fergusson is the well-known author of Chile and other
Latin-American and Southwestern volumes, Jack Bradley Fahy was with the Lincoln
Brigade in Spain and has lived in Colombia, where he collected material for a book.
Mary Wicker is co-translator of Three Latin-American Poets. George I. Sinchez is
professor of Latin-American education in the University of Texas. Thomas Nickerson
ran a book store in Honolulu, is now with United Pueblos Agency. Ray B. West ]Jr., is
an editor of the Rocky Mountain Review and now teaches English at Montana State
University. Lois Gerard lives in Santa Fe; New Mexico.

All the other reviewers are on the staff of the University of New Mexico: Lyle
Saunders, Inter-American affairs; Jay C. Knode, philosophy; Frank D. Reeve, history;
W. W. Hill, anthropology; Parry A. Reiche, geology; Edith S. Blessing and Dane Farnsworth
Smith, English. . »
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MARK VAN DOREN’S LIBERAL
EDUCATION'*: A SYMPOSIUM

PON the appearance recently of Mark Van Doren’s Liberal Educa-
U tion a reviewer said that he had never encountered a book that
closed so many doots and opened so many windows. Mr. Van Doren
quietly closes the doors—the valves of his attention, as Emily Dickinson
would say—upon the elective system, *“practical” courses, specific indoc-
trination, and the fetish of objectivity. He opens the windows to let
in some of the educational ideas of Socrates, St.?Thomas Aquinas,
Rousseau, Emerson, and many others. Van Doren knows what he
means by an educated man, and he knows how alarmingly short of any
idegl standard college graduates of recent years have been falling. He
knows and is deeply disturbed by the simple fact that the educational
system in recent years has offered too little to toughen the moral and
intellectual fibre of human beings. He perceives thoroughly the evils
of over-specialization and 0ver-departmentalization in the academic
world. He believes that education should help a student—any student
—to discover the centrality of human experience. Best of all, he writes’
like a philosopher and a man and not like a committee of “educators.”

- All those who are afflicted with occupational apprehensiveness when
change is mentioned, all who honestly and sincerely believe that knowl-
" edge can be furthered only by specialization and departmentalization,
all who honestly believe that, pragmatism being our national philoso-
phy, our fragmentary approach to learning is good enough, all who
are complacent and do not care, all who honestly fear Mr. Van Doren'’s
capitulation to neo-scholasticism—all these and many others will find
objections to the book. And they should. Every teacher, every student,
and every citizen of the republic had better allow himself to be bothered
by this testament., If it hasn’t the answers, it has many of the good
questions. |

The editors of the NEw MEXICO QUARTERLY REVIEW are glad to
- publish this symposium. Contributors were chosen on the basis of wide

1 Mark Van Doren, Liberal Education (New York: Henry Holt and Co., 1934) .
| < 891
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geographical distribution and the variety of their specialized knowledge,
Only two requests were made of contributors: that they keep away
from book-review clichés and mere reporting of the contents, and that
they write down very honestly their reactions to the book.

First to speak is C. V. Newsom, of the University of New Mexico,
a mathematician and a brilliant teacher of mathematics:

The American is restless; his life is tied to a series of fads and movements. Few
ideals are subjected to the “test of time,” for the American of the twentieth century
is too impatient for that. This restless spirit is reflected in all American institutions,
In education, as in government, the pendulum of ideas swings back and forth, and
sometimes goes dizzily into a spin. We who observe these phenomena simply must
admit that the symptoms of a growing race are often painful; America is still
groping toward democracy. :

During periods of national crisis, the process of growth involving the re
examination of institutions proceeds more rapidly. American education is at the
heart of American existence, and’ it is proper and necessary that education for
democracy should presently be debated. Unfortunately, constructive leadership for
the essential controversy is lacking. Educational administrators have taken an
oversimplified view of education; upon the authorization of their faculties, they
have reduced education to an objective and quantitative science as they employ a
clerical staff to measure the e‘tlucatxonal magnitude of their students in credits, grade
points, and group requirements. Colleges of education can provide no guidance,
for, in general, they are not accustomed to leadership; they have only sought to be
acclaimed by a fickle public.

What approach, then, is possible in any serious attempt to study the nature of
education for democracy? At the start, certain premises must be adopted. It
should be acknowledged as an axiom that the basic elements in any true education
are universal and permanent. Strength and morality within society must be recog-
nized as the cumulative result of individuals able to accept responsibility. After
that, in any study of the meaning of education, it is required that educated men
be examined. No criterion for an education is needed to carry out this essential
procedure; the students in a college will name those who are educated among their
professors; your neighbor can designate the educated persons in your community.

How fortunate, then, that an educated man has treated the subject of education!
Mark Van Doren’s Liberal Education is a perfect book; the analysis is thorough;
the exposition is convincing; and the literary quality marks the work as unique in
its brilliance.

According to Van Doren, “The powers of the person are what education wishes
to perfect. To aim at anything less is to belittle men; to fasten somewhere on their
exterior a crank which accident or tyrants can twist to set machinery going. The
person is not machinery which others can run. His mind has its own laws, which
are the laws of thought itself.” The education needed to accomplish such a purpose
is liberdl education, for “liberal education is nothing less than the complete educa-
tion of men as men,; it is the education of persons.” The petty question concerning
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the particular fields which comprise the subject matter of a liberal education is
completely eliminated in this important book—forever, it is hoped. The entire
analysis makes it clear that “a liberal education is more than a classical education,
more than an education in English literature, more than an education in what is
called ‘the humanities,” and more than a training in the moral virtues.” “If science
is master of the intellectual arts proper to the conduct of its affairs, then science is
liberal too.”

No one but a great citizen of democracy could argue, as does Mark Van Doren,
that “A democracy that is interested in its future will give each of its members as
much liberal education as he can take, nor will it let him elect to miss that much
because he is in a hurry to become something less than a man. It is obvious that
all cannot be philosopher-kings, but it is just as obvious that all must not be less
than they are; and a democracy must be prepared to give the entire quantity of
itself that can be taken.” “[The citizen] can never blame a society which encouraged
him to be all that he could be.” *“All men are specialists at last, but there is a time
for choice and it is not the time of youth. Youth wants to be all things at once,
and should be given a go at it. When the experiment is done, a specialty will
announce itself. Meanwhile there is not the hurry we suppose there is~and so
supposing, threaten our society with a caste system of predestined ‘trades and pro-
fessions such as democracy may find it difficult to survive.”

The reader of Liberal Education may be surprised to learn that the trivium and

the quadrivium are not dead. In fact, the argument is convincing that the substance

of these seven traditional fields has become the skeleton of the modern liberal arts.
“The liberal arts are the liberating arts. They involve memory, calculation,
manipulation, and measurement, and call for dexterity of both mind and hand.
Without these powers no mind is free to be what it desires.” “The process of which
[the educated man] is a product is the process of mastering the liberal arts.”
Certainly no man is ready to be a personality within a democracy until he is literate
and articulate in verbal discourse, and possesses some facility in the use of
mathematical symbolism; a person thus prepared has taken the first step toward a
liberal education. ‘

No greater sin is being committed against modern youth in the name of educa-
tion than the pronounced tendency on the part of educators to ignore tradition.
Mark Van Doren correctly asserts, “Tradition is so indispensable that it is regularly
underrated, like other indispensable things. It is the medium through which we
understand one another when communication takes place. It is the only way we
have of knowing what we are.” In their haste to be modern, educators generally
. are forgetting that knowledge of a few facts is not equivalent to understanding.

" True understanding and real appreciation require penetration; reasons must be
 discovered, and proper backgrounds must be acquired. How can a youth be taught
principles of American citizenship without first studying the distinctive history of
_ America, the first nation to be seriously committed to a democratic philosophy?
The study of history has been so undervalued in the educational process that there
is definite reason for some alarm; neither the présent nor the future become
intelligible except as they are interpreted in the light of the past. Who can use
‘language with facility and confidence unless he has first studied those classical

Published by UNM Digital Repository, 1943
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languages now imbedded in our own, and has read from great literature written by
masters of language? How can a person appreciate and understand nature.if he
has not first studied pure science and its language, mathematicss What nation is
ready for peace unless its citizens have first learned to know and respect the history
and culture of neighboring countries? How little this country appears to realize
the hard requirements which peace makes of its people. Such a self-examination
makes it seem obvious that responsibility to oneself and to others demands a
maximum of individual development.

The goals of American democracy and the ideals of American education are
the same. With proper education for our citizens, a great democracy is possible;
without a wise educational program for youth, the dreams of America’s founders
shall never become reality. It is clear that Mark Van Doren understands the
problem and the only approach to its solution.

) C. V. NEwsom

The next to speak is Melvin T. Solve, who has had several years of
experience directing the codperative course in the humanities at the
University of Arizona:

Liberal education, according to Mr. Van Doren, is that which will produce
the complete and therefore the liberated man, able to function in a world whose
nature and laws he understands. The educated man will know that there is “na
dry stretch between now and then. They are one river, and the more he knows
about its length the better.”” A liberal education must teach man the essential
unity of past and present, head and heart, man and nature, humanities and science.
We must remember that knowing is knowing how to do. Most of this is very
familiar, but not since Emerson have we had such a vigorous and readable state-

‘ment. A century after Emerson wrote, our educational institutions are still turning

out “walking monsters,—a good finger, neck, a stomach, an elbow, but never a man.”
Emerson astonished his contemporaries by telling them that™ “Books are for the
scholar’s idle time.” Mr. Van Doren is more moderate. Quoting Whitehead he
tells us that “the second-handedness of the learned world is the secret of its
mediocrity.” Not only does Mr. Van Doren make war on the bookworms and the
schismatics, but on the skeptic, and upon all authority not founded in the truth
that makes the liberal man the only free man. With Pascal he says, “Not all the
powers on earth can, by force of authority, persuade us of a point of fact, any more
than they can alter it; for nothing can make that to be not which is.” In a day of
totalitarianism and ‘““truth by edict” we need such faith in the power of the educated
mind and heart.

The little book sums up most of what is worth knowing about the design for
liberal education. And while the author quotes freely, he can turn a sentence
as quotable as his quotations: “Religion is the art that teaches us what to do with
our ignorance. It does not teach us how to convert it into knowledge, for that cannot
be done. ~But it shows us how it may be dignified with ritual, which is man’s way
of confessing his ignorance in a style suitable to its size.”

The discussion of the relation between secondary school and college is less

)
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satisfactory. Mr. Van Doren is aware that high schools do not regard preparation
for college as their most important function. The attempts of the secondary schools
to invade the liberal arts he deplores but does not explain. The reason for this
invasion is, of course, that secondary-school administrators know that for the masses
the high school is the terminal institution. Forty-one per cent of our population
have had one to four years in-high school, 19.6 per cent four years in the secondary
schools. .Only 12.3 per cent have had one year or more of college:. We can not
quarrel, therefore, with the high schools for their ambition to give to vast numbers
of young people an orientation which will be of service to them as citizens and
workers, Their problem becomes extremely difficult when we remember how short
a time-is at their disposal, and especially when we realize the pressure upon them
to teach something “practical” which the young people can use in earning a
living. Remembering his Plato, Mr. Van Doren has a word for the trade schools
into which some of the “hand-minded” are deflected. But the trade schools are no
complete solution to the problem of what to teach by way of the best preparation
- for life, because the graduates of the trade schools too are citizens who will have
to make decisions as voters and parents—decisions which can be made only by the
liberal mind which knows what happened before one was born.
Certainly the secondary schools can be blamed for abandopment of history and
the older literature. Even the shortness of time at their disposal, especially when
» need seems to dictate the inclusion of vocational subjects, does not justify concen-
tration upon contemporary literature and wishy-washy entertainment mistakenly
called civics or citizenship. And certainly the secondary and the primary schools
are severely to be blamed for failure to do a good job with the indispensable
disciplines—reading, writing, and calculation. To these basic disciplines, taught to
instill ideals of accuracy and habits of work, can be added more history and foreign
language for those students who expect to enter college. College preparation will
then no longer be a problem.
Like many another, Mr. Van Doren is admirable when he generahzes, but less
happy when he comes to particutars. His return to the trivium and quadrivium
. as the basis of the curriculum of the liberal arts college surely has the weight of
experience behind it. But his praise for the method of St. John’s College will fall
coldly on many ears. Perhaps only the modernists who are all branch and no root
will cavil at the reading of classics in literature and philosophy, but the reading of
old books and sciences seems to many, including myself, a waste of time in the
-Tecapitulation of error. A student’s time is too precious to devote many hours to
the reading of more of Lu_cretius, for instance, than books III and V. Even book
III, noble as is its attempt to dispel the fear of death, will be rejected by all
Christians. Books I and II do have three laws of physics imbedded in their curious
melange of error, but the student without the assistance of a teacher would be
unable to find them. Why a young person should be required to read the gropings
of earlier ages in astronomy and medicine when he can get relatively accurate
~ information from a despised modern textbook is far from clear to me. Mr. Van
- Doren has defined a classic as a book which is always contemporary—a very good
" definition. Hippocrates, Galen, Aristarchus, Gilbert, Harvey, and others in the
St. John’s list definitely are not. Such men and.their books belong to the history

oz
i
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of science. Only a small part of their work is still scientia. And second-handedness
may as easily result from discussion of so-called classics as from study of modern
textbooks, especially textbooks in science supplemented by laboratory work, even if
the latter is “experiment” only by courtesy. . -

An important part of the book is that section devoted to the three-hundred-year
feud between the humanities and the physical sciences. Mr. Van Doren castigates

“the professors of both, but with such sound ‘good sense that both may profit.

Logically and traditionally the sciences (at least mathematics and astronomy) are
liberal subjects. Tradition and reason also support the idea that medicine and agri-
culture are “natural arts.” This doctrine fits into his basic concept of the unity of all
learning and all life. No sénsible person can believe that science can be ignored
by the liberal, that is, the complete man. One can only criticize the partial or the
lop-sided man. And too many of our professional men are as narrow in their
intellectual interests, taste, and language-skill as Sinclair Lewis’s Doctor Kennicott
of Main Street. And so far as.completeness goes or true liberality, the concentration
upon a single subject, even from the traditional seven—literature or music—provides
no better result.
While readers may disagree with details, the book is wise and good tempered,
vigorous without asperity, entertaining but not light.
MELVIN T. SOLVE

George M. Peterson, of the University of New Mexico, is a psychol-
ogist of repute. His bewilderment, the editors can assure all readers,
is honest and is not merely a literary device.

DEAR EDITOR: -

This is a disturbing and confusing task you have given me. I started out think-
ing it would be great fun. We all like to discuss shop, more almost than anything,
even in these days of the war. We professionals in liberal education, I mean.
It would be fun, I thought, because I knew Mark Van Doren in a way, although-
he doesn’t know me. He conducted a very interesting half-hour on the radio
Sufiday mornings, called “Invitation to Learning.” He has been missing for about
a year, and now I have found out what he has been up to; writing a book on liberal
education. Well—his radio program was provocative. Surely the book would bé
great sport reading, even if I did have to pay somewhat closer attention than
reading just for pleasure, in order to write about it later.

But now I am disturbed. Not provoked or concerned over a difference of
opinion, but disturbed and confused over what the opinion is. Am I a stupid
man that I cannot understand this book? Have I been miscast in the teaching
profession for nearly twenty years now, or has, perhaps, the profession moved on,
leaving me -back in the 1920’s, with nothing but ignorance of today’s expression
of its problems? Or did I never receive enough of a liberal education to be able
to go along with the boys? This last could well be, for Mr. Van Doren himself
has a chapter “Nobody Thinks He Is Educated,” which might be re-titled, for me,
“You Are Not Well Educated.” Thenceforth, he would have me.

As it is, I am obstinate enough to want to fight back. When I can’t understand

https://digitalrepository.unm.edu/nmq/vol13/iss4/1 . 8
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something, either I am stupid, or uneducated, or there is nothing to understand,
just noise and confusion. I all too frequently run into scientific hypotheses I can’t
anderstand. They prove to me that I am uneducated, but I don’t mind admitting
it in such specialized fields. No man can be expected to know everything, and
there is certainly a lot of everything in science to know these days. But in the
field of education, not so much the kind exemplified in the colleges of education
as the kind we mean when you and I talk shop, i.e., liberal education, I thought
I knew enough to go along with the rest of the boys, even if my own thoughts were
rather hum-drum. For example, Mr. Van Doren cites thirty-one writers, the
majority of whom I have read, at least somewhat. Among them is John-Dewey,
who is not considered exactly easy reading. When I read his Democracy and
Education, 1 thought I followed along, anyway. Hence, I'm not ready to admit
stupidity, even if I don’t consider myself the last word in erudition on this subject.
But with Mark Van Doren’s book,. Liberal Education, either 1 am stupid, or he
has written some noise and confusion. And so you see the chance I am taking
writing this open letter to you. If you publish it, and others read and say they
have no trouble understanding what Mr. Van Doren is saying, where does that leave
me? Hence, I am obliged to put up the best defense I can at once.

I'll say at the outset that the preface and first chapter seemed to go along
all right. But in the second chapter, on “The Educated Person,” I found my mind
wandering- as I read along. Perhaps this is because Mr. Van Doren tries to do
justice to too marny others who have previously been concerned with his subject.
And in chapter three, 1 stumbled over this, which I wish to quote now. I realize
that removing a passage from its context is unfair, but if preceding passages were
includeq, 1 Idoubt if there would be any-added content to the following:

The circle of the relation- between the state and the individual, a circle which
is drawn when we say that each depends upon the other for its good, can be
broken only if we distinguish between the individual and the person. The
individual has no relation to anything except the state or society of which he is a
member, and to which he is relative. But the person is not a member. He is the -+
body of himself, and as such is always to be understood as an end, not a means.
As a ruler, he has first ordered his own soul. As the ruled, he likewise orders his
soul. And this is something which he is unique among creatures in knowing how
to do, even though he may never do it perfectly. The good state—democracy—
will let him try, on the theory that good citizenship will follow naturally from even
moderate success; though it will let him try anyway. For without autonomy he
cannot find the center in himself from which in fact emanate the very generosity
and lawfulness, the respect for others that is a form of respect for himself, necessary
to the operation of society at all. Society may command fear and obedience; it
cannot force love or friendship, which are irreducibly personal, and developed in
places to which politics as most conceive it has no access. Yet they are the
foundation of good politics, which in this sense must be personal to succeed greatly.
Democracy wants millions of one-man revolutions, if only because the result might
be a nation of persons worth organizing. . . .” (pp. $9-40).

When 1 finished this I reread it, and then tried even:ag?_jn without success
before deciding to go on to see if I could pick things up a little later on. I also
tried the passage on a colleague, telling him in advance that I had trouble under-
standing what was meant, adding that I did not wish to suggest that he should do
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likewise, but rather explain to me the meaning of the passage as he might explain
something difficult in his special field to a student. His Tesponse was, “That is
what is known as tossing words around.” ,

Perhaps I am being unfair, for I admit picking out one of thie most esoteric
passages in the book. But as I went on reading, it appeared that I never could
quite clinch with an idea, for it always danced about and away from me, thus:

A liberal education is more than a classical education . . . [though the latter]
ought to be a great thing [for although] Greek literature is not everything, yet it is
the heart of what we need to know. . . . [A classical education acquaints] the student
with the “beauties” of two literatures. . . . Literature is a means to something bigger.
than itself. . . . It is seldom that great books in English are greatly read. . . . Literary
scholarship as we know it is most at home among the small books it can explain
. . . The sciences were too mucl admired for knowing clearly what they wanted to
do. . . . Liberal education is not everything except science . . . [which] has no
doubt of its importance. . . . Champions in “the humanities” . . . are of course
correct in insisting that they are necessary rather than nice. . . . A legend persists
that science is not humane . . . [but] the Greeks were scientists. . . . To the extent
that the “humanities” . . . are rewarming “humanism” . . . they will take us only
part way to a liberal education. . . . The conscious business of education is with
the intellect. . . . [There is] danger in separating character from intellect. . . .

= Liberal education is more than literary education, or moral education, or both. . ..
[It] tries to be intelligent about virtue. . . . [Its] prime occupation . . . is with the
skills of being. . . . [Its aim is] not merely to know or do, but also, and indeed
chiefly, to be. . . . Our talk of it, however, has been general long engugh. . . .
(Chapter IV).

Shall we, then, get‘ specificc If we do, it is on pages 150-152 where the
curriculum of St. John’s College is listed in its famous best books. Aside from
this listing, I failed to find where. But I might be specific about how Van Doren
‘seems almost insistently to avoid specificity. If you will pardon two more short
quotations, they are: (p. 116) “Doubtless all studies are one study in the end”
and, on p. 117, in discussing subject-matter, “Any list might do. . . .” Any list
that Mr. Van Doren happened to be thinking of might do, and all studies he had
in mind might be one study. But I know a student transferring from one institu-
tion to another who submitted, among other courses for which she had received
credit, a course in training to be a drum-majorette. While I recognize that this
“course” might conceivably be related to music—one of the quadrivium—I have a
suspicion that he who believes that any list will do and that all studies are one
study could find himself including a drum-major’s course in his curriculum, and
I rebel. While I may be prejudiced, this seems to me the kind of thing liberal
education should move away from today, and any generality that leads us in the
wrong direction is accordingly weakened. I suspect that Mr. Van Doren might
be incensed at the interpretation just given and could easily contradict it with
other evidence from his book, but he should bear in mind that misinterpretations
are not always error on the part of the reader, but frequently weakness on the
part of the writer.

- We could run on in this fashion regarding the interpretation of other passages,
but, I'd rather tell you that I finished the book and laid it aside for some time
before writing this. When I turned to the writing, I took the book up again and
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reread large sections of it to make sure I was not wholly mistaken. The preface
promises a theory which it hopes will not be vague. It will evidently concern,
among other things, what to do about science. But when I returned to hunting
this theory down, the best that I could find, except for some vague generalities,
was the St. John's curriculum. Is this, then, what Mr. Van Doren would do about
science? If so, I cannot believe that he will get many scientists to agree with him.

I have no right to speak for scientists, but can speak as a layman concerning
the education of my son. I hope he gets a scientific education and believe it can
be done better than by studying the scientific curriculum in the St. John’s list.

For example, his physiology there appears limited to Bernard and Harvey, both-

classics, I admit, 'but do I want him to have physiological classics or modern
physiology? I am convinced my son will learn ‘more physiology from, let us say,
Howell or its equivalent and from a teacher who bases his class work around such
material, than from these classics. Not more classics, mind you, but more physiology.
The question reduces itself to what I want him to have, classics or science, or if you
prefer the phraseology, scientific classics or modern science. I want him to have
modern science. If someone else wants h15rson to have scientific classics, he can
attend St. John's, if it will accept him. I 'hope that liberal education will not
follow a trend that will prevent me from makmg a choice, or force me into selecting
a technical school. My argument regarding physiology can be applied to physics,
chemistry, or any other scientific field. If my son wishes to avoid as much science
as possible (I hope he won’t want to ayoid any kind of education) and prepare in
“the humanities,” I'm not sure that the same kind of argument does not apply.
In fact, I don’t see why he cannot get a modern liberal education, including both
science and the humanities, without the emphasis St. ‘John’s gives to the classics.
I do not wish this to be an invective against the St. John’s curriculum, for there
are unquestionably many fine things to be said for it, but I am convinced that
Mr. Van Doren has not said them in his book, and also convinced that he has not said
much else that can be held on to and discussed, either calmly or belligerently.
And so I return to my original point. I have run the risk of being charged with
stupidity for getting nothing but vague generalities from Mr. Van Doren’s book.
If another reader gets something more, I would appreciate having it explained
to me simply and explicitly. And if it is obviously possible to do 2all this, I would
appreciate further your doing me the personal favor of destroying this letter, so
that my ignorance will not cause me painful embarrassment.
Sincerely,
| " GEo. M. PETERSON

Long known as a thorough scholar and a fine teacher, Aaron Schaffer,
professor of romance languages, University of Texas, former president
of the South Central Modern Language Association, calls attention,
we feel, to a decided weakness in Van Doren’s position:

The writer, as well as the reviewer, of a book on. liberal education lays himself
open, on two scores, to the charge of presumptuousness; for he specifically states
. that he knows what a liberal education is and he implies, though he may make
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modest disclaimers to the contrary, that he is himself a liberally educated person.
But any thoughtful teacher is justified in running this risk and in venturing to
formulate a philosophy of higher education in a democracy by the painfully obvious
fact that a large number of the graduates of our “colleges of arts and sciences” can
scarcely, by any standard, be said to have received a broad and sound education.
One explanation for this phenomenon, of course, lies in the complete lack of
agreement among college teachers as to what constitutes such an education. The
University of Texas, for example, has a Committee on Educational Policy specially
appointed by the president to inquire into and make recommendations regarding
the advisability of adapting, by radical changes where necessary, our present system
to the needs of a war-time and post-war United States. The dean of our College
of Arts and Sciences, alarmed at the speed with which our A. B. degree is being
reduced to a narrowly professional or pre-professional set of disciplines, has pleaded
repeatedly for the retention and strengthening of liberal education as the backbone
of this degree. As the Committee is heavily weighted with representatives of
the sciences and the professional schools, the unhappy dean has received support
from only a small minority; from the majority, his demands that we cease neglecting
“liberal education” and the “humanities” are countered by equally insistent
demands for definitions of these terms and by statements that such subjects as
cost-accounting, electrical engineering, and homemaking are at least as “liberal”
and as “humane” as is the study of language and literature. Under such circum-
stances, one may well wonder how we are ever going to-emerge from the impasse.

 But Mr. Van Doren knows what liberal education is and he has charted our
course out of the impasse. The milestones along this course are the 110 authors
whose writings constitute the required reading of all the students at St. John's
College in Maryland; the administrative heads of this college, frequently quoted in
Liberal Education, are apparently responsible for Mr. Van Doren’s conviction
that “an educated society is one whose members know the same things” (p. 111).
As a graduate of a relatively small, privately endowed institution, Johns Hopkins
University, and as a teacher at a relatively large, publicly supported institution,
the University of Texas, I have somewhat divided sentiments with regard to Mr.
Van Doren’s convictions and his program. I am inclined to believe that much of
his reasoning is eithe