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ABSTRACT

This empirical study uncovered Thai English as a Foreign Language (EFL) writer
identity construction and revealed how Thai culture plays a role in the development using
a sociocultural perspective. Data collection for analysis includes interviews with nine
Thai college students, a group interview, English writing essays, and artifacts they
provided throughout a 15-week English writing course. The focus of this study was to
gain insight into the phenomenon of identity construction among EFL writers from
perceptions of their lived experiences.

Based on the description of identity development, the research findings focus on
two different ways the participants perceived their experience. The first group elucidated
it as a process in which their identity develops over time. The second group illustrated
their writer identity construction using metaphors. The research findings from both
groups indicated that the participants experienced identity conflict, expansion, and
reconstruction as they negotiated between their multiple selves. In addition, Thai semi-
collectivist culture plays a role in constructing their writer identities at the macro and

micro levels. The participants’ collectivist mindsets, which developed through lived

Vi



experiences, filtered their perceptions of who they are and how they approach writing.
This study discovered that the Thai culture provides the participants with an essential
foundation for constructing their writer identities by creating a sense of group identity or
a joint ownership and authority over arguments in their texts. Ultimately, this study
contributed significantly to teaching English as a Foreign language, relating to social and

cultural aspects in Thailand and other similar EFL settings.
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CHAPTER 1
INTRODUCTION

This dissertation is original research that reflects my perception in understanding
how Thai students learn to write in the English language. To be explicit, | investigated
the construction of writer identity in Thai undergraduate students and how Thai culture
influences this account using the phenomenological qualitative research methodology. |
begin this introduction chapter by providing a brief background of languages in Thailand
and my personal narrative, which had taken me on this Ph.D. journey. Later, | provide my
research questions, assumptions, justification, the significance of the study, and the
organization of this dissertation at the end of this chapter.

Languages in Thailand

There is a legitimate sense that Thailand is a linguistically homogeneous country
as Thai is the dominant language. | must also note here that western countries had never
colonized Thailand during the colonial era. Therefore, standard Thai has maintained its
position as the only national language and has reflected its citizens’ unique identity since
a Tai chieftain, Sri Intraditya, found the first kingdom in Sukhothai in the mid-13t"
century (Baker & Jarunthawatchai, 2017; Hayes, 2016; Library of Congress, 2007;
Maneepetasut et al., 2012). According to the Basic Education Core Curriculum 2008, the
Thai language is “a cultural treasure leading to the attainment of national unity and
strengthening of Thai-ness in the Thai people's character” (Office of the Basic Education
Commission, 2008, p. 42). Legitimately, standard Thai is an official language used as a
communication tool to create a mutual understanding for most Thais. For this reason,

schools offer standard Thai for every student starting early from kindergarten. However,



it is also important to note that standard Thali, in fact, functions as a second language (L2)
for many Thais who are from different ethnic groups, e.g., Chinese, Burmese, Khmer,
Mon, Malay, Lao, Vietnamese, Indians, and indigenous tribes (Kittasangka et al., 2010;
Smalley, 1988).

As mentioned previously, Thailand consists of many ethnic groups that use
different languages. Among the number of marginal languages and dialects, the three
main regional languages include Kammiuang in the north, Lao or Isan in the Northeast,
and Paktay in the South (Maneepetasut et al., 2012). Thus, it is possible to assume that
Thailand has conflicts due to language verities like other countries such as India, Burma,
or Malaysia. However, ethnic minorities have long been absorbed into Thai society and
culture throughout history; their language varieties have merged into the Thai language
and are considered variants of dialects rather than separate languages. This notion is
similar to Smalley’s claim on languages in Thailand that “every language has its place in
the system and no language threatens the place of the national language” (Smalley, 1988,
p. 253).

In addition to the standard Thai language, Thai students learn foreign languages,
e.g., English, Chinese, French, Japanese, German, etc., at a certain level during their
school years. The purpose of learning foreign languages is to “understand differences of
languages and cultures, customs and traditions, thinking, society, economy, politics, and
administration... and to access extensive bodies of knowledge of the world community”
(Office of the Basic Education Commission, 2008, p. 252). Among all foreign languages,
English is the only one mandated in the entire basic education core curriculum; therefore,

it has been taught throughout the country, starting in 1999 (Office of the Basic Education



Commission, 2008). In essence, English is viewed as the language of advancement in
Thailand due to its underlying ideology; specifically, being proficient in English for
Thais is a privilege (Baker & Jarunthawatchai, 2017; Chamcharatsri, 2013; Hayes, 2008).

As Thai is the country's official language, Thai students perceive English
language learning as challenging (Dueraman, 2012). The English language learning for
many students falls into a matter of necessity rather than a language preference
(Chamcharatsri, 2013; Masavisut et al., 1986). After years of learning the English
language with much effort, students may still struggle to produce the oral language, let
alone craft the language in written texts. I, too, struggled with English language learning
early in my school years.

A Personal Story to a Research Study

| was born and raised in a small city, Uttaradit, in Northern Thailand. Although |
am of mixed Chinese descent, Thai is the language | use in daily life. Growing up in the
middle of a market neighborhood where there were many Chinese Thais, | had heard my
grandparents talk to our neighbors with their "Chinese"—the code mixing and code
switching between Thai and Chinese. As a child, I never got involved in their
conversation. However, it was not difficult to guess their conversation; it was not that |
understood Chinese but because they used more Thai. At home, my dad would mention a
few words in Chinese every so often to surprise his children with his heritage language.
Despite that, | could not understand a single Chinese word and never engaged in a
Chinese conversation. At that time, Thai was the only spoken language | used at home

and school. Later | started learning to recite and write Thai letters by the age of five. Here



in this context, | define myself as a Thai who speaks and is literate in Thai as my first
language (L1).
Early Years of English Language Learning

English is the second language | learned in school, starting in the fifth grade. The
English language classroom used a grammar-translation approach where a Thai-speaking
English teacher stood in front of the class and explained a lesson to 30 to 40 students. The
standard Thai language was the primary language of instruction that the teachers used to
clarify English grammatical structures and translate English vocabulary. English was not
my favorite subject since there was no authentic environment for language use in my
community. To elaborate on what | mean by the authentic environment, | had never used
English outside of the classroom, except when | occasionally received a phone call from
my cousin who lived in England. Our English conversation ended as soon as we greeted
each other because | could not relate to her conversation and was not confident in my
Thai-English accent. Thus, my relationship with the English language was somewhat
uncomfortable during the early years. My perception of English language learning was
similar to many Thai students—viewing English as irrelevant living in my local
community (Chamcharatsri, 2013; Dueraman, 2012).
Attitude Shifting

The English language started to get my attention during high school when
teachers introduced me to student exchange programs. | remember teachers made special
welcome back remarks to celebrate the success of those students who completed their
journey abroad and returned home. Many exciting experiences with language learning

that those students shared in the auditorium had inspired me because, as it seemed, they



had taken quite a significant leap in their language development. And apparently, they
became fluent in English after about ten months of practical immersion in English-
speaking countries.

In the eleventh grade, | applied to an exchange program, thinking that living in an
English-speaking country, which | considered a sink-or-swim situation, would help me
develop my language skills. The application process was not complicated; | took a test
and interviewed in basic English conversation. My application was approved quickly, and
my whole new experience started there. | spent almost a year living in the U.S., and by
the end of the program, | was able to participate in daily conversation. Since then, |
realized that | could use English as the language to bridge to connect me with the world
and open more avenues for my future.

Learning to Write in College

When | returned home with a passion for advancing my English skills, 1 enrolled
in the bachelor's degree program in English at Chiang Mai University in northern
Thailand. The language teaching and learning in college were more intensive; teachers
used English as a language of instruction more frequently than the Thai language. In fact,
Thai was only used when needed for clarification. Yet, | enjoyed practicing speaking,
listening, and reading in classes; academic English writing was a whole new chapter
since | had never been explicitly taught how to write, even as an exchange student in the
U.S.

Recalling my first writing assignment, | was quite reluctant to start writing. | tried
to follow the instruction that an instructor gave me, then gathered information from

classroom discussions. | jotted down ideas to outline an essay. | sorted out English terms



from paper dictionaries and slowly completed the assignment. It took me a whole week to
write one 4-paragraph essay. Even so, | was not satisfied with my draft because | was
unsure of my writing skills, nor could | recognize the errors | made. Yet, my classmates
and | barely discussed our written assignments, not even commenting on the content
organization. Finally, I submitted my work to the teacher—the only one to turn it in for
comments and assessment.

During my second year in college, | remember the most nerve-racking and
stressful experience | had was a monthly impromptu writing activity. My teacher gave a
few writing topics to all students in the class to write within thirty minutes. This activity
worsened my English writing attitude because | felt disheartened to write spontaneously,
and | had no chance to revise my draft within the given time. Depressingly, this writing
task created a setback in my writing which scored toward my final grade. The only
positive impact | could think about was that it had helped me prepare for writing exams.
At the time, English language writing was a bitter pill for me because I did not know, to
be honest, how to become a better writer.

It took much effort and several years for me to learn and appreciate English
writing. | began to understand it when | had a chance to write extensively while
continuing my master’s degree in teaching English as a foreign language. As I sat down
to write during this time, | developed myself for who | am as a writer. | put my thoughts
into words, reflected on experiences in sentences, and expressed stories in paragraphs. |
captured my feelings and thoughts through my writing, and I sensed the authorship of the
stories I wrote. | finally found my writing consists of my history, disposition, values,

beliefs, position, and opinions presented through a text. As my writing goal changed, | no



longer wrote to meet the course requirements as in the early years but instead to develop
stories that readers would enjoy.
Questions Raising

| became an English teacher at a local university in Northern Thailand shortly
after my master’s degree graduation. As an English writing teacher, I found challenges in
methods of teaching English language writing because, on the one hand, the students
came to my classroom having different background knowledge towards English language
writing. In addition, they also had different expectations in learning to write in English.
Through the experience of teaching in my classroom for some years, a few students stood
out as | recalled reading their essays. | asked myself: what made those essays different
from others, and what had caught my attention. As | sat down and pondered these
questions, the answer was not complicated; those stories spoke to me. | admitted that my
students’ writing was not always easy to read. But as soon as I realized it, [ was diving
into their world: life on a farm, a carefree hill-tribe childhood, a passionate teacher, etc.
My experiences as a writing teacher in Thailand have led me to essential questions about
how these students learn to write in English. My research interests focus on the
intersection between the writer identity construction of Thai students, accounting for their
historical and sociocultural issues, and English language writing in English as Foreign
Language (EFL) classrooms.

Research Questions

This study expands the understanding of writer identity, particularly Thai EFL

students who bring to the class their Thai cultural identity and different literacy

backgrounds, which remains generally unstudied in previous scholarship. The purpose of



this phenomenological study is to investigate the construction of writer identity in Thali
undergraduate students learning to write in EFL classrooms and to explore the impact of
Thai culture on the development of their writer identities. This research may empower
English writing teachers to effectively support students by raising awareness of writer
identity and culturally responsive pedagogy in L2 writing classrooms. The guided
questions of this research are as follows:

1. How do Thai undergraduate students construct their writer identities over a

semester in an English composition writing course?
2. How does Thai culture play a role in constructing Thai undergraduate
students’ writer identities in their English writing?
Researcher Assumptions

Prior to this research study, three assumptions had arisen. First, | believe that
social and cultural conditions set Thai students for how they construct their English
writer identities in the Thai context. This assumption is based upon my own professional
observation of the students and the existing literature on L2 writer identity (Burgess &
Ivani¢, 2010; Chamcharatsri, 2009; Ivanic, 1998; Jwa, 2018; Matsuda, 2001; Matsuda &
Tardy, 2007; McKinley, 2017; Shen, 1989; Tardy, 2012), which I expound on in Chapter
Two. Second, based on my experiences as a L2 writer in both ESL and EFL contexts, |
believe that historical experiences assist in the construction of writer identities. Finally, |
believe that it is essential to explore Thai students’ lived experiences to understand how
Thai students become English writers. According to Bloomberg and Volpe (2019), the
pure meaning of a phenomenon can only be understood by the person who has

experienced it. While I have no empirical evidence to substantiate these claims besides



my personal experiences and relevant literature, | must state these assumptions clearly
and from the outset so that my researcher positionality is transparent.
Overview of English Writing in Thailand

English writing instructions in Thailand often focus on a comprehensive grammar
approach (Chamcharatsri, 2010; Srichanyachon, 2011, 2012). The two main reasons are
to help students recognize linguistic differences between L1 and L2 and to help students
meet the standard requirements of high stakes testing.

Since early year, teachers in Thailand have tried to highlight linguistic differences
between Thai and English because they are totally different language roots.
Prasithrathsint (2000) explained, for example, a word meaning ‘good’ [dii] in the Thai
language can occur in the same syntactical environment as a word meaning ‘speak’
[phlut] because adjectives in the Thai language act virtually the same as verbs in main

syntactic environments. As in a Thai sentence, nna [Khaw dii] ‘(s)he good’ appears in the
same syntactical structure as in wiyanmwuidu [Khaw phlut pasaa-ciin] ‘(s)he speak Chinese’

(Prasithrathsint, 2000, pp. 254-255).

Other research studies revealed at least 16 categories of the Thai language
interference in English writing of Thai students, including verb tense, word choice,
sentence structure, article, preposition, modal/auxiliary, singular/plural form, fragment,
verb form, pronoun, run-on sentence, infinitive/gerund, transition, subject-verb
agreement, parallel structure, and comparison structure (Sermsook et al., 2017;
Suvarnamani, 2017; Watcharapunyawong & Usaha, 2013). Some common mistakes that
the language teachers may find in the English writing of Thai students mentioned in

Suvarnamani (2017) are, for example:



e Every time | saw [sic] her she always smile.

e She is good-looking woman when she was a teenage [sic].

e She (/) never angry me when | do something wrong.

e | talk to her (/) everything. (Suvarnamani, 2017, pp. 250-255)
Researchers noted both linguistic differences between the two languages and negative
transfer to be a cause of concern for English writing instruction in Thailand (Sermsook et
al., 2017; Watcharapunyawong & Usaha, 2013). According to Boonyarattanasoontorn
(2017) and Padgate (2008), grammatical competencies indicate the level of writing
difficulties (Boonyarattanasoontorn, 2017; Padgate, 2008). Meaning, students with lower
grammatical proficiency find it more challenging to compose in English. Many students,
as a result, perceive grammar as a critical aspect of English language writing (Padgate,
2008; Srichanyachon, 2012) while leaving rhetorical and literary elements out of the
writing focus.

Another reason for taking a comprehensive grammar-translation approach to
English language instruction has to do with the test-based process throughout the
educational system (Baker & Jarunthawatchai, 2017). In Grades 6, 9, and 12, students are
required to take the Ordinary National Education Test (O-Net) to assess their academic
proficiency. Undergraduate students are required to pass a Test of English for
International Communication (TOEIC) upon their graduation. Although it is not a
requirement for students from every academic field, many students, such as pre-service
teachers, nursing students, engineering students, etc., need to obtain certain TOEIC
scores to secure their jobs. Many others who decide to pursue graduate degrees need to

take Test of English as a Foreign Language (TOEFL), International English Language
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Testing System (IELTS), or its equivalency such as Chulalongkorn University Test of
English Proficiency (CU-TEP) or Thammasat University General English Test (TU-
GET) in addition to other admission requirements.

Due to these high-stakes tests, language teachers attempt to help students meet
standard requirements by providing test preparation and grammatical focus instructions
more than any other English language learning aspects. Next section, | justified research
on writer identity in Thailand.

Justification of Research on Writer Identity of Thai Students

An understanding of the differences between languages and a comprehensive
grammar approach may not be sufficient for English language writing. This is because,
according to lvani¢ (1998), writers bring their life histories to the act of writing as she
noted, “each word we write represents an encounter, possibly a struggle, between our
multiple past experiences and the demands of a new context...writing implicates every
fibre of the writer’s multifaceted being” (p. 181).

Many scholars have relied on Ivani¢’s theoretical concept and examined the
writer identity construction of L2 students focusing on different aspects (Chamcharatsri,
2009; Lee, 2017; Li & Deng, 2019; Liu & Deng, 2019). Some other studies combined
Ivani¢ with other linguistic approaches (Burke, 2010; Juliaty, 2019; Jwa, 2018;
McKinley, 2017; Ouellette, 2008; Wang, 2015) or drew from other concepts that are
relevant to the study of identity (Fernsten, 2008; Getkham, 2016; Zhao, 2019). Among
the relevant studies on L2 writer identity | had reviewed, | was uncertain how Thai EFL

students construct their writer identities when writing in English. To the best of my
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knowledge, only one relevant study by Getkham (2016) explored writer identity focusing
on the authorial stance of Thai doctoral students in American universities.

Building on Ivani¢ argument and a gap in previous literature, I see the benefits in
exploring writer identity construction to better understand all aspects that influence Thai
EFL students to become English writers. | also see that this present research study can
contribute to English language teaching and learning in Thailand.

Significance of the Study

Due to the dominant forms of sociocultural capital and English language writing
in Thai contexts, researchers and educators know very little about Thai students' writer
identity construction in EFL classrooms. By researching the topic, this study aims to
expand the understanding of Thai EFL writer identity construction and to reveal how
Thai culture takes part in this account. Second, this study may empower Thai teachers to
reconsider English writing instruction and gain new insights into developing students’
writer identities. Finally, the research findings describing lived experiences of student
writers may essentially raise awareness of culturally responsive pedagogy for language
writing instructors.

Organization of the Dissertation

This dissertation consists of five chapters. Chapter One introduces the study's
basic components, including background and contexts of languages in Thailand, the
researcher's personal story to a research study, research questions, justification, and the
significance of the study. Chapter Two presents the conceptual and theoretical
frameworks, a relevant literature review on L2 writer identity, and Thai students'

background in culture, language, and writing education. Chapter Three provides the
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research methodology, including the research design, research methods, tools, and data
analysis procedures. Chapter Four and Chapter Five present empirical data and analysis
in answering the two research questions. Chapter Six discusses the summary of research

findings, pedagogical implications, and future research direction.
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CHAPTER 2
LITERATURE REVIEW

In this phenomenology study, | attempted to understand how Thai students
construct their writer identities in EFL classrooms and how Thai culture impacts their
development. In this chapter, | reviewed related literature on the topic, focusing on three
major literature bodies: (a) sociocultural theory, (b) identity in written discourse, and (c)
the cultural and educational background of Thai EFL writers. In the following sections, |
discuss each body of literature respectively.

Conceptual Overview

Sociocultural Theory

One of the most influential theories in psychological development grew from the
work of Lev Vygotsky. Taking the sociocultural perspective, Vygotsky stresses social
and cultural impacts on human mental development (Vygotsky, 1978). He described the
environment in which individuals grow up and live would shape how they think and what
they think through the process called “mediated activities” (Vygotsky, 1978, p. 54). In
this mediated process where a pure form of thinking and language are united, each
individual internalizes and makes meaning of the world around them (John-Steiner &
Mahn, 1996). They then construe, understand, and make sense of life events concerning
social relationships to the self and then later choose to interact in particular ways. In this
respect, Vygotsky placed a strong emphasis on language developed in sociocultural
contexts to play a significant role in shaping each individual's thoughts and connections

to the outside world (John-Steiner & Mahn, 1996).
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Vygotsky (1978) developed at least three main concepts to explain human mental
development, including (a) the inner speech: the pure meaning connected with words, (b)
the children’s play: the imaginary situation to help children develop new skills, and (c)
the Zone of Proximal Development (ZPD) which is one of the most important
applications of the theory in education. The ZPD describes an area where the most
sensitive instruction or guidance should be given to a child to develop skills (higher
mental functions) and later to use independently. Building on this concept, Wood,
Bruner, and Ross (1976) introduced the term scaffolding to explain the process that
children start to learn new skills with the assistance of knowledgeable others, i.e., parents,
teachers, or caretakers. Based on these human mental development concepts, many
researchers have long employed this sociocultural perspective to understand complex

learning and cognition phenomena.

Discourse in Sociocultural Context

Vygotsky developed his theories starting around the 1920s to 1930s. He died at
the age of 38 and left his theories incomplete. Fairclough (1989) took up Bakhtin and
Vygotsky's ideas and added more to describe the relationship between discourse and
sociocultural context. His contributions underlined the impact of social and cultural
context on shaping discourse production, discourse interpretation, and the text's
characteristics. Figure 1 illustrates Fairclough’s framework by Ivani¢ in her book:
Discourse and Identity (1998).

The diagram shows how a text (written or spoken), positioned in the inner layer,
is embedded in production and interpretation processes. These processes incorporate the

mental, social, and physical processes, practices and procedures involved in creating the
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Figure 1

Discourse as Text, Interaction and Context (Ivanic, 1998, p. 41)
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text. Therefore, the discourse communication between writer and reader, or speaker and
listener, occurs by connecting “the wider social context to the words producing in the
head of the [text producer]” (Ivani¢, 1998, p. 42).

However, Fairclough (1989) emphasized the principal feature referring to the
diagram's outer layer (Figure 1). It set out possibilities of constant interaction of the
interlocutors concerning specific social conditions of discourse production and
interpretation. According to Ivani¢ (1998), these conditions refer to “systems of values,
beliefs, practices, norms, conventions, and relations of power which have been shaped by
the socio-political history of a nation or an institution” (p. 42). In this connection, she
added arrows into the original diagram to illustrate the sociocultural forces in producing

the text. This is how Ivani¢ explained it:
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inward-pointing arrows represent the way in which the cultural context with its

competing values and ideologies and its shifting relation of power affect texts

indirectly through the heads of participants in specific linguistic interaction. ...

The outward-pointing arrows represent the way in which every linguistic act

contributes to the future life of the competing ideologies in the cultural context,

by reproducing or opposing them, in this way participating in the ongoing process

of social change. (Ivani¢, 1998, p. 43)

In conclusion, Fairclough (1989) and Ivani¢ (1998) revealed how language is socially
constructed. The diagram (Figure 1) relates social construction to social interaction. In
other words, it relates an individual’s text to others, and hence it provides a framework
for connecting discourse as socially constructed to identity formation.

Identity

Research from sociology and psychology defined the concept of identity in a
variety of ways. Put simply, the term identity is “how we define ourselves, how others
define us, and how we represent ourselves to others” in social relation networks
(Ouellette, 2008, p. 259). From this definition, it is vital to review identity theory
concerning sociocultural context.

Identity is a term which, according to Gee (2000) used as an analytic lens to
recognize one as “a certain ‘kind of person’ in a given context” (p.99). Four perspectives
constructing a person's identity include the nature perspective (or N-Identities), the
institutional perspective (or I-Identities), the discursive perspective (or D-Identities), and
the affinity perspective (or A-ldentities). He further described, first, the N-identity as part

of a person’s identity that has to do with the power of nature, such as the human race,
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skin color, or genders. Second, the I-Identities is a particular position in which laws,
traditions, or social rules allow the authorities to set a position within an institution, such
as being a professor, a teacher, a student, etc. The third perspective, D-identity, looks at
individuals concerning their characteristics or charisma. This specific perspective is more
of “rational individuals” than natural force or an institution (Gee, 2000, p. 100). Lastly,
A-identity builds upon shared experiences as part of an “affinity group” (Gee, 2000,
p.105) that the person has chosen but is not forced to participate in distinctive practices.
To illustrate, one can be considered a little monster when a person affiliates oneself with
the Lady Gaga fan group. Gee explains this further by stating, “while I could force
someone to engage in specific practices, | really cannot coerce anyone into seeing the
particular experiences connected to those practices as constitutive of the kind of person
they are” (2000, p. 106).

Drawing on his definition and different aspects of identity construction, Gee
(2005) introduced discourse analysis as a way to gain insight into how language enacts
social and cultural perspectives and identities. He also applied the theory and method in
his research studies (Gee et al., 2001; Gee & Crawford, 1998) and demonstrate how
individuals from different social classes in the United States use language to form
themselves as different “kind of people” (Gee et al., 2001, p. 175). Three discourse
analysis tools that the researchers used included (a) the I-statements: use of the first-
person pronoun directly as ‘I’; (b) motifs appear through each interview and what themes
they subserve; (c) narrative analysis that uncover “how the [participants] ‘make deep

sense’ of the world and themselves” (Gee et al., 2001, p. 177). Their research findings, in
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the end, informed teachers of social processes, how the students constructed their
identities, and how to further support them for better futures.

Other researchers and educators built on Gee’s theories and explored identity
development of people from different discourses, i.e., fifth-grade African-American
students in science literacy (Brown et al., 2005); pre-service science teachers (Luehmann,
2007); high school students in social studies (Beck, 2013); second language learners in
computer-mediated communication in Russia (Klimanova & Dembovskaya, 2013), all of
which entirely revealed environmental impacts on the identity development of the
participants. Other linguists, however, approached the construction of identity in
academic written discourse using different frameworks and tools to investigate lexical-
grammatical, rhetorical resources, etc. | reviewed research studies on writer identity

construction in the following section.

Identity in Written Discourse

Previous research on academic written discourse has revealed the intersecting
between writing as a way of knowing and writer identity construction (Park, 2013).
Several studies in the field discussed writer identity using four key terms (stance, voice,
self, and identity), sometimes interchangeably, based on research purposes. Li and Deng
(2019) gave a helpful analysis of each term to elaborate on their interrelationship. They
summarized, “stance focuses on textual use of language and is linguistically based. Voice
concerns a larger discoursal use of language and is socio-linguistically based. Self and
identity go beyond the linguistic domain and are socio-psychologically based and socio-
culturally based” (Li & Deng, 2019, p. 328). Next, | discussed the notion of writer

identity and research studies from the mid 20™ to 21% centuries.
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In the Mid 20" Century

To begin with, the traditional notion of writer identity emerged early in the mid-
1960s as the unique individual quality presented through self-expression in a text or voice
(Coles, 1988; Elbow, 1968; Macrorie, 1970; Stewart, 1969) while emphasizing a strong
association with the ideology of individualism in other respects (Ramanathan &
Atkinson, 1999). This concept started to get attention among North American writing
teachers with their goal of helping students conform to the native-speaker norms on the
one hand (Matsuda, 2015) and on the other hands developing linguistic behavior such as
“clear, overt, expressive, and even assertive and demonstrative” (Ramanathan &
Atkinson, 1999, p. 48). In this regard, writer identity and language learning were then
discussed and assessed in line with the presence or absence of the sense of the individual
authentic voice (Voloshinov, 1973). However, this view of voice had become
problematic when applied to students who come into class with different social and
cultural backgrounds.

Giving Shen’s (1989) writing experiences in the U.S as an example, she noted:
“the rules of English composition encapsulate values that are absent in, or sometimes
contradictory to, the values of other societies [China, in her case]” (p. 460). She provided
an explicit example of the collectivist values in presenting her voice using the word ‘we’
instead of ‘I” as opposed to the values of individualism. For this reason, she reflected on
constructing her English writer identity by “getting out of my old identity, the timid,
humble, modest Chinese ‘I’ and creeping into my new identity, the confident, assertive,
and aggressive English ‘I’ (p. 462). Another confronting factor in her English writer

identity formation connects with her Chinese cultural thought pattern that allows for the
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creation of the readers to interpret meanings (Shen, 1989). In this sense of being a
Chinese writer, she must state how, why, and when a composition is composed to build
on the content before gradually delivering the essence later.

For these reasons, Shen battled with the whole system of her previous ideological
and logical identities while constructing the new ones as she imagined, “slipping into a
new skin” (Shen, 1989, p. 465) to form another English writer identity. Her L2 writing
experiences have long been in academic discussion. Based on google scholar, 489 authors
cited her work since she published the article in 1989.

Late 20™ to 21t Century

The writer identity concept has changed continuously due to a growing body of
literature from the late 20" to the 21t century. In light of the social constructivist view,
writer identity is not necessarily tied to the ideology of individualism but constructed and
negotiated through discourse practices. Researchers explained that writer identity exists
in the interaction between writers and readers, mediated by the text (Hyland, 2012a;
Matsuda, 2001, 2015; Matsuda & Tardy, 2007).

Stance and Voice. Although the writer's positions, as mentioned in Shen (1989),
are inextricably tied to the identity construction regarding stance and voice. Discourse
linguists (Hyland, 2002, 2012b; Hyland & Guinda, 2012; Matsuda, 2001, 2015; Matsuda
& Tardy, 2007; Tardy, 2012) placed their focus on investigating elements of writing to
understand writer identity from different sociocultural backgrounds. To be specific, they
have used corpus, rating scales or rubrics, and all of which can be quantified to examine

the issue.
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Hyland (2012b), for instance, made a distinction in the linguistic means of
realization. He posited that stance addresses “a writer’s rhetorically expressed attitude to
the prepositions in a text and voice [refers to] his or her attitude to a given community”
(p.134). According to Hyland (2012b), his stance framework includes three main
components: evidentiality, affect, and presence. Evidentiality refers to the writer’s
expressed commitment to the reliability of the propositions he or she presents. Affect
involves a broad range of personal and professional attitudes towards what is said.
Presence refers to the degree to which a writer places himself/herself in a text. For
Hyland, a writer’s stance appears in linguistic choices such as hedges, boosters, and
attitude markers in expressing personal judgments. Voice, on the other hands, concerns
the manipulation of discoursal features as the way writers structure arguments, negotiate
claims, refer to literature, criticize prior work, and all that readers recognize writers as
legitimate and authoritative such as the use of first-person pronouns (Hyland, 2002,
2012a).

In addition, Hyland (2005, 2010, 2019) proposed a model of metadiscourse for
identifying and coding rhetorical features based on his assumption that “[those] features
can be understood and seen as meaningful only in the contexts where they occur” (2019,
p. 43). Therefore, metadiscourse analysis can reveal the extent to which discourse
structure in ways that is particular to a group of users. His model recognizes two
dimensions of interaction: the interactive and the interactional dimensions. The
interactive dimension concerns the writers’ awareness of an expected audience—how
they seek to accommodate the readers’ knowledge, interests, rhetorical expectations, and

processing abilities. On the other hand, the interactional dimensions concern the ways
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writers interact with their text message by making explicit views and allowing readers to
respond to the text (Hyland, 2019). Metadiscourse here reveals how the writers construct

the text interpersonally with their readers. Table 1 shows different rhetorical features use

for the analysis.

Table 1

An Interpersonal Model of Metadiscourse (Hyland, 2019, p.58)

Category Function Examples
Interactive Help to guide the reader Recourses
through the text
Transition express relations between main  in addition; but; thus; and

clauses

refer to discourse acts,
sequences, or stages

refer to information in other

Frame markers

Endophoric markers

parts of the text

Evidentials refer to information from other
texts

Code glosses elaborate propositional
meanings

finally; to conclude; my
purpose is

note above; see Fig; in
section 2

according to X; Z states

namely; e.g.; such as; in
other words

Interactional Involve the reader in the text

Resources

Hedges withhold commitment and open
dialogue

Boosters emphasize certainty or close
dialogue

Attitude markers express writer’s attitude to
proposition

Self-mentions explicit reference to author(s)
Engagement markers explicitly build relationship
with reader

might; perhaps; possible;
about

in fact; definitely; it is clear
that

unfortunately; | agree;
surprisingly

I; we; my; me; our
consider; note; you can see
that

In addition, Matsuda added that voice could be an academic writing element both

from the writer’s and reader’s perspectives. He defined voice or discursively constructed

identity in written discourse as “the amalgamative effect of the use of discursive and non-

discursive features that language users choose, deliberately or otherwise, from socially

available yet ever-changing repertoire” (Matsuda, 2015, p. 144). Furthermore, Tardy
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(2012) developed the dialogic view of voice that highlights the interaction between writer
and readers regarding the co-construction of voice. She argued that the study of voice
must take into account readers’ impression rather than solely the writer’s intention or
textual features, and theories of voice must also distinguish between authors’ intentions
or appearances of their voice and reader’s construction of authors’ voices (Tardy, 2012).
Self and Identity. Drawing on a social constructionist view, Ivani¢ posited that
identity is “not socially determined but socially constructed” (Ivani¢, 1998, p. 12) and it
is necessary to examine “how the self is implicated moment by moment” concerning
“power” and “power struggle” in the process of identity construction (Ivanic, 1998, p.
13). Ivani¢ further provided her theoretical framework and proposed three key aspects of
the discoursal construction of identity in the act of writing, as she called:
autobiographical self, discoursal self, and authorial self (Ivanic, 1998).
Autobiographical self represents how writers project their identities in real life or
the sense of whom writers bring with them to the act of writing. This identity is shaped
by “prior social and discourse history, ...associated with a writer’s sense of their roots, of
where they are coming from, and ...is in itself socially constructed and constantly
changing” through lived experience (Ivanic, 1998, p. 24). Discoursal self is an image of
the writer that emerges in a specific text or the representation of the self, the view of the
world, the values and beliefs that writers construct through their writing practices as well
as their choices of wording and other semiotic means of communication in the social
context. Authorial self or self as the author is the presence writers construct for
themselves as the author of the text or the extent to which writers want to appear

authoritative.
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To these three, Ivani¢ added another aspect of writer identity, possibilities for
selfhood, which are available to writers in the social context of writing and put
constraints on who a person can be. Therefore, it relates to ethnolinguistic identity,
cultural identity, disciplinary identity, academic identity, and the identity of a particular
genre and discourse community. Ivani¢ provided a theoretical basis and a case-study-
based investigation with eight mature students’ discoursal construction of identity in
academic writing. She argued that “writing is an act of identity in which writers align
themselves with interests, values, beliefs, practices and power relations through their
discourse choices” (1998, p. 109). Figure 2 shows different aspects and relationships of
writer identity in socially available possibilities for selfhood.

Figure 2
Discoursal Construction of Writer Identity (Burgess & Ivanic, 2010, p. 235)
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Building on this dynamic construction of the self and selves at different levels,

Burgess and Ivani¢ (2010) constituted the change from viewing identity as an individual
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construct to the self and society's co-construction. They explained in addition to the act of
reading; readers read not only the subject matter in writing but also the impression of the
writer at the same time. Meaning, the readers will likely take on this particular impression
of the writer, the perceived writer, as a long-term writer identity. Therefore, the
researchers (Burgess & Ivani¢, 2010) added to the original framework the perceived
writer as another aspect to consider the discoursal construction of writer identity.

Drew from a social constructionist view, Ivani¢ posited that identity is “not
socially determined but socially constructed” (Ivani¢, 1998, p. 12). She suggested that
scholars examine “how the self is implicated moment by moment” not on “in power” but
also “in power struggle” in the process of identity construction (p. 13).

How has L2 Writer Identity from East/Southeast Asian Region been Studied?

A wide range of research studies on identity includes personal identity, ethnic
identity, learner identity, teacher identity, social and cultural identities, gender identity,
etc. This section of the literature review, however, focuses on identity in written
discourse. To be specific, | reviewed research studies on L2 writer identity from the
east/southeast Asian region. Many scholars have relied on Ivani¢’s theoretical framework
to examined the writer identity construction of L2 students focusing on different
perspectives (Chamcharatsri, 2009; Lee, 2017; Li & Deng, 2019; Liu & Deng, 2019).
Some other studies combined Ivani¢ with other conceptual frameworks (Burke, 2010;
Juliaty, 2019; Jwa, 2018; McKinley, 2017; Ouellette, 2008; Wang, 2015) or drew from
other concepts that are relevant to the study of identity (Fernsten, 2008; Getkham, 2016;

Zhao, 2019). | discussed these research studies from ESL and EFL contexts, respectively.
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Studies in ESL Contexts

Ouellette (2008) employed critical discourse analysis in exploring identity-related
issues in the textual borrowing practices of an ethnic Chinese writer. In this study, the
researcher focused on the case of an L2 student from Taiwan who attended a U.S.
university and enrolled in an ESL composition course. Considering the student’s response
to her plagiarism practices in her writing, the researcher chose her essay drafts as the
central unit of analysis. Then, the researcher adopted Ivani¢’s (1994, 1997, 1998)
“aspects of writer identity”” and Hyland’s (1999, 2005) notion of “stance” and
“engagement” as a framework to understand how her choices construct identity in and
through discourse. The researcher also included the students’ journal reflections to
explore different aspects of identity that shape her discourse choices.

Fernsten (2008) used critical discourse analysis and ethnographic approach to
examine power relations and embedded ideologies that shape how a Korean L2 student in
a U.S. university comes to understand who she is as a writer, based on Gee’s (2000)
identity definition. Unlike the participant in Ouellette’s (2008) study who had less
experience living in ESL contexts, the participant in this study had more exposure to the
English language as she emigrated and attended U.S. schools since kindergarten. The
researcher used Fairclough’s (2003) method of critical discourse analysis to first examine
the writer identity prompt in which the student responds to the question “who am | as a
writer.” Second, the researcher included in her data analysis the student’s weekly
reflections on assigned reading which she reflected her understanding of or feeling about
authors. Third, the researcher closely analyzed the student's discourse at a conference to

discover the ideologies embedded in her language.
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Chamcharatsri (2009) based his study on Ivanic¢ (1998) by focusing specifically
on autobiographical self to examine L2 writer identity construction in an American
university's academic setting. He gathered research data of five first-year students from
Taiwan and Japan from the two writing assignments: a poetry book and an
autoethnography paper. The researcher also conducted classroom observation and
interviewed each participant. After his qualitative analysis, he found that the students
dealt with their authoritative voice and the use of pronoun reference to construct their
identities. Moreover, he argued that the self-reassurance process helps the students to
foster their writing stances.

Burke’s (2010) study grounded in social constructionism and discourse theory
using Ivani€ (1998) and Hyland (2004, 2005) as a framework. This qualitative case study
aimed to understand how Korean students construct their writer identities in the U.S.
academic discourse community by determining the use of metadiscoursal features and the
extent to which their L1 writing practice and the current L2 writing practices impacted
their identity development. The researcher collected two interviews, three academic
papers, process logs, and a map of social influences from each student. The findings
suggested (a) L1 writing practices, (b) privileged academic discourse, (c) marginalized
ESL social and linguistic identities, (d) resistance, and (e) blogging impact the students’
writer identity construction.

Lee (2017) employed a case study to investigate emerging L2 writer identities in
three Korean students' narrative and argumentative essays in the U.S. university. The
researcher collected data in a first-year composition classroom for eight weeks. Based on

Ivani¢’s (1998) framework, the data collection procedure started with each participant's
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first interview to capture the participants’ life history as L2 learners. The researcher
conducted the second and third interviews during the narrative and argumentative writing
tasks to investigate the participants’ perception of self as L2 writers and their sense of
writer identity. Then, the researcher collected the first draft of two writing tasks from
each participant and analyzed them according to Ivani¢’s (1998) approach to systemic
functional linguistics. The researcher used this data analysis for the fourth interview to
confirm the participants' use of specific linguistic forms and to identify discoursal self in
a particular context of their writings. Throughout the 8-week research period, the
researcher observed the classroom, made up field-notes, and used the observation data to
confirm her interpretation of the interviews and textual analysis.

Getkham (2016) investigated writer identity focusing on the authorial stand of
Thai doctoral students from different universities in the U.S. The researcher collected 36
doctoral dissertations focusing on their introduction and discussion sections and used the
program called ‘AntConc’ to detect the use of linguistic devices based on Hyland’s
(2005) framework. The results of this quantitative corpus-based study show a
significantly high number in the use of hedges. The researcher stated the reason for this is
due to Thai cultural influence. However, empirical evidence from a qualitative study
could strengthen this research result of the L2 writer identity of Thai students.

Jwa (2018) employed a case study in the context of U.S. college writing to
investigate the process of voice construction of a novice L2 writer from Korea. Drawing
on the argument that voice is co-constructed (Burgess & Ivanic, 2010; Ivani¢, 1998;
Matsuda, 2001; Matsuda & Tardy, 2007; Tardy, 2012), the researcher made a comparison

between the voice the L2 writer intended to project and the voice constructed by the two
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readers. The data collection included four interviews. The researcher conducted an initial
interview with the participant focusing on identifying how she positioned herself to
project her desired identity and the discursive features she used. Before conducting semi-
structured interviews with the two readers, the researcher asked them to build
impressions and images of the student from their readings of the student’s paper and
identify the specific discursive features that informed the writer identities they perceived.
After transcribing the three interviews, the researcher assigned codes to discursive
features relating directly to the construction of writer identity included lexical choice,
sentence structure, paragraph organization, and context details. After analyzing the
interview transcripts and the student’s paper, the researcher conducted a follow-up
interview with the student writer to delve into the discrepancies between the writer’s
intention for her voice and how the readers perceived her voice to clarify the reasons for

the inconsistencies.

Studies in EFL Contexts

Wang (2015) employed a mixed-methods triangulation design to study the
formative influence of voice on the argumentative writing performance and voice
development in terms of first-person pronoun use in the revision process of L2 students in
China. The researcher collected 210 drafts from 70 student writers from a semester-long
intermediate English writing course for quantitative data analysis. In that writing
assignment, the students were assigned to write on the topic: it is better to make a wrong
decision than no decision at all”” and develop multiple drafts in their portfolio. Two
experienced raters scored all the drafts holistically using the same standard rubric. Also,

first-person pronoun use in students' writings was studied by tagging, classifying, and
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counting them based on four typologies of identities: the representative, the guide, the
writer, and the opinion-holder (Ivani¢, 1998; Tang & John, 1999). The researcher
determined the differences in first-person pronoun use between the multiple drafts in the
writing process and the Chinese student’s essays and 30 American students’ essays using
t-test and ANOVA. For qualitative data, the researcher conducted follow-up interviews
with the raters and three students to supplement the research results' interpretation.

McKinley (2017) utilized a case study approach to investigate the influences on
Japanese students' construction of writer identity. His research study focused on different
selves the students projected in their English writing and how their learning experiences
shaped those selves in an academic writing course. The main data analysis involved two
frameworks: Clark and Ivani¢’s (1997) ‘possibilities of selfhood’ and White’s (2015)
outline of appraisal theory, to analyze linguistic features and a particular self and selves
in making specific language choices. The researcher used classroom observations and
interviews from both teachers and students to support the textual analysis.

Li and Deng (2019) analyzed a Chinese student's identity construction from
personal statements she wrote in English for different programs over three years. The
researchers compared her discoursal characteristics across the four personal statements in
terms of language choices and rhetorical choices. For the analysis of language choices,
the researchers focused on the words that indicated the authorial self (i.e., self-mention
and name-dropping) and remarks that exhibited the discoursal self (i.e., words that the
student used to present the desired image explicitly). For the analysis of rhetorical
choices, the researchers aimed attention at the narrative that brings the student writer’s

autobiographical self into the texts and other explicit parts that showed her preferred
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aspects of discoursal self. The researchers conducted five interviews accordingly after the
student wrote and edited each draft, then transcribed and analyzed as a compliment to
their textual discourse analysis.

Another study (Liu & Deng, 2019) explored the interaction between identity
construction and citation practices in MA thesis writing based on Burgess and Ivani¢’s
(2010) framework. Here, the researchers defined identity as the specific realization of self
at different levels; selfhood, the autobiographical self, the discoursal self, and the
authorial self. Ten master students of English linguistics and applied linguistics from a
university in China participated in the study. Researchers collected the students’ first
drafts, revised drafts, and final versions and kept them as separate files for textual
analysis. The researchers coded textual data according to use, language, and documentary
type. Besides, they conducted two semi-structured interviews in Chinese, focusing the
first interview on the process of first draft writing, citation selection, and student’s
perceptions of citations, and the second interview on the reasons for citation revision and
perceptions of citations.

Zhao (2019) conducted a quantitative study in response to Tardy’s (2012) call for
research on the impact of the extra-textual identity on voice construction. This study
specifically examined the extent to which key writer background variables—age, gender,
cultural background, and level of exposure to the English language and culture—
influence L2 writers’ voice construction. The researcher employed a theoretical
conception based on Hyland’s textual-oriented theorization of voice. The research then
investigated voice in 212 argumentative essays written in response to TOEFL writing

tasks. Although this dataset revealed a mix of Indo-European with non-Indo-European L1
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background, half of these writers had Japanese, Korean, Chinese, and other East Asian
language backgrounds. Five trained Ph.D. candidates at an American university rated the
writing samples using the developed rubric to measure three different views of voice. The
researcher ensured that each writing sample received double ratings and used the average
score of the two ratings in statistical analysis.

Juliaty (2019) explored the academic identity of eight novice English writers from
Indonesia. The researcher gathered data by compiling (a) two writing assignments
(persuasive and argumentative essays) from each student, (b) an autobiography journal
reflecting their L2 learning and L2 writing experiences, and (c) a semi-structured
interview with each student. For the analysis of the student discourses, the researcher
coded all interview transcriptions and the students’ journals based on the recurring
themes of Ivani¢’s (1998) concept of writer identity, namely autobiographical self,
discoursal self, and authorial self. For textual analysis, the researcher coded the students’
essays based on the metadiscourse model (Hyland, 2010). The researcher interpreted the
analysis results to conclude the portrayal of the student's academic identity.

The research mentioned above explored L2 writer identity in the ESL and EFL
contexts; they discussed their findings focusing on different research purposes. However,
they do have commonalities. First, they claimed that power relations and embedded
ideologies had shaped the student's perception of themselves as a writer. Second, they
argued that L2 writers develop their identity by negotiating between the two repertoires
(L1 and L2) and aligning themselves with the conventions, values, or beliefs of the
relevant academic community. Finally, they agreed that writer identity is socially situated

as it involved the writer-reader interaction or the reader's perceived writer(s).
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Among the relevant studies on L2 writer identity | have reviewed, we know very
little about how Thai students construct their writer identities when writing in EFL
classrooms. To the best of my knowledge, only one study (Getkham, 2016) explored
writer identity focusing on Thai doctoral students' authorial stance in American
universities. Therefore, | intend to expand the understanding of Thai EFL writer identity
construction and reveal how Thai culture plays a role in their development. Next, |
looked into Thai cultural background as it may alter their writer identity construction.

Cultural Background of Thai EFL Students

It is significant to explore Thai cultural background to understand Thai EFL
students” worldview and cultural identity. | started this section by reviewing the historical
and cultural environment; then, I moved to discuss Thai people's characteristics and
communication style concerning hierarchical structure and collectivism. This literature
body may explain the students’ preferred social practices that may later influence their
writer identity construction.

From History to Cultural Identity

Thailand, one of the oldest nations among many others, has a long history dating
back to the mid-13t" century when the Thai chieftains established the first kingdom,
Sukhothai. Regarding its origin, the Thai is one of the largest ethnic populations of the
so-called Tai people who migrated from Guangdong, Guangxi, and Yunnan to settled
along river basins of Southwestern China and mainland Southeast Asia (Maneepetasut et
al., 2012). Drawing from this historical account, it might be possible that Thai culture
derived from Confucianism, the philosophical foundation of a collectivist society. Scovel

(1994) classified Thai cultural identity as Semi-Confucian, the middle ground between
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Japanese/Chinese Confucian and American Non-Confucian. He further compared and
described the Thai cultural stereotypes in Table 2.
Table 2

Contrasting Learning Strategies and Cultural Stereotypes (Scovel, 1994, p.214)

CONFUCIAN SEMICONFUCIAN NONCONFUCIAN
Japanese/Chinese Thai American
be accurate be accurate and fluent be accurate and fluent
play it safe take risks when safe take risks
deductive deductive and inductive deductive and inductive
product product and process process
hierarchical fairly hierarchical non-hierarchical
cooperative cooperative and competitive competitive
group-centered fairly group-centered individual-centered
field independent fairly field dependent fairly field dependent
introverted extroverted extroverted

The Hierarchical Structure
Tiranasar (2004) elaborated on Scovel’s work and discussed how Semi-Confucian
beliefs bring about the hierarchical value and preferred behaviors in Thai collectivist
society. This is how she put it:
Thai society is made up of positions that are hierarchical related. Each position in
the hierarchical system is fixed...[meaning] individuals are seen as either higher
or lower, younger or older, weaker or stronger, subordinate or superior, senior or
junior, and rarely equal, in relation to one another. Thus, young people need to
learn appropriate behavior concerning the hierarchy. They are taught to recognize
the difference between ‘high place’ and ‘low place’ particularly as in the roles of
adults and children, or teachers and students. [However], some Thais believe and
hold on certain individual or personage which creates asymmetrical relationship.

(Tiranasar, 2004, p. 6)
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Commonly, Thai children are taught to obey experienced and knowledgeable
elders (Maneepetasut et al., 2012). The belief passes through generations using language

as a mediated tool. One example reflects in the old Thai proverb ‘glugjornhioundou’ [phu

yai ab num ron ma kon] which literally means ‘adults take a hot bath before’. In addition
to this literal meaning, the proverb implies that adults have more experiences as they are
older and more sophisticated than young people. Therefore, it is culturally significant for
Thai people to listen and respect elders” wisdom while contrasting views to elders and
parents could appear impolite.

As | understand the use of this proverb in the Thai context, I insist on the
existence of power relations between the seniors and subordinates in Thai society.
Although the hierarchical social structure of the Thais might be less rigid due to
modernization and rapid economic development, respecting status and the authorities is
still a common practice, even in a greater social unit such as in school (Maneepetasut et
al., 2012; Saengboon, 2004; Simpson, 1997). Saengboon (2004) stated, “Thai people, in
general, tend to manifest a higher degree of [respect and due deference to one’s teachers]
than can be found in most Western cultures” (p. 25). Another thing to consider is that
Thai people view teachers as second parents of students. Because of this, Thai students
may perceive themselves as subordinate while attempting to conduct a culturally
appropriate interaction with their teachers—the authorities and unquestioned knowledge
givers (Saengboon, 2004).

The Collectivist Society
Another core value of Confucian culture, besides the hierarchical structure, is the

emphasis on cohesiveness among the collectivists. Unlike people from an individualist
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society, which often define as independent and autonomous individuals, those from the
collectivist culture, in contrast, express “the self as an aspect of a collective” (Armstrong
& Swartzman, 2001, p. 66). In an early study explaining collectivism, Triandis (2001)
conceptualized the term by its relationships with two cultural dimensions: vertical and
horizontal relationships. He explained that hierarchy is fundamental in vertical cultures in
which in-group authorities determine most social behavior. Meaning, vertical
collectivism includes perceiving the self as a part of a collective and accepting
inequalities within the collective. Opposingly, social behavior is more impartial in
horizontal cultures. Horizontal collectivism includes perceiving the self as a part of the
collective but treating all group members as equally the same. Therefore, East and
Southeast Asian people, including the Thais, are likely to demonstrate vertical
collectivism, which is hierarchically related in nature rather than horizontal collectivism.

People who value collectivist culture work towards their personal goals while
constantly being aware of others in a collective and focusing on the groups' needs,
desires, and objectives. However, if there is a mismatch between their personal goals and
the in-group goals, the collectivists are likely to prioritize the group goals to maintain
social harmony and conformity (Chao & Tseng, 2002; Komin, 1990). To better
understand the collectivists in Thailand, I discuss a long history of Thailand's agricultural
society, which, I think, plays an integral part in contributing to the country’s cultural
value.

Rice cultivation in Thailand goes back hundreds of years. Thai people consider
rice farmers as the nation's backbone; without them, people would have no food

(Maneepetasut et al., 2012). In the past, the farmers depended very much on the
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collective (members of the village) to plant, tend, harvest rice in the field, dredge the
common canals, and coordinate flooding. With that, they form cooperative labor
exchanges. For example, one would come to work for their neighbors’ fields, and in turn,
those neighbors would have worked in exchange on the land of those people who helped
them. Farmers’ lives are very interdependent among the collective, and as a result, it
shapes the community's values. These collectivists subordinate personal needs to the
group's goals and respect others, particularly elders who provide survival skills or local
wisdom. They generally avoid conflict between peers to maintain group harmony
(Maneepetasut et al., 2012; Saengboon, 2004). Throughout history, rice farmers were the
majority of the Thai population. Although the number is decreasing to almost half
nowadays, Thai culture still places a great emphasis on collectivism to determine social
behavior.

For group relationships, the collectivists choose to manifest their connection to
others attentively. To elaborate, they are culturally required to think about what others are
usually feeling without being told. Armstrong and Swartzman (2001) explained:
“collectivists are not often explicit or verbally direct because they rely on a substantial
amount of paralinguistic communication to fully understand the other, which helps to
maintain valued harmonious relationships” (p. 66). Based on this argument, living in a
collectivist society may require a person to read others' minds. Each person presumes the
other to be considerate of one’s feelings or needs without explicit expression. At the same
time, they concern themselves with the sociological concept of the face or the self with

group relationships.
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The Self and the Group Relationships. The construction of Thai cultural
identity in collectivist societies relates to the concept of the self or the face. This concept
generally links to dignity, ego, prestige, respect, reputation, etc., one has in relation to
others. With this regard, individuals conduct particular communication styles to avoid
conflicts at all cost (Burke, 2010; Komin, 1990). Collectivists design their discourse
regarding the face—Ilosing face, saving face, or gaining face. In Thai, there are two ways

of expressing loss of face. One is ‘/@ewir’ [Sia naa] which literally means lose face.

Another term is ‘vewiir” [Khai naa], which translates sale face. Other terms for saving face

Yy Y 9

and gaining face are ‘$nwwih’ [rak sa naa] and “1éwih’ [dai naa]. When the concept of face

applies, many Thais are not likely to take risks in stating direct intentions, but instead
prefer indirect means of communication to avoid offending themselves or others (Komin,
1990; Scovel, 1994).

The collectivists' communication styles can also be determined by the self and the
group relationships (Carson & Nelson, 1994; Fithriani, 2018). People from collectivist
cultures rely on intro-group-oriented to ensure their closeness and cohesiveness (Burke,
2010). The strong sense of collectivism in Thailand reflects in the use of the Thai words

“i51” [rao] or ‘winis1” [phwk rao], which mean | or we in English. These words commonly

used interchangeably when referring to I, you, we, or all of you. To be precise, the word
rao can be used to refer to the first or second-person pronoun when speaking to intimate
or stating neutrality, and phwk rao is used when referring to a second-person term,
usually to inferiors, for the plural or indefinite pronouns (Simpson, 1997). The words
allow Thais to have a sense of self-integration in the in-group members. Tiranasar (2004)

pointed out moderation as the keynote of social relationships of Thai. Maneepetasut et al.
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(2012) added that Thais hold a strong sense of compromising, being “friendly, pleasant,
and polite with other people, not too involved, yet not too distant” are their preferred
characteristics (Tiranasar, 2004, p. 7).

To conclude, the Thais' communication styles may generally be indirect to tone
down arguments, maintain the face, create a positive image for others, and preserve
interpersonal harmony. This literature review body helps understand Thais' subjective
positions, although there might be some changes due to modernism. Therefore, a note of
caution is necessary when generalizing this cultural identity to individuals. It would be
more accurate also to consider any possibilities that contributed to one’s identity
construction.

Educational Background of Thai EFL Students

As | briefly discussed linguistic background in Chapter One that Thailand is a
linguistically homogeneous country (Baker & Jarunthawatchai, 2017; Maneepetasut et
al., 2012). Thai and English languages, in fact, have been playing vital roles in different
contexts. | will discuss the history of both languages, educational background, and
literacy practices of Thai EFL students in the following section.

The History of Thai Language

The history of the Thai language's literacy practices was discovered in 1833 when
King Rama IV recognized the stone inscription of King Ramkhamhaeng from 1293 A.D.
as the earliest example of written Thali in existence (Danvivathana, 1981). Aiding in the
country's development and modernization of King Rama V (1868-1910), he was well
aware of the citizens' literacy practices. He, therefore, assigned his brother, Prince

Damrong Rajanubhab, to design a system of education in Thailand. In this effort, they
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issued a Compulsory Education Act in 1921 that required all children aged between four
to eight to attend school (Baker & Jarunthawatchai, 2017). However, it took another
decade until, in 1932, the government’s national plan offers twelve years of basic
education to all Thais.

According to the Basic Education Core Curriculum (Office of the Basic
Education Commission, 2008), the Thai language (standard Thai) is prescribed as one of
the main learning areas among mathematics, science, social religion and culture studies,
health and physical education, arts, occupations and technology, and foreign languages.
Thai students are trained in Thai language use for purposes of communication, effective
learning, and application in daily life. In that, their language skills are evaluated
concerning (a) reading, (b) writing, (c) listening, viewing, and speaking, (d) principle of
usage of Thai language, and (e) literature and literary works (Office of the Basic
Education Commission, 2008).

In terms of teaching writing in the Thai language based on the Basic Core
Curriculum, learning outcomes are evaluated in Grades 3, 6, 9, and 12 (Office of the
Basic Education Commission, 2008). Students should write in good manners, write
descriptively and creatively in different genres, e.g., short stories to retell their
experiences, diary, letters by the end of Grade 3. To pass Grade 6, students should refine
their composition writing using outline diagrams and “express feeling and perception”
(p.44) using appropriate vocabularies. They should also “compose various types of Thai
verses” (p.45). Grade 9 graduates should write informative, descriptive, narrative, and
argumentative paragraphs to practice critical thinking skills. To graduate from Grade 12,

students should “write compositions reflecting creative thinking by using idioms and

41



ornate phrases, ...write reports on study and research based on principles of academic
writing [using] data and information to make reference... as well as evaluate others’
works to refine their writings” (p. 46). A brief review of this Basic Core Curriculum
revealed that the writing strands of Thai language learning have distinct objectives and
expected outcomes; thus, the Thai students have opportunities to practice Thai writing
upon their graduation comprehensively.

Besides the standard curriculum on the Thai language, Hind (1990) argued that
Chinese, Japanese, Korean, and Thai languages share some similar aspects based on
Asian culture. Thai-Ubon (2011) added that thinking is the most critical aspect that a
Thai writer needs to consider before composing any genre. She summarized four critical
aspects in Thai writing that “writers must (a) think to the point, (b) organize thoughts, (c)
be concise in what they think, and (d) express their ideas clearly”” (Thai-Ubon, 2011,
p.20). In all aspects, Thai literacy practices in schools may help high school graduates
continue in higher education in various fields with ease, despite their English language
proficiency. In the next section, | reviewed English language education and English
writing in Thai EFL contexts.

The History of English Language in Thailand

As previously mentioned, Thai people are very proud of using Thai as the official
language because it reflects the Thai identity, social and cultural values, and the country's
freedom from western colonizers (Dueraman, 2012). The English language has had a
specific status and function since its first presence in Thailand early in the 19" century

(Baker & Jarunthawatchai, 2017; Methitham & Chamcharatsri, 2011).
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English language teaching in Thailand started when King Rama 111 admitted the
English language use a necessary “tool to establish diplomatic relationship with Western
countries and to safeguard the country from the threat of [the colonizers]” (Baker &
Jarunthawatchai, 2017, p. 31). In that regard, King Rama IV began hiring missionaries
and tutors from Western countries between 1851-1868 to teach the language to royal
family members and officers with their goals to communicate and negotiate with Western
power (Methitham & Chamcharatsri, 2011). Because of this historical account,
Watkhaolarm (2005) explained that Thai people perceived the English language as the
language of the “other” or what is referred to as “[pasaa] farang” (p.155).

According to the three concentric circles of Asian Englishes, Thailand is placed in
an expanding circle where English has little to no impact on most people in the country
but is widely used as a medium of international communication and higher education
(Kachru & Nelson, 2006). However, there is a controversy for the potential development
of Thai English variety since the language continues to have a more significant influence
on people, especially those who live in metropolitan areas. Researchers (Chamcharatsri,
2013; Watkhaolarm, 2005) argued for the potential of local English development,
although it might not be as extensive as other outer-circle countries of Asian Englishes,
such as Malaysia, Singapore, and the Philippines. The reason for this is because, first,
there has always been a strong sense to protect against the threat of English to the Thai
hegemony. Second, there is no need for Thai to make English their own like those
mentioned countries (Baker & Jarunthawatchai, 2017). For Thais, the hybrid discourse of
Thai English or the so-called “Tinglish has a negative connotation” attached to it

(Chamcharatsri, 2013, p. 30).
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While the English language continued to impact Thai people due to the need for
modernizing the country, it has become the second most important language of Thailand
that is “used to connect the country economically, culturally, politically with the rest of
the region and world” (Baker, 2015, p. 207). Made in this connection, the Ministry of
Education accordingly assigned English in the educational policy along with the Thai
language in 1921. Then, the following National Educational Act of 1999 prescribed
English as a mandatory subject in the basic core curriculum (Office of the Basic
Education Commission, 2008). The policy impacts almost all Thai students to begin
studying English at the elementary level of education up until today.

According to the EF English Proficiency Index 2021, Thais’ overall English
language proficiency scored very low. Thai students struggled to learn the English
language and forced themselves to learn the language as they felt the need to reach their
goals— “the language for social mobility, for gaining access to information, and for
communicating with others [using] English as a Lingual Franca” (Chamcharatsri, 2013,
p. 21). In terms of English language writing, Dueraman’s (2015) study pointed out that
Thai high school students lack experience in English language writing. Therefore, the
students may find English writing at the college level very challenging. English indeed
provides privilege to those who have access to it but learning it within Thai contexts can
be a very demanding task. Next, | reviewed English language writing in Thailand.
English Language Writing in Thailand

In this final body of literature review, | gave a closer look at the basic core
curriculum regarding English writing Education in Thailand and research on a Thai

variety of English. According to the curriculum (Office of the Basic Education
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Commission, 2008), English language learning outcomes are evaluated at Grade 3,6,9
and 12 as in the Thai language curriculum. There is no writing outcome expected at the
end of the first quarterly; identifying, reading, and speaking skills are the main focuses at
this level. For Grade 6 graduates, the expected outcome is that students can express needs
and feelings through speaking or writing about various matters and activities. To pass
Grade 9, students should be able to “speak and write to describe themselves, experiences,
news/incidents, various issues of interest to society; speak and write to summaries the
main idea/theme” (p. 256). For Grade 12 graduates, it is expected that students can
“speak and write to exchange data about themselves, various matters around them,
experiences, situations, news/incidents, issues of interest and communicate them
continuously and appropriately” (p. 257).

This review shows that the expected outcomes of English language learning are
different from the Thai language. Instead of highlighting each language skill, like in the
Thai language curriculum, the English language curriculum introduces the language
through different purposes, including language for communication, language and culture,
language and relationship with other learning areas, language and relationship with the
community and the world. Because of this, the abilities to practice English writing are
different from learning to write in Thai. While the curriculum does not dictate
the amount of the writing skills to be developed, English writing in high school typically
finishes up with producing a paragraph or two. In terms of the English language writing
of college students, writing courses are commonly introduced to English majors.

Undergraduate students in other programs, although required to enroll in English
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language courses, usually learn general English reading, vocabulary, grammar, listening,
speaking, and sometimes writing a short paragraph (Dueraman, 2015).

Other relevant studies explored what they called ‘Thainess’ in English writing.
Watkhaolarm (2005) revealed how two Thai writers, Chandruang and Adireksarn, created
writing styles using Thai English variety in their literary works. Based on Kachru’s
(1987) framework, her analysis showed evidence of shared characteristics and creativity
of the two authors, even though they published their works at different points in time: My
Boyhood in Siam by Chandruang in 1940 and Until the Karma Ends: A Plot to Destroy
Burma by Adireksarn in 1996. Processes involved in creating a Thai variety of English
include transfer, translation, shift, lexical borrowing, hybridization, and reduplication.
Her findings revealed that the authors crate particular writing styles, which are assumed
to be a characteristic of a Thai variety of English. Subsequently, Singhasak and
Methitham (2016) employed the Kachruvian framework (Watkhaolarm, 2005) to
examine a Thai English writing strategy used in graduate students’ essays. The
researchers, however, found slightly different findings compare to the previous study. To
elaborate, they did not find lexical borrowing and shift process in narratives of the
students. These studies emphasized the potential characteristic of how Thais may write in
English texts.

In conclusion, not all Thai students have ample opportunities to develop English
writing skills throughout the educational system. Those who experience it illustrated the
uniqueness of Thai English writing strategies. Learning to write English in Thailand is
undoubtedly a personal choice for students to improve themselves and reach their future

goals. Considering this literature review, the writer's identity construction of Thai
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students is an emerging topic that | am interested in conducting in this current research
study. Since | was able to locate a small number of studies in Thailand, this study can
expand Thai EFL students’ understanding as they construct their writer identities under
unique sociocultural contexts.
Chapter Summary

Chapter Two has presented three scholarship areas related to this dissertation: the
conceptual overview of writer identities, research on L2 writer identities, and the
literature of Thai EFL writers. In the first section, | reviewed the theoretical frameworks
to study the construction of writer identity. In section two, | provided the cultural
background of Thai EFL writers. In the last section, | discussed the educational
background of students in Thailand and Thai English writing strategies. In light of this, I
hope that this review covers all related literature to set the ground for this dissertation

research project.
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CHAPTER 3
METHODOLOGY
This empirical study investigates how Thai undergraduate students construct their
writers’ identities in EFL writing classrooms. To be more specific, this study addresses
two research questions: (a) how do Thai undergraduate students construct their writer
identities over a semester in an English writing course? (b) how does Thai culture play a
role in constructing Thai undergraduate students’ writer identities in their English
writing? This chapter describes research methodology by discussing the following areas:
rationale for research design and methodological approach, description of the research
site and sample, data collection methods, analysis and synthesis of data, ethical
considerations, issues of trustworthiness, and limitation of the study. The chapter ends
with a brief concluding summary.
The Rationale for Qualitative Research Design
Several philosophical strands informed qualitative research to examine human life
aspects concerning “how the complexities of the sociocultural world are experienced,
interpreted, and understood in a particular context” (Bloomberg & Volpe, 2019, p. 218).
The existing qualitative methodologies include ethnography, grounded theory,
phenomenology, case study, narrative inquiry, action research, etc. In contrast to
quantitative methodology, researchers from a qualitative perspective aim to capture
nuances of a particular phenomenon rather than definitively proving hypotheses to
establish facts from a large sample of a population (Glesne, 2016; Maxwell, 2013).
Through qualitative inquiries, the methodologies enable researchers to enter the world of

people being studied and uncover meaningful objects from a holistic understanding
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(Creswell, 2012). Bloomberg and Volpe (2019) presented key features to qualitative
research methodology: (a) “understanding the processes by which events and actions take
place, (b) developing contextual understanding, (c) facilitating interactivity between
researcher and participants, (d) adopting an interpretive stance, and (e) maintaining
design flexibility” (p. 217).

In this present research study, | aimed to understand the construction of writer
identities of Thai undergraduate students who write in EFL classrooms and how their
Thai culture comes into play. | believe it is appropriate to proceed with the study from a
qualitative paradigm as it allows me to gain the insider’s view of reality to inform the two
research questions. Next, | discussed a research methodology—the phenomenology—to
study this present research.

Rationale for the Phenomenological Approach

Phenomenology, one of the subjective experience-based methodologies, has its
root in word phenomenon. It first came from Husserl (1859-1938), who believed that a
person is constituted by the consciousness that sets the limits of all possible knowledge
(Porter & Cohen, 2013). According to Patton (2015), Husserl’s basic philosophical
assumption was that we could hardly separate descriptions of experience from our
interpretation to understand the essence. This is how he explained,

We can only know what we experience by attending to perceptions and meanings

that awaken our conscious awareness. Initially, all our understanding comes from

sensory experience of phenomena, but that experience must be described,
explicated, and interpreted. Yet, descriptions of experience and interpretations are

so intertwined that they often become one. Interpretation is essential to an
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understanding of experience and the experience includes the interpretation. Thus,
phenomenologists focus on how we put together the phenomena we experience in
such a way as to make sense of the world and, in so doing, develop a worldview.
There is no separate (or objective) reality for people. There is only what they
know their experience is and means. The subjective experience incorporates the
objective thing and becomes a person’s reality, thus the focus on meaning making
as the essence of human experience. (Patton, 2015, p. 116)
Based on this philosophical assumption, phenomenological analysis emphasizes deeper
meanings achieved by returning to the phenomenal word of reality as experienced
through senses of the research participants. Indeed, Moustakas (1994) argued, researchers
set aside their understanding, judgment, and preconceived knowledge to achieve
transcendental phenomenology. Through bracketing, as he called it, researchers
investigate a phenomenon focusing on purely descriptive while taking an objective
standpoint. However, Martin Heidegger, a philosopher of 20" century, had moved from
the descriptive to an interpretive endeavor considering human being more specifically as
“being-in-the-world”. He views a person as something as being hyphenated in the lived
world and cannot be separated into two things, and therefore, this newer approach
stresses the importance of the human existence concerning space and time in
understanding a phenomenon (Dibley et al., 2020).
Given this methodological approach, | feel that a hermeneutical phenomenology
would serve most the purpose of this present research study rather than other qualitative
inquiries. This is because, first, | based this study theoretical framework more on a social

construction philosophy. Second, I consider myself as the key instrument; my writing is
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intricately linked to the analysis (Bloomberg & Volpe, 2019). Therefore, | draw upon my
existing knowledge (see Chapter 1: my personal story and researcher assumptions) and
my understanding of writer identity as multiple and are socially constructed (Burgess &
Ivani¢, 2010; Burke, 2010; Matsuda, 2015; McKinley, 2015) to investigate the
phenomenon under this study. Hermeneutical phenomenology allows for a continual and
collective interpretative process with participants (Porter & Cohen, 2013). Therefore,
using this method helps me gain a deep understanding of the essence— the process of
writer identity construction of Thai students in their social context through their lived
experience as they recall and reflect on it. In the following section, | discussed my
positionality to make explicit my personal worldview that shapes the scope of this study.
Researcher Positionality

To recap my personal biases, values, and experiences as an L2 writer from
Chapter One, | experienced struggles learning to write in English due to reasons relating
to sociolinguistic and sociocultural aspects. | did not realize the reasons behind my efforts
and suffering at the time, but I occasionally learned to appreciate my writing. And as far
as | know, I managed to advance in my English language learning and become an English
teacher. As a Thai EFL teacher, | found myself teaching English writing much in the way
| was taught. I admitted that | had no formal training in teaching English writing, and
neither did I know how to teach. My English writing instruction focused more on the
writing product and grammar, and, without a doubt, | felt tension among my students.
Their writing experiences reflected mine, and it was not difficult for me to imagine

myself in their positions.
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My teaching experience in Thailand initiates the search for pedagogical guidance
on teaching English writing in an EFL classroom. To be precise, | lack a clear
understanding of how it is exactly for Thai students who only have experience with
English in a Thai EFL context to learn writing and construct their writer identities.
Accordingly, | reflected on my positionality because my role in this research is critical. |
understand and am aware of my responsibilities and roles surrounding being an English
writing teacher at the same university where | conducted this research. | acknowledge
that | employed existing literature relating to writer identity (see in Chapter 2) to explore
Thai EFL students’ experiences learning to write in English at the college level, their
writer identities develop, and construction of their positive writer identity.

The Research Site and Sample

The site for this study was a public university located in Northern Thailand. The
university was one of the former teacher's colleges which have been upgraded into public
universities in 2005. The university offers six academic fields of study, including
education, science, humanity and social science, management science, industrial
technology, and agricultural technology. As of 2020, the official enrollment reported a
total of 1,334 students, of which there were 478 students enrolled in the faculty of
education. The percentage of male to female students reported 34 to 66 percent.

When conducting scientific research, researchers employ a systematic approach in
selecting participants (Bloomberg & Volpe, 2019; Creswell & Guetterman, 2019).
Scholars recommended that a smaller sample size is more appropriate for
phenomenologists to manage and build knowledge from the rich information (Glesne,

2016; Maxwell, 2013); they generally employ a purposeful sampling method to recruit
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around 5 to 25 individuals who have had particular experiences (Padgett, 2017,
Polkinghorne, 1989). This way, researchers ensure access to the participants' lived
experiences concerning a phenomenon under their research topic.

The target population in this study was English major students who enrolled in an
English composition writing course in the faculty of education at the university; | had
easy access to them. The total number of students enrolling in the first semester of 2021
was 85 students. All students took two prerequisite courses (English structure for teachers
of English and advanced grammar for teachers of English) before enrolling in the writing
course. | briefly provided general information about the English composition writing
course in which | collected data for this research study in the following section.

The English Composition Writing Course

As Thailand was at a high point in COVID-19 infection rate at the time of this
research, the English writing course had shifted from the general classroom instruction to
an online learning platform. All students required to compose different types of writings
in a 15-week period. To be precise, students wrote (a) narrative, (b) persuasive, and (c)
expository texts relating to assigned topics. Each writing task started with an introduction
to genre-based writing. Yet, the students did not have complete freedom to choose their
writing topics, they participated in an online discussion for writing ideas with an
instructor and peers prior to the writing process. Please find a list of writing topics in
Table 3. Each student chose a topic to write their first draft. Then, they exchanged their
drafts for peer’s comments by posting on a Facebook group; this social media platform
was created and monitored by the instructor. The students provided written feedback

focusing on a content of the first drafts, and then proceeded to a revision. They repeated

53



Table 3

List of Essay Writing Topics
Text Types Writing Topics

Narrative e Spooky experience in my life
e The experience that changes my life

Persuasive e Does doing homework actually help students learn more?
e Should abortion be legal in Thailand?
e Should class rank be abolished in schools?

Expository e The causes of crimes in Thailand

The causes of education failures in Thailand

the same procedure and exchanged their second drafts for feedback on language issues
and then proceeded to a final revision. A 3-week period was dedicated to each writing
task, and the writing instruction repeated the same cycle. | outlined how I utilized the
purposeful sampling as in the following paragraph.

Early in June 2021, | contacted an instructor who is my colleague to advertise this
research study to the target population. Inclusion criteria for this study were that all
participants, both male and female, (2) identify themselves as Thais who speak Thai as
their language of everyday life, (b) have learned Thai and English since elementary
school, c) are enrolled in the English composition writing course, (d) may have less than
an equivalent of one semester studying abroad where English is used as a language of
communication. After the instructor sent out a recruitment flyer, 10 students were
interested to participate in this study. | checked with them the inclusion criteria; one
student failed to meet the requirement due to her multiple years of experience in English
speaking countries.

Research Participants
The total number of participants in this study was nine students; all of them gave

consent prior to the data collection procedures (see Appendix A: Informed Consent). The
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nine participants—Adler, Bam, Cherry, Earth, Jupiter, Maximoff, Sloth, Spy, and

Vanessa (pseudonyms)—were 19 to 22 years old. All participants completed their K-12

education from public schools in Thailand; none of them had studied abroad. In this

context, the participants started Thai and English language learning from their first grade.

They also identified themselves as having lower-intermediate to intermediate level of

English proficiency and were from lower- and middle-class family. Table 4 shows the

basic information of the participants.

Table 4

The Basic Information of the Participants

Name Age Gender  High School English Language Socioeconomic
Program of Proficiency Status
Study (Self-identify)
P1: Adler 19 M English-French  Lower-intermediate Lower
P2: Bam 20 F Math-Science  Lower-intermediate Lower
P3: Cherry 20 F Electrical Intermediate Lower-middle
Engineering
(MEP)
P4: Earth 20 F Math-Science Intermediate Lower
P5: Jupiter 20 F Math-Science Intermediate Lower-middle
P6: Maximoff 22 M Math-Science Intermediate Lower
P7: Sloth 21 F Math-Science Intermediate Lower
P8: Spy 20 F Math-Science Intermediate Middle
P9: Vanessa 19 F English-Chinese Intermediate Middle

To give readers unique information about each individual, I provided a series of

snapshots of the nine participants related to their families, characteristics, and early

educational background. I listed them alphabetically according to the pseudonyms that

the participants created.

Participant 1: Adler

Adler is a 19-year-old male and second-year undergraduate student. Adler has

been living with his mother and other relatives—a great grandparent, grandparents,
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brothers, an uncle, an aunt, and cousins—since his parents are divorced. Having many
elderlies at home, Adler has learned to take care of them physically and support them
emotionally. In addition, the family has been practicing Buddhist traditions, holding
sacred shrines, and praying to ancestor spirits.

In terms of his language learning, Adler took several foreign language courses
such as English, Chinese, Japanese, French, and Korea in middle school. He continued
his high school in the English and French program, although he insisted that he didn’t
like French. Adler chose to study in the program because he did not want to be different
from his peers. Adler said, “I was like...follow my friends. Sometimes, I was scared of
being different from others. | did not want to be a minority, so I chose what most friends
did” (Adler, Individual interview 1, July 9, 2021, my own translation). Unfortunately,
Adler failed to get into a prestigious college as he wanted due to a mistake in competing
for a required admission test. Instead, he got into a college of education at a local
university in his hometown.

Participant 2: Bam

Bam is a 20-year-old female and second-year undergraduate student. She has
lived with her mother since her parents got divorced. Bam has a sister who lives in
Bangkok and is the main support for her education. Bam works part-time at a restaurant
after school for her living and helps her mother work on a farm during semester breaks.
With a lower socioeconomic status, Bam has had experience with insulting comments
from people around her. Therefore, she has an urge to prove herself to others as she aims
to “keep other people’s insults as [a] driving force for success” (Bam, Individual

interview 1, July 15, 2021).
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Bam recalled learning Thai and English languages solely from textbooks in
elementary school. These experiences in which she felt disconnected caused her to feel
unfavored in language learning compared to mathematics subjects. Bam did not like the
English subject until a new teacher opened her door to the “new” English language
learning. Bam noted that her Grade-6 teacher had a more interactive teaching strategy, so
she became interested in English language learning. However, she continued her middle
school and high school in a mathematics-science program due to the high school’s score
ranking system.

Participant 3: Cherry

Cherry is a 20-year-old female and second-year undergraduate student. She had
lived in Thailand’s capital city for five years. Cherry grew up speaking standard Thai as
her first language, although her parents speak regional languages (Kammiang and Isan)
as their first. After her parents’ divorce, Cherry moved to her mother’s hometown, a rural
city in the north. Here, Cherry has lived in a big family, including her mother, brother,
grandfather, and two cousins. Cherry mentioned that she faced difficulties adjusting to
the northern context but has slowly picked up Kammdang as her second language.

In primary school, Cherry learned English through grammar-translation,
memorizing, and dictation. Since Grade 9, she has lived in a dorm independently and
continued in electrical engineering (English program) in a vocational school. Cherry has
always been a top student and likes tutoring her friends when they need extra help on
their schoolwork. She indicated that her tutoring experience is one of the reasons she

continues her study at the college of education.
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Participant 4: Earth

Earth is a 20-year-old female and second-year undergraduate student. She grew
up in a family of four people, including her parents and a twin sister. Her father has
received a non-formal high school education, and her mother obtained a vocational
certificate. Both parents work as rice farmers in a northern city in Thailand. Growing up,
Earth has always been with her family and helped on their farm. She believed that her
mother’s optimistic point of view affected her considerably, especially in education.

Earth’s literacy development started with her mother’s encouragement and school
support. As she learned how to read in Thai from a very young age, she enjoyed reading
everything she came across. She said, “I like reading because I feel that it creates images
in my head, and I can apply those imaginations for something else” (Earth, Individual
Interview 1, July 11, 2021). However, Earth was not confident in her English language
learning until her Grade-4 teacher made an essential change in her life. Earth had a very
positive attitude toward the new English teacher; she tried very hard to be “a good
student in [her] teacher’s eyes” (Earth, Individual Interview 1, July 11, 2021). Later, she
became a top student and was selected as a school representative to compete in academic
competitions in elementary school. Those academic events included Thai language
literacy, English storytelling, and Mathematics competitions. All in all, Earth believed
that her Grade-4 English teacher is an essential attribute for her interest in English

language teaching and learning.

Participant 5: Jupiter
Jupiter is a 20-year-old female and second-year undergraduate student. Jupiter

considered herself coming from a lower-middle-class family in which she grew up with
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her grandmother. Her mother, who completed less than secondary levels of education,
works in a factory and would come home on weekends. Her father, who received his high
school diploma, works as a soldier in another province. So, she could only meet her
father occasionally. Jupiter went to rural schools in a northern city of Thailand until she
graduated her high school in the mathematics-science program.

Jupiter reflected on the development of her academic identity as being influent
mainly by her peers. She said, “all friends are brilliant. If I score low, it’s like I’m not like
my friends. | even cried when | got a lower grade. So, | must be very active in learning to
become a better student” (Jupiter, Individual Interview 1, July 14, 2021). Since middle
school, Jupiter has become a serious and determined student, although her parents are not
strict. She also noted that her passion for English language learning is due to her favor in

her language teacher.

Participant 6: Maximoff

Maximoff is a 22-year-old male and second-year undergraduate student. He grew
up in a lower-class family with both parents who completed less than a high school level
of education. Since his parents must work every day to make ends meet, Maximoff had
learned to manage tasks at home by himself from a very young age. Besides, Maximoff
would help his mother find mushrooms, bamboo shoots, and other vegetables in the
mountain; and then sell them at a market. After school, he also works part-time as a
gardener to keep aside his money.

With multiple difficulties in life, Maximoff’s mother models optimistic thinking
for him to overcome their struggles. Maximoff believed the impact of his encouraging

mother affected him positively, especially in education. He studied hard in all subjects
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thinking that “the only treasure [his] parents can give is education opportunity”
(Maximoff, Individual Interview 1, July 12, 2021). Furthermore, he found himself
competent in English when he was in Grade 6. From that point on, he has been an
excellent student, participating in many academic competitions in English until he
graduated high school.

Participant 7: Sloth

Sloth is a 21-year-old female and third-year undergraduate student. She had a
very tough childhood experience since her mother died of AIDS when she was two years
old. Sloth had lived with her father, who was a truck driver, her grandmother, and her
uncle in a northern province of Thailand. She remembered having no friends and was
being isolated from others due to the fact of her mother. In this situation, she became very
introverted at school, but as much as she needed to fulfill her loneliness, she called for all
attention from her father and became a spoiled child at home. Until she was a teenager,
her life started to change after her grandmother and uncle passed away, and her father
moved to live with his new family. This time, living by herself, she realized all support
her family had given her for years. She reflected on the quest for self and changed to
“improve [her]self in [a] better version” (Sloth, Narrative essay).

Aiming to become a better person, she pondered her mother’s impact on her,
especially on English language learning. She said, “I know my mother as a confident and
smart woman who can speak English. My dad told me that she was an MC, and ...I
wanted to be a better person for my mother, my father, and my grandmother” (Sloth,
Individual interview 1, July 21, 2021). So, Sloth decided to join an international

competition to practice her English language skills and competed in the Asian quiz
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program with her team at school. As a result, she found herself in an academic
environment where teachers and friends provided her with emotional support like never.
The competition, which continued for three years, had intently improved her attitude
toward English language learning. In the meantime, she has developed positive self-
worth. She said, “I no longer question my past-self. | am fortunate to face those past
experiences and to have the opportunity to gain intellectually. Everything has impacted
who I am” (Sloth, Individual interview 1, July 21, 2021). From then on, Sloth has aimed
to support other people academically and emotionally with a volunteer group that she
considers her “second home” (Sloth, Narrative essay).
Participant 8: Spy

Spy is a 20-year-old female undergraduate student. She grew up in a middle-class
family of five people, including her parents, a sister, and a brother. Her father is an
elementary school principal who is quite strict and conservative. Her mother and her
sister are nurses. Spy described that she was the naughtiest child in the family and that
the parents were most concerned about her education. Spy attended middle school in the
English program and continued in the mathematics and science program in high school.
Spy explained that she did well in science and English subjects and got accepted to
college in science and English majors. However, she chose to pursue her bachelor’s to
become an English teacher. She believed her parents had had an impact on her choice of
study. She identified herself as having an intermediate English proficiency level.
Participant 9: Vanessa

Vanessa is a 19-year-old female and second-year undergraduate student. She grew

up in an extended family, including great grandparents, grandparents, parents, siblings,
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and an aunt. The family owns a retail/wholesale grocery store and runs a Sunday flea
market on their property. Vanessa remembered growing up with her great grandparents
while her mother worked in the grocery shop. Vanessa would go to school on the
weekdays and then attend an afterschool course until late evening. Her father, a
policeman, is usually rigorous; her mother is the opposite. Vanessa noted that she is
closer and more open to her mother. She said, “my mom lets me try everything | want;
she understands me and knows me well.”

Vanessa perceived her mother as a tough woman who devoted her life to the
family businesses. Vanessa believed that her mother had significantly impacted her
education and career choice. She explained, “becoming a teacher would make my mom’s
dream come true because she has always wanted to become a teacher; but she could not
follow her dream because of the family businesses” (Vanessa, Individual interview 1,
July 14, 2021). Vanessa graduated from the Chinese and English program in high school
and decided to pursue a degree in education to become a teacher. She chose a local
college near her hometown to help her mother at the grocery shop.

In summary, | employed purposeful sampling to recruit nine participants who
enrolled in an English composition writing course at a public university in Thailand.
Although the participants have come from different family backgrounds, they shared
similar experiences in English language learning in the Thai context. The next section
discusses data collection procedures concerning triangulation in qualitative research.

Data Collection
This dissertation research study employed a phenomenological design to depict

the essence of Thai undergraduate students' lived experiences as they recalled and
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reflected on constructing their writer identities in EFL writing class. Figure 3 illustrates
data collection procedures of this present research study from the beginning to the end.

Figure 3

Data Collection Procedures

« Individual interview 1 (Investigating participants’ lives history as Writers)\
* Artifact 1: Aspects contributing to participants' writer identities
Jul. 2021 [ « Narrative writing samples )
« Individual interview 2 (Investigating writer identity construction)
« Artifact 2 (develop from the previous or create a new one)
Aug. 2021| - Persuasive writing samples )
« Individual intervew 3 (Investigating writer identity construction) b
* Artifact 3 (develop from the previous or create a new one)
Sep. 2021 « Expository writing samples )
N
« Individual interview 4 (Investigating writer identity construction)
oct. 2021 ° Artifact 4: Overall sense of writer identity construction )
~
* Agroup interview (Investigating an overall sense of writer identity
Nov. 2021 constuction over the semester) )

To elaborate on the data collection procedures, | used semi-structured interviews
as the primary source of a data collection method because it can best provide data in the
form of descriptions of lived-through moments and acknowledge the reality that the
participants have in relation to their sociocultural contexts (Given, 2008). To validate
data analysis of this study, I also collected two additional sources of data: students’

artifacts and their written texts, including narrative, persuasive, and expository essays.
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| individually interviewed the participants four times throughout a semester via
Google Meet. The first interview started as early as the first weeks of writing instruction.
In this interview, I aimed to probe for the participants’ educational background and
experiences, familial, social, and cultural environments in which they grew up. Reflective
interview questions were related to their life history, cultural identity, disciplinary
identity, academic identity, and any other components contributing to who they are as
writers prior to the composition writing class (see Appendix B: General Interview
Guide). After the first interview, | asked the participants to create an artifact—a simple
visual presentation—representing different aspects that contribute to who they are as L2
writers. Though | had a plan to collect the artifacts after each interview, all participants
submitted them later because they needed more time for drawing.

During the first quarter of the semester, | collected the first set of textual data—
first, second, and final drafts—participants wrote for their narrative assignment. |
carefully read and underlined passages, phrases, and words where distinctive writing
features and ideas of the participants were revealed. This way, | analyzed the
participants’ writings simultaneously during the data collection stage concerning
hermeneutic phenomenological cycles (Porter & Cohen, 2013). This text analysis in an
early stage also helped guide the second interview questions.

| probed deeper into participants’ writer identity construction in the second
interview. To be more specific, | asked the participants for how they write their essays;
how they feel and what they think before, during and after writing; how they struggle and
deal with their writing problems, etc. (see Appendix B: General Interview Guide). | asked

the participants to clarify their distinctive writing features and ideas found in their texts,
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and to explain their first artifact. At the end of the second interview, | asked the
participants to add, erase, or create a new artifact regarding their development of writer
identity.

After some level of data analysis, | discovered early that the participants could not
articulate the concept of writer identity. The problem was that participants’ reflections
focused more on the content of their essays than on their perceptions of themselves as L2
writers. So, | decided to share my visual presentation to get them start thinking about
aspects contributing to who they are as L2 writers (see Figure 4: Researcher’s Artifact

Sample). Then, | continued collecting more data.

Figure 4
Researcher’s Artifact Sample
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In the third and fourth interviews, metaphor emerged from participants when they
were trying to reflect on their sense of themselves leaning to write in English; I allowed it
to come forward and included it in my data analysis. Finally, almost all participants

submitted their third and fourth artifacts, and all of them turned in their drafts of
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persuasive and expository essays as | proceeded with the data collection procedures. |
conducted the third and fourth interviews accordingly to investigate the process of writer
identity construction for the rest of the semester.

| simultaneously analyzed all source of data as | collected them. These data
analysis helped frame ideas for the group interview in which I aimed to confirm the
process of writer identity construction of the participants. Eight participants participated
in a group interview after the semester ended. All participants preferred to use Thai
language as a mean of communication. All interviews, which lasted about 30 to 60
minutes, were recorded in their entirety using Google Meet function, then transcribed
verbatim in Thai and translated from Thai to English as needed.

Methods for Data Analysis

Hermeneutic phenomenology has been used to “determine how people interpret
their lives and make meaning of what they experience” by combining descriptive and
interpretive methods into the analyzing procedures (Porter & Cohen, 2013, p. 184) rather
than focusing on a pure descriptive feature. Table 5 shows all data collections that |
included in the data analysis.

Table 5

Data Collections for Analysis

Data Collections for Analysis

e Individual interview 36 interviews with nine participants

e Group interview One group interview with eight participants
e Artifacts 19 artifacts

e English Essays Narrative, Persuasive, Expository texts

My data analysis began by reading each transcript several times to get a sense of

each interview. Then, | examined each transcript line by line, underlining and labeling
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passages that explain how Thai students construct their writer identities and how Thai
culture plays a role in this account. | treated all relevant statements with equal value and
manually categorized them onto different folders. Next, | identified relationships among
the significant statements and grouped them into meaning units and themes. | analyzed
the artifacts based on the interpretations of the participant's understanding of the
phenomenon and my interpretation of them. In addition, | analyzed participants’ written
texts based on their development of the written papers, their distinctive writing features
and ideas related to different aspects of writer identities and Thai cultural issues.
Following all these methods of analysis, I triangulate all data by developing a “textural
description” or what the participant experienced, as well as a “structural description” or
the context and setting that influenced how the participants constructed their writer
identity (Bloomberg & Volpe, 2019, p. 55). The participants’ artifacts and their written
texts helped frame this textual-structural descriptions. Finally, I employed member
checking where participants reviewed the syntheses of the descriptions and
interpretations (Bloomberg & Volpe, 2019; Porter & Cohen, 2013).
Ethical Considerations

Major concerns of ethical issues regarding anonymity and confidentiality are
significant when conducting any scientific study (Bloomberg & Volpe, 2019; Merriam &
Tisdell, 2015). As Bloomberg and Volpe (2019) stated, “true anonymity means that the
identity of research participants is not known to the researcher” (p.201). In this regard, |
made sure that this study cannot link individual responses with participants’ identities. I

referred to any data, whether it be the participants’ names or the research site, by
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pseudonyms. To ensure confidentiality, | saved all records and research-related data in
password-protected storage on a cloud where only | can access these materials.
Issues of Trustworthiness

Quantitative researchers must argue for methods and instruments in ways that
increase the validity and reliability of a study to create the trustworthiness of research
results. Qualitative researchers, however, employ different criteria from those use in the
quantitative approach (Creswell & Poth, 2018). To ensure this qualitative research
accuracy, | discussed four aspects: credibility, dependability, confirmability, and
transferability in the following section to clarify how I account for trustworthiness under
this study.
Credibility

According to Bloomberg and Volpe (2019), credibility refers to the extent to
which “the participants’ perceptions match up with the researcher’s portrayal of them”
(p.202). This study employs triangulation in the data collection methods, including
interviews, participants’ written texts, and their artifacts. Gathering data from multiple
sources provided corroborating evidence as | analyzed the data for research findings. |
conducted member checking with the participants who were the only ones who can
reasonably judge the credibility of the results (Birt et al., 2016). | took into account the
participants’ rights and interests regarding the reporting of data.
Dependability

An essential approach in creating dependability for qualitative research is that the
researcher presents a transparent document of research design, data collection, and data

analysis decisions and activities (Creswell & Miller, 2000). I used memos throughout the
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research process for writing, sketching, drawing, or concept mapping. This memo not
only helped me keep a clear record of all research decisions—how data was analyzed and
interpreted—but also linked closely data collection, data analysis, and writing the draft of
the dissertation. By reporting each process under a study in detailed and thorough
explanations, | was able to establish dependability for this research method.
Confirmability

In qualitative research, a researcher is obligated to be the study's primary tool
(Maxwell, 2013). Moustakas (1994) argued that transcendental phenomenology requires
researchers to set aside their understanding, judgment, and preconceived knowledge.
Through bracketing, researchers investigate a phenomenon focusing on purely descriptive
while taking an objective standpoint. However, maintain objectivity is rarely perfectly
achieved. In this case, | provided in Chapter One my positionality to inform my
preconceived notions as | attempt to understand the phenomenon under this study.
Also, | consulted with my advisor on both the descriptions and interpretations after my
analysis. This reduced the potential bias from a single researcher (Morse, 2015) and
enhanced the confirmability of the data analysis.
Transferability

In quantitative research, evidence for external validity— the extent to which the
research results and conclusions of a study can be generalized to a greater population
outside the studied context—is essential (Creswell, 2012). Qualitative research, on the
other hand, discusses it as the transferability of the study. Kozel (2007) noted for
phenomenological analysis that one’s experience would not be held as a truth to outline

other bodies across times and spaces. Indeed, it is to say that one person’s embodied

69



experience may open up meaning resonances for other people in a similar context. In this
regard, | provided a thick and rich description of the study’s setting, research participants,
and related experiences producing research findings and interpretations. I also conducted
member checking after the data analysis to make sure my findings are valid and accurate
to all participants. Anyone interested in this research will be able to transfer aspects of
my study’s design and findings into other similar contexts.
Limitation and Delimitation of the Study
This study involves some limitations, which are related to qualitative research
methodology and the research design. A major limitation of this research lines with the
location in which | conducted the study. Since | am attending a U.S. university at time of
this research study, I could not travel to Thailand for data collection due to the COVID
19 pandemic. With that being said, data collection for this research could only be
virtually gathered via online platforms, yielding slightly different information than
collecting data in person. However, | intended to use multiple data sources to corroborate
evidence and explore the research sample from different angles (Bloomberg & Volpe,
2019; Maxwell, 2013). Another major limitation of this study is the range of time that |
conducted this study in one semester. This study cannot explain changes in the
participants’ identity development over a long period of time. I may wish to conduct a
longitudinal study to fulfill this research project at some point in the future.
Chapter Summary
In summary, this chapter provides an informative description of the research
methodology for conducting research on how Thai students construct their writer

identities and how Thai culture affects identity construction using a phenomenological
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approach. The research focuses on exploring with a small number of participants, which |
draw from a purposeful sampling strategy. | employed semi-structured interviews as a
primary source of data collection and other supplemental data: the students’ written texts
and their artifacts. | analyzed these data concerning hermeneutic phenomenological
methods. This chapter ends with descriptions of ethical considerations, issues of

trustworthiness, and limitation of the study.
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CHAPTER 4
REPORTING ON EFL WRITER IDENTITY CONSTURCTION

From a phenomenological perspective, the data description is an interpretation
(Patton, 2015). Due to this, it makes more sense to present a composite description along
with data analyses of EFL writer identity construction at the same time. This chapter sets
out to document a broad range of experiences with details that support and explain
research findings and thereby provide an opportunity for the readers to enter into the
lived world to better understand the phenomenon under this study (Dibley et al., 2020).
[lustrative quotations taken from interview transcripts attempt to portray participants’
multiple perspectives and capture some of the richness and complexity of the subject
matter. Critical incident data are woven with interview data to augment and solidify the
analysis. Following is a report on EFL writer identity construction as guided by the first
research question—how Thai undergraduate students construct their writer identities over
a semester of an English composition writing course. Please see the outline in Table 6.

Table 6
EFL Writer ldentity Construction

Research Findings

Initial Perceptions of Participants e Imagined Perceptions
and Their Identities as Language Hosts
Learner Knowledge Seekers

e Exclusive Club Membership
Gaining Social Acceptance
Improving Social Mobility

Writer Identity Construction in an From Amateur to Confident Writers
EFL Writing Classroom e Writer Identity as a Process
e Writer Identity Metaphors
Duck
Black Sheep
Bird
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Initial Perceptions of Participants and Their Identities as Language Learners

Theoretically, writers bring their life histories to the act of writing as Ivanié¢
(1998) described, our words are a product of an encounter, perhaps a struggle, between
our multiple past experiences and the requirements of a new context, therefore, “writing
implicates every fibre of the writer’s multifaceted being” (p. 181). Drawing on this
account, initial perceptions of participants and their identities as language learners are
vital components of writer identity development. Therefore, | analyzed the first interview
data obtained from nine participants and discussed this research finding in two categories:
imagined perceptions and exclusive club membership.
Imagined Perceptions

First and foremost, | defined an operational definition of imagined perception,
which I used to explain this study’s phenomenon. I drew on (a) Wenger’s (1998) insight
that views imagination as a way in which “we can locate ourselves in the world and
history, and include in our identities other meanings, other possibilities, other
perspectives” (p.178), and (b) Markus and Nurius’ (1986) theory of possible selves which
describe ones’ ideas of themselves in the future concerning what they might become,
what they would like to become, and what they are afraid of becoming. Building on these
two complementary concepts, I created the term “imagined perceptions” to refer to a
belief or opinion of individuals, driven by a social process, toward their future selves in
different contexts.

This term is necessary for data analysis due to the specific EFL context the
research participants lived through while I conducted this research study. As discussed in

Chapter Two, Thailand is one of the non-English speaking countries which aim to
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promote standard English in order to gain access to information and the global market
(Baker & Jarunthawatchai, 2017; Chamcharatsri, 2013; Hayes, 2016; Maneepetasut et al.,
2012). Still, most people in the country use Thai (the official language) to communicate
with one another. Those who live outside the metropolitan areas, according to
Chamcharatsri (2013), simply find no association with English, although the language
has gained prestige in certain population groups. In this case, the Thai English language
learners have just faced a gap between classroom learning and language use in everyday
life; this is where their imagined perceptions have come into play. Based on my prior
assumption, imagined perception is a bridge linking together language learning and
potential language use to make learning more meaningful. Therefore, as in the following
section, my data analysis of imagined perception provided empirical evidence for the
identity construction of the language learners. In the following section, I included two
categories of the findings: hosts and knowledge seekers.

Hosts

To begin with, all nine participants used the term “msdeas” (communication)

throughout their interview transcriptions; they perceived English as a language for
communication, especially with people who cannot use Thai. In this case, 5 out of 9
participants imagined themselves as hosts using English in different contexts, especially
in tourism aspects. They expressed their imagined perceptions as hosts in the following
ways:
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pwniiii lnuez 15 wandinsuisidesannsademsiumn Idhie (Adler)

If I talk to foreigners that when I walk and walk, suddenly like foreigners come
and ask something. They would be asking for directions [or]asking where this
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place is. All of these, I need to be able to communicate with them. (Adler,
Individual interview 1, July 9, 2021, my own translation).
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winiae uadus e ldiatia fszansavenmannlifldaz (Bam)

Let’s say | go outside, go to Seven [short for 7/11 -- a convenient store] and
meet foreigners. When they ask for directions, and if I can’t communicate at all,

I will lose a lot of self [self-esteem]. But if I could talk a little, 1 will be able to tell
them the way to go. (Bam, Individual interview 1, July 15, 2021, my own
translation)
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annsaldnndingudeasiumnld didgunaedzamnsangy (Jupiter)

We [Thailand] have entered ASEAN [Association of Southeast Asian Nations].
There are more foreigners who come to travel to Thailand. Suppose that I know
the language, I will be able to use English to communicate with them. English is
very important. (Jupiter, individual interview 1, July 14, 2021, my own
translation).
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wiouuzihueduneslfin s uuunefszamaenn dihe (Maximoff)

English is an international language now. That is, everyone must be able to
communicate. Everyone must begin to understand it. And when | meet foreigners
who come to travel in Thailand. And like, I could suggest or at least give them
directions or suggest something to help them. (Maximoff, individual interview 1,
July 12, 2021, my own translation)
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Idnaeamn q az (Spy)

Now foreigners come into Thailand. I must use English as an international
language because | don 't know other languages, such as Chinese, Korean. Most
people speak English for communication. In the future, | want to be strong in the
English language. | want to be literate and speak English in full sentences, talking
like farangs [foreigners, especially ones with light skin color], like the way they
talk. I want to speak English very fluently. (Spy, Individual interview 1, July 15,
2021, my own translation)
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Among the cited comments, one of the participants, Jupiter, significantly
expressed her awareness of Thailand being a member of the Association of Southeast
Asian Nations (ASEAN) communities. Because of this, she perceived English as a
language for communication. While other participants hold similar perceptions about the
English language, they imagined themselves as hosts of the country guiding or helping
‘farang’, foreigners, or tourists who cannot speak Thai. To indicate their imaginary
world, the participants used words for instance, “if,” “suppose,” “when,” “could,” and “in
the future” as seen in the above exerts.

To fulfill their imagined perceptions as hosts using the English language to
welcome foreign visitors to Thailand, the participants indicated a solid desire of
mastering the English language, although limited only within the Thai context. They
emphasized their viewpoint using phrases “need to be able to communicate,” “will be
able to use English,” “must begin to understand,” and “must use English” as in the
following comments.

e “I need to be able to communicate with them [tourists].” (Adler)

e “Suppose that | know the language, | will be able to use English to communicate
with them [tourists].” (Jupiter)

e “Everyone must begin to understand it. And when | meet foreigners... I could
suggest something to help them.” (Maximoff)

e “Now foreigners come into Thailand. | must use English as an international
language.” (Spy)

In addition to the cited comments, two participants stressed that English, but no

other foreign languages, is necessary for Thais, especially a younger generation. This is
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aoumneg T Hugunnsaingy e 18inaad lududidn” (If we use Thai language, we also need
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English too, although we are Thai people. Suppose that I have children or grandchildren,
| think if I teach them, and they will have a foundation in learning English. They will

have the knowledge with them since their childhood.) Cherry similarly mentioned, “auyas
anftenaeulignuesdiesyaniinsangs 18 lime 151000 1¥gnismanisinglddudine ldme vi'lubildnmiunie
mwdu uarennliZeunza:” (Suppose | have children, | want to teach my children to speak

English. I want my children to speak English right from birth. Why not Chinese or any
other language? But | want them to learn [English].)
What is more, all nine participants spoke favorably about the English language;

one of them (Spy) notably highlighted it using the word “farang” as she said: “lueuinauzay
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waiu enwammsanguldnasann 4 Az’ (In the future, | want to be strong in the English

language. | want to be literate and speak English in full sentences, talking like farangs,
like the way they talk. | want to speak English very fluently.) In this situation, the
participant imagined herself becoming fluent in English language to aligning herself with
“farangs,” the native English speakers in this case. To elaborate on this analysis, |
discussed in the following paragraphs the meaning, origin, and ideology that the term,
farang, carries to understand the research participants in this context.

The Royal Institute Dictionary of Thai language (2011) defines the term farang as
a) people of white race and b) a descriptive of something from foreign origin. Indeed, the

Thai term farang was equivalent to the Persian term farangg and the Hindi term farengi

77



or farangi as it was borrowed from Muslim Persian and Indian traders early in sixteen
centuries, the original version rooted in the term Frank which was used in modern France
when referring to Germanic-speaking people. Corresponding to the given definition of
farang, Kitiarsa (2011) explained that the Thai term farang is an identification marker
used as an adjective or noun when referring to the West, Western people, and Western-
derived things. Winichakul (2000) argued, the term implied a reference to the otherness,
but not necessary link to any nationality, culture, or ethnicity. However, the discourse of
farang in Thai language has long been used to locate Thai cultural and national selves
and push forward civilization alongside the rising influence of Western powers since
colonization era. In this regard, Thais have held a genuine sense of the Thai selves
especially through Thai language while, on the other hand, recognizing the emergence of
farang as a “superior but suspicious other” (Kitiarsa, 2011, p. 58).

Furthermore, researchers (Pavlenko & Norton, 2007) in language learners’
identities helped us understand this phenomenon when they discussed that people
associate themselves to English differently depending on the context in which they have
lived. Pavlenko and Norton (2007) explained that people from postcolonial contexts, e.g.,
India, the Philippines, etc. gain their nativized varieties of English to address their
ambivalent relationship to the Western colonizers; those from other counties for whom
English is not a postcolonial language such as Thailand, however, aim at promoting
Standard English to align themselves with the superior other or the “farang” as mentioned
in the interview.

In this initial stage of my data analysis, the research participants viewed English

as a language for communication and envisioned themselves as hosts using the language

78



to welcome foreign visitors to Thailand. While the Standard Language Ideology (SLI)
plays a role in constructing the participants’ identity, | have provided data evidence to
elucidate its impacts on participants’ writer identity construction throughout this
chapter. Next, | presented the second category of the participants’ imagined perceptions
as knowledge seekers.
Knowledge Seekers

Aside from the initial perceptions of English as a medium of communication with
foreigners, as in the above discussion, all participants expressed positive feelings about
the English language and seemed to have a good sense of mastering it for the benefits it
offers. On the second part, participants (3 out of 9) imagined themselves using English to
seek a broader range of knowledge. | presented some of the significant comments in the
following excerpts:
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Inedalailfe wyduiuduuwannas (Sloth)

| feel that if I know English, it is going to open a much wider library for me. Then
I will study the attitude of thought of [people from] other countries. How do
people think to become successful? This is what I think I really want to continue
developing. In our country, most people speak only the Thai language. /'m like,
I’m just in this boundary. | don 't really get to know others outside, knowledge,
the level other people reached, how far the outside knowledge goes, various
solutions, and the level in lives that Thai people have not yet reached. I think it’s
very impactful. (Sloth, Individual interview 1, July 21, 2021, my own translation)

According to her comment, Sloth used “feel,” “if,” and “is going to” to express her
imagination in gaining an entry to the “wider library.” Here, the participant considered
English a privileged means to gain access beyond what she referred to as the “boundary,”

the imaginary line indicating the extent to which she gains her knowledge through Thai.
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In the meantime, the participant pictured herself crossing the borderline and reaching out
to the “others” or the “outside knowledge” through English.

Correspondingly, a couple of participants raised similar viewpoints and agreed
that they would be able to expand their horizons through English. For example, Cherry

: . . - N 2
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@oq marzinuiu [awd) Wififudugess” (It [English] opens the world. And if I study it, I can see

a

farther, can open to new experiences. | want to learn this language to be competent

because it [knowledge] is endless). Similarly, Maximoff reflected that “gusis11dnun

o

mallszmafideqld Aeaeuiliunhannny Ao Tanmfdesdinninanhaesnudnis 4 asu liastanui@endan
q a5u” (If we are going to study abroad, we must use [English], which is now very wide.

Well, my world really needs to have more than two languages; there really shouldn 't be
only one language.

The data evidence exemplifies the participants’ border-crossing endeavor in their
imaginary world and the emergence of their positive English language learner identities.
Among the cited comments, Maximoff felt the need to learn English in order to gain
access to information using technological devices, reading English instruction manuals
and English news, he added:
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Even when | go to the shop, go to the mall, sometimes they use English. That is, I
must be able to read or translate information or a manual that is in English.
Then, I can read or study from that information. If in social networks, I can
watch movies or watch the English video clip or listen to music and English
news. (Maximoff, Individual interview 1, July 12, 2021, my own translation)
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In short, English provided a means by which the participants could break through
the “boundaries” and increase the range of their knowledge, understanding, or
experiences. On this account, I argued that the participants’ initial perceptions and
identity as knowledge seekers are part of “a contemporary form of Thainess” (Kitiarsa,
2011, p. 73) which the participants managed to undergo self-modernization living in Thai
EFL contexts. Next, I presented participants’ language learner identity prior to their
writer identity construction in the English writing course.

Exclusive Club Membership

Since English has been recognized as an international language (Matsuda, 2012),
its influences on people around the globe, regardless of ESL/EFL contexts, are
undeniable. Researchers pointed out that having English language skills instilled
cosmopolitan delight in Thai people (Chamcharatsri, 2013) and assured their “civilized
status” (Kitiarsa, 2011, p. 66). | drew on these arguments and started to analyze data by
categorizing evidence that depicts participants’ perceptions and experiences with gaining
benefits and advantages the English language offers them. After | read and reread through
this set of interview transcription, | came up with a theme, exclusive club membership, to
investigate influencing factors that occurred in participants’ perceived space and lived
space and to illustrate reasons for designing their membership as Thai EFL learners. The
following is my presentation of this research finding.

Gaining Social Acceptance

Participants' perceptions and experiences of gaining social acceptance when using

or learning English are the first reason for designing exclusive membership for them.

Participants expressed it in the following way:
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| saw a Thai English teacher and a farang teacher talking together. I listened and
wondered what they were talking about? Why do | not understand it? So, | want
to be competent in English like them. So, I like English because | get to pronounce
with a pretentious tone. Then when | speak [English], another people will hear
it. They will look and wonder what | say. | want to be like that. When | came to
see my teachers, | liked it even more. (Bam, Individual interview 1, July 15, 2021,
my own translation)
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iewdhlannnhilannag 51fdnanz 513angiileaz (Cherry)

| feel that it's [English] cool. It's rad. People wonder how I remember it
[English]. When friends came and asked me, | explained until they understood
more than what they 've learned from the teacher. | felt good. | was proud.
(Cherry, Individual interview 1, July 15, 2021, my own translation)
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(Earth)

I wanted to study [English], wanted to be the center of attention. There was a
friend in class who is fluent in English, and the teacher only paid attention to that
student. This motivates me to learn. | wanted teachers to pay attention to me, so |
intended to learn English. (Earth, Individual interview 1, July 11, 2021)
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| usually do homework by myself, or | will be a consultant for my friends when
they do [their] homework. Most of the time, my friends came to consult with me
because | was like one of the intelligent people for them. | was like, okay and a
bit proud. I continued to live my own lives like this and never leave learning
behind...I always intend to study English. When it comes to an English class, |
will sit in the front of the room, be the outstanding [student] of all friends in the
room. When there is something, the teacher will ask me first. I'll be the first
who answer. (Maximoff, Individual interview 1, July 12, 2021, my own
translation)
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I can honestly say that I'm not very good at it [English], but I want to be good,
able to talk, don't have to be ashamed of anyone, don't stammer. | want to speak
smoothly, without stammer; | am afraid to say it wrong, | don't want to be

embarrassed at all. But if anyone can say it, it's wow, right? Wowza! (Vanessa,
Individual interview 1, July 14, 2021, my own translation)

The data evidence shows that more than half of the participants (5 out of 9)
registered themselves as members of an exclusive English club to gain acceptance from
friends, teachers, and others (see above in bold). According to Burke (2010), Thai
identity in collectivist society generally links to dignity, prestige, respect, reputation, etc.,
one has toward others. In consequence, the participants perceived and used English as a
means of becoming someone important and avoiding embarrassment. For instance, Earth
said, “l wanted to study [English], wanted to be the center of attention”; Maximoff stated
when assisting friend in an English class, “I was like one of the intelligent people for
them [his friends] ...I was a bit proud”; and Vanessa admitted, “I want to be good [in
English]. I want to talk, don't have to be ashamed of anyone... I don't want to be
embarrassed at all.”

At this point, I drew on Burgess and Ivani¢’s (2010) idea on “possibilities for
selthood” (p.235) and argued that the research participants designed their exclusive
memberships to obtain social acceptance regarding their sociocultural values available in
Thai collectivist society. Next, | discussed another influencing factor for entering the
exclusive club.

Improving Social Mobility
Globalization has contributed to the emergence of English in Thailand as the

preeminent language (Baker & Jarunthawatchai, 2017; Chamcharatsri, 2013; Hayes,
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2016). In this section, I presented evidence from interviews reflecting participants’
perception of English as a key to social mobility. The data indicate that all nine
participants considered the privilege of being competent in English and admitted that the
language was vital for them to learn in order to increase job opportunities. The following
comments best illustrate their perceptions.
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Wuvhedwduiiunedoiuld sdrasumnuuugyies wievnula (Adler)

For the English language, if | graduate in teacher education but [1] don’t really
become an English teacher. [My] English language [skills]can be used in many
ways, and [1] will be able to do other related occupations like YouTuber or
translators (Adler, Individual interview 1, July 9, 2021, my own translation)
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(Bam)

| think English, when we go to work, there will be a second language that [I]
must be competence at a certain level. Having it [knowledge] will be good for us.
When working, if we know Thai, we must know English too because English
allow me to do many jobs. (Bam, Individual interview 1, July 15, 2021, my own
translation)
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151 Sunayan Idammdanguiesi1dis1953a 18 iouniudy (Earth)

If /1] can't communicate in English, it will be difficult. Now, if applying for a job
anywhere, most of them are like, do you have a foundation in English? Are you
good at English? Can you speak English? They will specially consider you. It
[English knowledge] is like our pass. If | use English, it will make my life easier.
(Earth, Individual interview 1, July 11, 202, my own translation)
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Learning English is necessary because if I know the language, I have 80 percent
advantage over other people. When applying for a job anywhere, the salary
should be better than someone who doesn't know the language. It's very
important...1 use [English] for career. For example, I learn to be an English
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teacher, | can become an English teacher. | can do any jobs relating to an
English language. (Jupiter, Individual interview 1, July 14, 2021, my own
translation)
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Indf 14 viengnmdangualeniu (Maximoff)

| think that English can be a tool to earn a living. That is, for example, | can use

it [English knowledge] for translation. Or | can be a guide or an English teacher.

(Maximoff, Individual interview 1, July 12, 2021, my own translation)

While most participants mentioned English could offer extra job opportunities,
such as translators, tourist guides, YouTubers, English teachers, etc. from the cited
excerpts, other participants used symbolic terms to describe English as the exclusive
“pass” (Earth) and “a tool to earn a living” (Maximoff). Given this, English had become
an indispensable language for gaining mobilized social status over other Thais who
cannot use or speak English. An underlining comment from an interview captured it: “if I
know the language, | have eighty percent advantage over other people. When applying
for a job anywhere, [my] salary should be better than someone who doesn’t know the
language™ (Jupiter).

Moreover, another data set indicates that most participants (8 out of 9) prioritized
improving their social mobility by becoming English teachers. Following are some

examples of how participants explain it.
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When learning English, | feel that I must accomplish [the task]. Well, 1 feel like |
want to make my mom proud. She’s expecting me to be a civil servant. So, | intend
to do it. In the future, |1 want to be able to speak English fluently, grammatically
correct, yes, accurate in vocabulary, able to talk in a sentence, converse with
other people, and be an [English] teacher teaching students in front of the
room. | must upgrade myself increasingly, not being in the same place to be
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[socially] accepted, [and] have a good and stable job. (Bam, Individual interview
1, July 15, 2021, my own translation)

Y
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amwidangw (Cherry)

[Concerning] career stability, [my] parents also want me to be a civil servant;
this is their expectation. So, | chose to study as an English teacher. (Cherry,
Individual interview 1, July 15, 2021, my own translation)
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I want to be a civil servant [English teacher] because of the [career] stability.
Our family is a poor family. If I get the job, my parents will also get free
[medical] benefits [and] have more privileges. So, [I] better choose to be a
teacher... Probably [it’s] because I've had a difficult time before. | know that if |
do not intend to study in higher level, I will be working at a dead-end position.
There is no way | can pull myself up from that point, where it [my life] s been
very difficult. If I intend to study higher, then I will have a good job, I will be able
to pull our family out of a very difficult situation. (Maximoff, Individual
interview 1, July 12, 2021, my own translation)

According to the cited comments, participants perceived becoming an English

teacher as a way to ensure their high status and prestige. Gurevich (1975) suggested that

this might be related to reasons Thai people see teaching as a highly-respected

occupation, as does the way Thais value the earliest teachers, the Buddhist monks. In

addition, a teacher in public school who are a civil servant may hold a long-term job

position up to the age of sixty and then enjoy a life pension under Government Officials

Pension Act, unlike private-sector employees whose social security programs may be

absent (Ramesh, 2000). What is more, public school teachers, along with their immediate

family members and parents, receive free medical care and extra medical benefits like no
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other occupations. Given this general information, the participants imagined themselves
becoming English teachers to improve life security in both social and economic aspects.

Along with the direct benefits participants imagined receiving as English teachers,
the interview data reveals that they also imagined indirect benefits such as fulfilling their
parents' desires. For example, Bam said, “well, | feel like I want to make my mom proud.
She’s expecting me to be a civil servant. So, I intend to do it”; Cherry explained, “[my]
parents also want me to be a civil servant; this is their expectation”; Sloth discussed,
“[Both of my] parents want me to serve the government service. Because my father is a
freelancer, so he wants me to have a good and stable job like teacher”; and Vanessa
emphasized it by saying.

o o o A ' = ' oy o A v o a o = v q Y

Tuduanuniwean Aeminyenniluagaz Tildeenvhiithu[yhgsienseunsa] mifinzuuumanialiizou
' < v ' ° ' 4 2 ' < {

agaz udrnuuvaudulduidens . . uiuuushauli1@l)den lvuas misvenydmysuieelines

matlszma Aemag uivyiemniionss (Vanessa)
1t’s [my] mother's hope, my mom wants to be a teacher, she doesn’t want to do
[the family’s business]. My mother is maybe expecting [me] to be a teacher. And
it's like weaving a dream for my mom...Mom can only like work, [so she] cannot
go anywhere. My mother told me that when | graduated, |1 would go on a trip
abroad. That is because my mother [too] wants to travel. (Vanessa, Individual
interview 1, July 14, 2021, my own translation)
The participants’ comments concerning parental needs constitute empirical evidence for
Thai vertical society. Triandis (2001) discussed that cultures with vertical hierarchies
determine many social behaviors through the influence of in-group leaders. As such, the
participants who value collectivist culture realized and prioritized their group’s needs and
desires to become civil servants, in this case, while ensuring their exclusive membership
to race up the social ladder.

In brief, this section presents initial perceptions of the participants and their

identities as language learners. According to the research findings, the participants
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brought with them to the English writing class their imagined perceptions of themselves
as hosts and knowledge seekers, along with their desire to become a part of an exclusive
club so as to gain social acceptance and improve social mobility. Following this, |
presented the findings on participants’ writer identity construction over a semester of an
English composition writing course.

Writer Identity Construction in an EFL Writing Classroom

Theoretically, | discovered that participants' writer identities are socially
constructed over time in ways that are dynamic, multifaceted, and constantly changing.
This recent research finding corresponds to studies on writer identity in ESL and EFL
contexts (Burke, 2010; Chamcharatsri, 2009; Fernsten, 2008; Juliaty, 2019; Lee, 2017);
however, the writer identity construction of the participants in this study, as discussed in
this chapter, is distinct considering the unique sociocultural dynamic of Thailand.

In what follows, | presented empirical evidence gathered from a group interview,
individual interviews, and artifacts, along with the discussion on the data analysis, to
explain and illustrate nuances of how Thai EFL writer identity is constructed over a
semester of learning English composition. | presented the findings based on two ways the
participants perceived their experiences constructing writer identities. From their
descriptions of identity development, the first group elucidated it as fluid identity
construction or the process in which identity develops over time. The second group
explained their writer identity construction using metaphor to simplify their

understanding of critical conceptual domains in which they interpreted their lived world.
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Writer Identity Construction as Process

One-third (3 out of 9) of the participants perceived that constructing their writer
identities is a process of negotiating all that has been in all their lived experiences (Li &
Deng, 2019). In this process, the participants started as amateur writers who brought their
initial perceptions, language learner identity, L1 and L2 writing experiences, rhetorical
conventions, social and cultural identity, etc., into the writing classroom. Once the
instructor gave writing instructions and assignments to the participants, they instantly
encountered new knowledge. Soon after the participants began writing, they strived to
reconstruct their academic writer identities. From the data that emerged in this category,
each participant gradually developed a similar writer identity; however, they provided
different narratives to support their understanding of the phenomenon. I discussed each
participant’s narrative based on their description of identity development from different
data sources in the following.
Earth

The first participant, Earth, provided her artifact as evidence for how the writer
identity evolved over a semester of learning English writing. Earth shared her experience
during a group interview that she started in the writing class having many colors within

herself like “@nudjedia” (a rainbow girl) (see Figure 5). In this case, her rainbow metaphor

might as well represent multiple aspects contributing to writer identity (Burgess & Ivanic,
2010; Ivanic¢, 1998), including her initial perceptions, language learner identity, social
and cultural identity, etc. Throughout her historical account, Earth came into the English
writing classroom with limited writing experience in L1 and L2. She viewed academic

writing to consist of three components: introduction, body, and conclusion, and

89



Figure 5
Earth’s Artifact of Writer Identity Development

had no experience with process writing. However, as discussed in the previous section,
she had a strong desire to meet her parents, teachers, and peers’ expectations of herself
and gain membership in the exclusive club. Hence, she formed a positive identity as a
language learner from the get-go.

Upon receiving writing instruction from her instructor, Earth found herself
confronted with a black rectangle mold that could never accommodate her rainbow
shape. At this stage, Earth described that she struggled to organize her complex thoughts
within the confines of academic writing conventions. She used metaphor painting her
picture with the rainbow colors she had yet to figure out. This is how she put it.
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Let’s start with a rainbow girl, the girl with many colors, things will get mixed up

in my thoughts when | learned to write essays with the teacher. | got the frame
which is a square frame that the teacher has set. And then I tried to stuff my
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rainbow into it. Well, it’s a square frame, but my rainbow is a semicircle. They
don’t fit. It’s like I can’t move on, don’t know how to paint my rainbow colors
into it [the black square]. (Group Interview, November 7, 2021, my own
translation)

Her first writing assignment about an experience that changed her life provided
evidence of how she struggled to organize her narrative story concerning the English
writing instruction (see Appendix C: Earth’s Narrative Essay). In this essay, Earth briefly
discussed an overview of her experience in an introduction paragraph and began
introducing her “past-self” as a shy student who did not dare to speak up in classrooms
due to ineffective teaching strategies. Then, she moved on to discuss the life-changing
experience when she dared to speak in front of people. Later, in conclusion, her narrative
abruptly shifted the focus from her narrative story to discuss the reasons Thai teachers
should implement learner-centered approaches to enhance active learning. This textual
evidence suggests that the participant encountered difficulty organizing the content unity
while composing her essay.

Moreover, her individual interview captured the moment in which Earth
negotiated between her own understanding of the composition and the writing
instructions. She admitted that she was not confident about deciding the controlling idea,
supporting details, and conclusion; therefore, she ended up cutting out her narrative
content and adding in the final paragraph about teaching based on her understanding of
the writing instruction.
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| need a topic, an introduction, a body, a thesis statement, everything. | had to
think about which story to tell first, then | wrote about my impressions. When
finished, I came to see where it could be a topic. | had to change [so many of] my
words until, sometimes, [there was] very little of the actual content that | wanted
to convey left. But to make it exactly as the teacher’s instruction, it was
necessary to put in [as is] ... At first, I didn't think that | had to convey about
teachers that they should have any activities, but it [an essay] must have a
summary section. Then the instructor suggested that if we conclude we should
persuade, or we can ask questions. So, | included this part. (Earth, Individual
interview 2, July 29, 2021, my own translation)

After receiving peer feedback and making minor revisions, the participant submitted her
essay within a two-week period. Having said that, she relied on herself pertaining to peer
comments and the perceived academic expectations to determine her written text. Yet her
first assignment represents the act of writing as it occurs in the space where her prior and
new identities meet.

Earth went on wresting with different writing tasks and indicated that she began
anew to build her positive EFL writer identity toward her final assignment. According to
the participant, this transitional phase required her to utilize a new perspective in
“thinking about writing.” Her words are as follows:
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Fideulmiaz (Earth)

I try to think and change every new way of thinking. And then, | create a
framework for myself by using the teacher's standard framework that the teacher
provides, right! I took it and changed it to my own way. For example, | define
what I can write by myself so that | don't have to worry too much about the
structure or the given topic that the teacher assigned until losing focus of my
writing that | want it to be. And my rainbows can go into that frame. In the end,
it's like 1 have a new way of thinking about writing. (Earth, Individual interview
2, July 29, 2021, my own translation)
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Earth used the metaphor of a rainbow in a black frame to symbolize her understanding of
academic writing genres. Once Earth familiarized herself with the elements of the
academic writing, she gained more confidence composing her expository essay and stated
that she was able to express herself more fluently (see Appendix C: Earth’s Expository
Essay). She added that the writing process requires discipline from the writer to read,
reread, and revise. And as far as she was concerned, Earth stated that her final
assignment, expository essay, was her best work from all three (Earth, individual
interview).
Jupiter

Jupiter was the participant who perceived crossing a borderline as she constructed
her writer identity over the semester. Before the English writing course, Jupiter had a
positive language learner identity from her background; she felt the need to be active in
learning and become a better learner in order to advance her social mobility. As for her
writing experience, she had written Thai essays, reflection papers, short answers, etc.; she
knew roughly about composing an academic essay and had never experienced process
writing before (Jupiter, Individual Interview). In other words, she was unfamiliar with
writing and developing multiple drafts, let alone experiencing feedback activities and
revision. As a result, Jupiter exhibited an amateur writer identity from the outset coming
to the English writing class. Her artifact provides evidence for her writer identity
construction at the beginning and the end of the 15-week writing course (see Figure 6); |
gathered this data after the final interview in late October 2021.

The picture demonstrates the participant’s experience of having an amateur writer

identity. During the first few weeks of the writing course, Jupiter admitted that she had
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Figure 6

Jupiter’s Artifact of Writer Identity Development

| Jule f
Hdsniogm I
Wy ilain
L]

> ’
g U
ALY
an T ?

Tl Y
ﬂmwfl fnnal i |4annTy

After o s 2

mixed feelings of excitement and confusion, and as a result, she was anxious to write in
English. Furthermore, she expressed insecurity in English writing concerning L1 and L2
linguistic differences, grammar accuracy, and academic essay structure. The followings
are her words:
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udaiwiudle (Jupiter)

When | wrote it, it was fun, exciting, but | found it difficult to write. Because |
don't know how to finish writing, how the thesis will be. It's very difficult,
grammar too. I've never written a long English [essay] like this before. This is the
first time. I'm very afraid of making mistakes, [I] think a lot. Sometimes, | don't
even know the right vocabulary to express. So, I choose to write just like this, in
briefly, because 1'm afraid it will be too long. I'm afraid my friends world find it
boring. (Jupiter, Individual interview 2, August 4, 2021, my own translation)

The above excerpt also shows that the participant demonstrated audience awareness and

designed her composition based on perceived readers in the community. In this case, she
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intentionally left out specific details of her narrative story and provided general
information to secure her writing. She argued that her approach to writing this way would
ease the audience or her peers. Eventually, she cut short her narrative content on many
points, for example, when her friend has changed and how their relationship has affected
her grades (see Appendix C: Jupiter’s Narrative Essay.)

In her second assignment, Jupiter wrote a more extensive text with detailed
information (see Appendix C: Jupiter’s Persuasive Essay); she strived to align herself
with academic writing conventions to develop her essay. In that, she put effort into
creating the essay’s content in terms of details, coherence, and cohesion. Here is how she
put it in her personal interview.
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I tried so hard this time, but I think | didn’t provide enough details about the
story. | was a little worried. I’m afraid of the content, afraid that [my] writing is
not related to each other in the form of an essay, afraid to write incorrectly, and
worried that the teacher won ¢ know which one is my thesis, what is my topic?
I’m afraid that the teacher doesn’t understand what I wrote. /’m afraid that it

wouldn’t turn out well. (Jupiter, Individual interview 2, August 22, 2021, my own
translation)

For her practice, it also appeared that her writing approach had shifted to focus on the
guidelines for academic writing to determine her written text. Again, regarding her
audience awareness, Jupiter perceived the instructor as a reader who primarily assessed
her writing and strived to achieve her goal set toward the course objective.

Toward the end of the semester, Jupiter explained her experiences with the
identity shift from an amateur writer to a more confident writer. In this process, she

pointed out that she aimed at negotiating between her own understanding of the
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composition, peer feedback, and the writing instructions while writing and revising her
essay. The data below reveals how her logical thinking skills improved after the writing

process.
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When | practice more often, | think | get better. | can write better. I can think of
a concept [and my writing] steps are faster. | am better when thinking of an
issue. Mainly, i¢’s me fixing it [her writing]. | work hard. I read it many times;
read and read again from the first draft, then the second draft. | think by myself,
adding more details here and there. Wherever | read and it’s not smooth, |
revise it. Plus, [I read] friends commented too and [I] looked at the teacher’s

structure recommended to accompany. (Jupiter, Individual interview 4, October
9, 2021, my own translation)

Jupiter concluded that she developed a positive writer identity from her writing
experiences in the English classroom. Finally, she noted a successful writer to have
audience awareness—accepting readers’ point of views, comments, and expectations for
writing an academic essay (Jupiter, Group Interview).

Vanessa

Vanessa was another participant who experienced her writer identity
development. As a language learner, she perceived proficiency in the English language
for gaining social acceptance; this prompted her desire for a positive writer identity
within the writing classroom from the starting point. However, due to a lack of
experience in academic writing, Vanessa’s writing background was similar to that of
other participants, Earth and Jupiter. As far as writing in English was concerned, Vanessa
admitted that she “started from zero” and, therefore, perceived her writer identity

construction as a pathway of a novice writer (Vanessa, individual interview). She
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provided her artifact for data evidence of this phenomenon after a 15-week English
writing course (see Figure 7).

Figure 7

Vanessa’s Artifact of Writer Identity Development

Vanessa explained in the personal interview that she was not a writer from the
beginning; she did not know how to write or compose an English essay. To begin with,
she narrated her stories using a combination of some Thai words in her English essay.
Still, Vanessa encountered obstacles and was reluctant to design her narrative.
Ultimately, she reported that she did not add enough details to her essay (see Appendix
C: Vanessa’s Narrative Essay). The following are her words:
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| didn’t include any details because, at the time, | thought it was too much. |
wanted to write at first. | put together the words in Thai, and then | tried to
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translate them. But | thought I chose to write it in a short, easy-to-understand
manner. So, | wrote that my friend was sick, and before my friend died, my friend
came into my dream. | was in a hurry that day, so I did what I could. | didn’t
know if I could add more details in the second draft. So, I thought I should
follow whatever content | wrote in the first draft when revising the following
ones. (Vanessa, Individual interview 2, August 4, 2021, my own translation)

The excerpt above provides evidence that VVanessa designed her narrative by negotiating
between her understanding of academic writing, the linguistic differences between L1
and L2, and the available time she had for the assignment. After the first few weeks of
struggling with writing, she managed to complete the first assignment and submitted the
essay feeling uncertain yet surprised by her writing abilities.

In writing her second assignment, VVanessa's writing approach began to change as
she recognized the need for content elaboration. This time, she went on to gather as much
information as possible from others who are knowledgeable and sought clarification on
the writing instructions. Then, she elaborated more on the persuasive essay she wrote
about the abortion (see Appendix C: Vanessa’s Persuasive Essay). She said,
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I have very little information about abortion. | tried to ask my siblings as well.
They are a nurse and a doctor. | also tried calling them to ask about the content
as well. I gained more knowledge. Then I tried asking my teacher. The teacher
said that if I wanted to add more information, | could add it in the second dratft.
So, | added more content to make my writing better. (Vanessa, Individual
interview 3, August 23, 2021, my own translation)

Throughout her writing experience, Vanessa developed an understanding of her audience;
she showed a sense of concern while revising her final assignment. In this regard, she

constantly switched between reading, rereading, writing, and translating from Thai to
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English and English to Thai to make the most of what she was trying to express. She
explained,
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(Vanessa)

I’'m worried about what I've already written that I've conveyed. Will the readers
understand what I’ve written? So, | read and read, then translated, translated,
and translated again. | used different websites or applications to check whether
the meaning would be the same as what | wanted to convey. (Vanessa,
Individual interview 4, October 11, 2021, my own translation)

Vanessa concluded that she had grown from being a nonwriter to a novice writer
over the 15-week experience in the English writing course. In the group interview, she
discussed three aspects of writing that she learned as a writer: first, knowing the writing
content, second, understanding the composition, and last, using the correct word choice to
convey the intended message.
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I compare myself to a novice writer; | started from zero. | have developed a little
from a nonwriter. But after studying, | got to write essays and became a novice
writer. In the first picture, it's a picture of me frowning. I've never done it before,
how to write it, and how to do it. The writing path, at first, was full of obstacles.
When I got advice from knowledgeable others, | searched for facts, explored
more, and gained my own experiences. It leads to a road path for better writing. |
need to have knowledge of what I am going to write, clearly and accurately.
Maybe, it comes from experiences | have had, whether it is in the news or in real
life. Second is the structure of writing, how I write, how to convey the stories so
that it is concise, easy to read for the reader, not too long and not too short, keep
them concise and easy to read and understand. The third is word choice. | have
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to check that the words are right for what we want to convey. (Vanessa, Group
interview, November 7, 2021, my own translation)

In conclusion, the first group of the participants perceived their writer identity
construction as an identity-building process. At the starting point, the participants were
amateur writers. Then, they began to shape their identities as they adopted academic
writing conventions, gained audience awareness, and developed autonomy in writing. In
this transitional phase, the participants must reconcile their understanding of writing
experiences with the writing conventions and their conceived goal. As soon as the
participants had negotiated their way through this phase, they finally proceeded with
English writing more confidently. Next, | reported on the research findings and data
analysis of the participants who used metaphors as windows into their writer identities.
Metaphors for EFL Writer Identity

Metaphor is figurative expressions that directly refer to one thing by mentioning
another for rhetorical effect. On this account, metaphor helps simplify our understanding
of critical conceptual domains to summarize and interpret the world around us (Huang,
2011). Fundamentally, Lakoff and Johnson (2003) discussed that “our ordinary
conceptual system, in terms of which we both think and act, is metaphorical in nature”
(p.4). Therefore, metaphor is fundamental to our ability to make sense of what we
experience. In this second category, three out of nine participants used different imagery
metaphors representing an ongoing of being and becoming to express their experiences in
constructing their writer identities. Table 7 includes a summary of the metaphor used by

the participants in this study.
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Table 7

Overview of the Participants' Metaphors

Metaphors Metaphorical Meaning Participants’ pseudonyms
Duck Capable of doing but not an expert Cherry
Black Sheep  Different from the norm Maximoff
Bird Flying to see from broader perspectives Sloth
Duck

Cherry was the first to provide a figurative expression of her writer identity. As
she completed all writing assignments over a 15-week semester, she metaphorically

compared her identity to a duck. To elaborate on her figurative meaning, es1uila [rii yang

p&d] “knowing like a duck™ is a proverb in Thai which means not knowing anything at all
(Office of the Royal Society Dictionary, 2008). As in Thai, this symbolic meaning of
duck refers to an animal that is capable of flying, swimming, and diving; but is not as
good as birds, nor can they swim as good as fish. Another way to comprehend this duck
metaphor is to compare it with an English proverb—a jack of all trades, a master of none.

According to the interview data, the participant perceived herself as a duck who
managed to write in English on any tasks but was not an expert. One of the main reasons
to determine her writer identity was due to her perfectionistic nature. In class, Cherry
struggled in each writing task to compose an essay. However, despite her attempts to
improve her writing, she failed to achieve her goal set for perfection and, consequently,
began to see herself as a duck. This finding revealed that Cherry battled in constructing
her new writer identity on top of her prior identity of being determined and
perfectionistic. The following is an excerpt from her final interview.
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I usually think repeatedly, a perfectionist Kind. If I think it’s not good enough, 1
must improve it. I am very stressed when doing various tasks. Yes, I’'m stressed.
When I couldn’t write an introduction, I couldn’t continue [writing] any further.
So, I revised it many times still it wasn’t ok. Then, | sat and thought about how
to write better. Then, | asked myself if I could do it. The answer was yes. | can
write, but maybe not that good. I can do anything, but it's not all the way —
probably like a duck. It's like going, but it's not all the way. I can do it, but | don't
want to. Like a swimming duck, it can swim but is not good at swimming. | am
probably like a duck; halfway through, it can fly, but not as good. (Cherry,
Individual interview 4, October 17, 2021, my own translation)

The interview data capture her struggle to construct her identity from the first
writing task. To begin with, Cherry brought her previous writing experiences into the
writing class, making it difficult to adjust to the academic writing genre. To clarify,
Cherry occasionally wrote Thai essays but was often exposed to writing at the sentence or
paragraph level in school. In this context, she used to be a free writer and had never
worked on formulating thesis statements or planning details for extensive texts.
Therefore, when writing an English essay for the first time, Cherry relied heavily on her
intuition and slightly on academic writing instructions (see Appendix C: Cherry’s
Narrative Essay). As she struggled to balance these two identities to write in English, she
felt that she lost her sense of self and encountered difficulty organizing ideas for her
narrative essay. Cherry explained,
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At first, I wasn’t really interested in any supporting details because, at that time,
I linked from the old one [writing experiences] and then learned the new one. |
couldn’t distinguish the supporting from a thesis statement, | just kept writing,
and | felt uncomfortable because it [the story] was not told in my own way, not
me at all, but I had to make it formal. There must be paragraphs, first
paragraph, second paragraph, then comes the thesis statement. There must be
something to end the paragraphs, the closing sentences here and there. I don’t
really like it this way, but I must try to adjust accordingly. It’s like writing to
follow the form. The introduction must be general. There is a body, and the body
has to expand the topic sentence. There are topics, this and that; I don’t know
either. (Cherry, Individual interview 2, August 5, 2021, my own translation)

Cherry was also uncertain of her identity as a writer when she participated in peer

feedback activity. She drew on her experiences with English writing and a lack of

appropriate training for feedback activities. For these reasons, Cherry admitted that she

did not know how to provide feedback on her peers’ papers. Following are data from her

interview.
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| don’t think I’'m a good enough writer. | don’t know what standard | would take
to compare my competency with my friends. We don 't have the potential, we re
not the real writers. Well, | don’t know how to give advice to my friends because
I’m not that good. We shared similar learning experiences. |1 would like to know
the feedback from the teacher. We are like, we don’t have training for how to
check, like not trained or haven’t discussed how to check. (Cherry, Individual
interview 2, August 5, 2021, my own translation)

Cherry also perceived her peers to possess similar writer identities and, therefore,

only wished for written feedback from the instructor in order to get her writing up to

standard. She wrapped up her interview by reflecting the development of her writer

identity as follows: She said, “Wianmsvesmsifimindeumilowauds msiziun'lildFouFeuhdodo
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development of being a writer is the same because we don't write on one topic. They
[topics] always change. To ask what | have developed, | developed the structure. |
followed the structure more when writing). Eventually, Cherry became more aware of
essay structure; she struggled to work her way through the writing course but continue to
perceive herself as a duck throughout the whole course.
Black Sheep

Maximoff was another participant who perceived a metaphor for his writer
identity construction. Over a semester of learning in an English writing class, Maximoff
recognized himself as a black sheep—the special one among his other peers to present a
unique sense of writing. He provided an artifact to demonstrate his writer identity
construction following his final interview (see Figure 8).

Figure 8
Black Sheep Metaphor
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Maximoff explained his symbolic metaphor during the group interview as
follows:
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Because everyone sees that most of the sheep are white, in general, everyone will
see [think] in the same way, but | compared myself to the group [members] that
the teacher assigned us; | am a black sheep. So, for example, when the teacher
gave us a topic about homework, everyone wrote, and everyone considered
homework a disadvantage. But for me, | looked at advantages that others
overlook. So, I chose to write down the benefits of homework to let everyone
know that everything doesn’t only have its downsides. It has advantages too.
Most of my writings in the past were not negative. | usually write a story that is
good. (Maximoff, Group interview, November 7, 2021, my own translation)

He approached writing differently from the other members of his writing group.
For example, while his peers were against homework when they wrote their persuasive
essays, Maximoff took an optimistic viewpoint in bringing up his arguments to readers’
attention (see Appendix C: Maximoff’s Persuasive Essay). His approach to deciding an
argument of his choice, unlike others, pertains to his identity construction as a black
sheep. Other interview data provide evidence for the reason Maximoff positioned himself
in a particular way when writing academic genres. Maximoff explained it as follows.
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I encountered so many negatives, a lot of bad things in life. My mom always
tells me to think positively. Mother rarely sees the negative side. My mom always
teaches me to think positively. Sometimes | think negatively about certain things,
but my mother thinks of the advantages | have overlooked. I didn't know about
that point, and when my mother told me, I thought about it. I want everyone to
look at positive things so that we can see the advantages of how it is useful to us
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or our society through my essays. (Maximoff, Individual interview 4, October 16,
2021, my own translation)

He pointed out that his optimistic way of making arguments, which he inherited
from his mother and prior experiences, constitutes his current way of being, thinking, and
therefore, writing this way. In accordance with Burgess and Ivani¢ (2010), this research
finding reveals that participant’s autobiographical self (how writers project their identities
in real life or the sense of whom writers bring to the act of writing) contributed to the
construction of the authorial self (the power to decide an argument of the writer). Having
a sense of self as an author or the authorial self, as Burgess and Ivani¢ (2010) called it,
Maximoff also came up with his own essay topic to reflect arguments in his paper rather
than simply following those assigned by an instructor. The following interview transcript
illustrates Maximoft’s approach:
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(Maximoff)

I compared myself to the black sheep. My classmates would follow the writing
topic the teacher gave us. | was different from that [because] I came up with a
new topic relevant to my content. | think that the title is the first thing that
readers will read. Readers must see whether this story is interesting or what is it
about? Like when we go to buy a book, we will look at the cover first and see if
this is worth reading, then buy and read. When writing an essay, we need to
think of an attractive, interesting topic that indicates the purpose of the essay.
(Maximoff, Individual interview 3, September 5, 2021, my own translation)

In his interview, Maximoff pointed out that he changed a narrative topic from the
Experience that Change my Life to the Life Momentum and a persuasive topic from Does
Doing Homework Actually Help Students Learn More? to Life Hacks Homework (see

Appendix C: Maximoff’s essay). He further indicated that he could make his writing
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more appealing to his audiences and get their attention from reading his topic. This set of
data shows that Maximoff carved his own perspectives on writing assignments. Instead of
blending in, he decided to be different and stood out from the crowd. And although being
a black sheep has a negative connotation, he has turned it into a positive mindset.
Bird

Sloth metaphorically compared herself to a bird when experiencing the
construction of her writer identity. The metaphor of the bird, in her view, symbolized her
development as a writer from being a fledgling to a flying bird. She provided an artifact
to illustrate her writer identity construction (see Figure 9).

Figure 9

Fledgling Metaphor
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Sloth further explained her symbolic metaphor during the group interview as

follows:
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(Sloth)

I never learned [to write an essay] when learning Thai because, in the Thai
language, there are three components of essays: an introduction, a content, and a
conclusion, and that’s all I know. Before learning, I was a fledgling. I still don’t
know how to spread my wings. | have to practice, practice. | need a teacher. If
there is no teacher or someone to teach me, I don’t know what to do and where
to start. But when I came to learn to write an essay in English, | felt that my
concept had developed. Because | started to know more about each detail | put
into, I began to understand the compositions. And then, I felt that my writing
had better discussion points. I have learned a lot. For example, when reading
my friend’s writing, I felt that each person had different ideas or ways of
writing their stories with a different focus on details. After reading, it’s like
learning as well. So, every time | write an essay or read it from a friend. I feel like
I've learned a lot. Being a writer for me is like a bird that does not fly higher but
tries to look at broader perspectives, like taking a bird’s-eye view. | feel that
writing allows us to see small details, making us a more detailed person. (Sloth,
Group interview, November 7, 2021, my own translation)

Like a young bird that has just fledged but does not know how to spread its wings
and take off to fly, Sloth explained that she needed instructors’ guidance and support for
learning from the beginning of the writing course due to her limited knowledge of
academic writing. After a 15-week semester, Sloth stated that she gained a more
comprehensive understanding of how to write an English essay from her experiences.

Data shows that Sloth learned from the writing process and her peers’ essays. As she
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viewed her writing experience as a learning process, she imagined herself flying and
exploring her own and others’ work from a bird’s eye perspective.

Sloth began to understand the composition and applied the skills she learned
throughout the course to compose her English essays (see Appendix C: Sloth’s Essay
Drafts). She gradually became capable and gained confidence in writing different genres
toward the end of the semester. Finally, Sloth compared herself to a flying bird and
described the skill sets she developed in academics, including a) her understanding of the
writing process, b) time management skill, ¢) creativity and imagination, d) ability to
reflect on her writing experiences, €) acceptance of readers’ viewpoints, f) and
adaptability to academic writing genres. She put it in the following:
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#1359 /14 (Sloth)

At the end of the semester, | felt like I could skillfully fly. And I did it. Flying
could easily take me anywhere. I feel that I have learned planning, writing
process, creativity and imagination, and time management. Also, I’ve learned
vocabulary and friends’ writings, the writing structure, and taking into account

the views of others. When I reflected and adjusted, I could accomplish the [essay]
tasks. (Sloth, Group interview, November 7, 2021, my own translation)

The bird metaphor, symbolizing writer identity construction, helps capture the
participants’ perception of how she sees herself as a bird learning to fly toward her goal
set for individual and collective improvement. To further elaborate on her identity
construction for who she is as a writer or a discoursal self (Burgess & Ivanic, 2010;
Ivani¢, 1998), Sloth created another artifact illustrating the internal and external forces

for the betterment (see Figure 10).
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Figure 10

Sloth's Artifact of Writer Identity Construction
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Following is the participant's explanation of her artifact.
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This picture talks about the elements that influence the writing. The first part is
my family, which [we] supports each other. Blue means brightness, and red

means that my family is not a complete family, and blue and red are mixed. But
what still exists is the sun, which is the leading light that makes us realize that |
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live my life for my family these days. I feel that there are still hopes I can do for
the family every day.

Next, it was me. This tells that there are many types of selves, a cheerful and
playful, feel that I am an optimistic person. But also, there are red spots that show
some of my negative thoughts. Next is friends. I've met friends who helped me.
Then the white that brought me up, developed me into the gold circle, which
represents wisdom. Like friends who are good friends. This influences my writings
as well. On the bottom right side, the green represents the entire forest and
society. This refers to the society in which I live, these things really surround me.
(Sloth, Individual interview 4, October 20, 2021, my own translation)

The data shows that Sloth perceived her writer identity as socially constructed and
multiple, driven by internal and external factors. From the top left corner of the artifact,
she depicted her family, her hardships, and the hope she has for a better future to form a
critical foundation of her being and thinking, which later played a part in her writing. In
the middle, she painted multiple images of herself in blue, yellow, and red sprinkles to
reflect aspects of her family within her identity as a writer.

In the top right section, Sloth continued to illustrate friend supports that helps her
in multiple ways, giving peer feedback activity as an example. This reflected how Sloth
constructed her writer identity through interactions with her peer. Also, Sloth painted this
section in a black color shade merged in green and white vertical lines, leading upward to
her goal set for wisdom in a golden circle on the top. In this, the participant
spontaneously drew on a similar concept compared to her bird metaphor when she moved
upward to her goal of learning English writing. In addition to that, the bottom right
portion, Sloth also pained in black and green to illustrate the social context in which she
lived. She further discussed that she built on these two parts and painted her multiple
selves in green with little black dots as a metaphor for social influence as she perceived
it. From her drawing, Sloth utilized her multiple selves in the act of writing, as discussed

in the following excerpt:
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Below, on the left side, | have to talk about this one first, actually. At first, it was
small blocks that connected to each other. That means the scope in which we can
do as society has said. They re all small frames, and they re only in a few colors,
which is what [ must follow. It’s something we can’t resist at all. For example,
when writing an essay according to what the teacher has set. But when | started
to understand, the frame that | could only do got bigger and bigger. | have put
that color and this color, and it’s starting to have fewer boundaries. The white
began to link to every frame everywhere, which made me feel that | had more
freedom to think, to control myself. The black in the middle represents my writing.
1t’s the ink that drips down into my writings. (Sloth, Individual interview 4,
October 20, 2021, my own translation)

In the bottom left section, Sloth reflected on her internal perception and how she
finds herself negotiating it with social rules, conventions, ways of thinking, or something
along that line. The participant gave her academic writing experience as an example.
Little rectangles of yellow, red, and purple represent academic writing conventions that
the writing teacher teaches in class and that she must adhere to strictly. As the semester
moved along, Sloth continued to familiarize herself with the conventions and started to
realize essential elements for writing. She began to negotiate them with her prior identity,
reflecting on where those little blocks extended to larger blocks. Adding to that, she
painted a blue block blended with yellow and a red line to represent the inclusion of her
multiple selves and another block mixing green, black, and red to symbolize ways of
being in her social context. White lines across all blocks suggested an ongoing process of
connecting, negotiating, or balancing all aspects to construct her very own writer identity.

The artifact captures the participant’s perception of her identity construction as a writer
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learning to write in an English writing classroom. Finally, | draw a conclusion regarding
the construction of Thai EFL writer identities.
Concluding of Thai EFL Writer Identity Construction

In investigating Thai EFL writer identity construction, this research concludes
that participants had limited background experience in academic writing coming to the
English writing classroom. However, they valued English language learning because of
its potential benefits, such as gaining social acceptance and improving social status.
While learning to write in English, the participants constructed their writer identities
based on their perceptions of themselves in society. The students perceived who they
were as writers before learning and who they would become as they learned to write in
English. Over a semester, the research findings reveal that the participants, as amateur
writers, underwent a transitional or transformational phase. In this process, they
experienced identity clashing, expanding, and reconstructing as they negotiated between
prior identities, academic writing conventions, and their goals set for learning English
writing. Once all aspects had been aligned, the participants gained confidence in their
writing, but if not, negotiations continued constantly. Next, | analyzed and discussed in
Chapter Five the impact of Thai culture on the writer identity construction of Thai EFL

students.
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CHAPTER 5
IMPACT ON THAI CULTURE AND WRITER IDENTITY

This chapter presents a composite description and analysis of the cultural
influence of Thai students on their writing identities as guided by the second research
question—how does Thai culture play a role in constructing Thai undergraduate students’
writer identities in their English writing? | have extracted examples of quotes from
interview transcripts to illustrate the complexity of the subject matter. In addition, critical
incident data is woven into the interview data and my discussion in the following to
supplement and strengthen the analysis.

Thai Semi-Collectivist Identity in EFL Writing

Literature has long suggested that Thai culture is influenced by Confucianism, in
which the emphasis is on a collectivist society (see Chapter 2). With this philosophical
foundation, Thai people have developed a semi-collectivist mindset in seeking to
preserve social harmony and avoid conflict at all costs (Komin, 1990; Maneepetasut et
al., 2012). Theoretically, Thais are likely to prioritize the collective and minimize the
individual’s desires even when they participate in a writing activity. Data evidence from
this study demonstrates how the participants approached writing concerning sociocultural
views and values of their collectivist society.
“I Can’t Write It Out from My Whole Point of View”

Data from individual and group interview indicate that participants planned their
narratives and arguments, thinking about other people’s opinions and feelings toward

their writings. Also, the participants practically made sure to fend their writing off any
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possible impacts on individuals in their collective group. Six participants explained it in
the following quotes:
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(Cherry)

| chose to write on the topic of the reasons for the educational failures. | thought
it was close to me, so | chose to write this. And | think of issues to write about. |
went to study and research first because there are many issues. I want to write
about issues that other people talk a lot about and have the same thoughts as
me. That is, if the ideas are the same, it might be better to write them out. |
chose most of the issues that people were talking about. (Cherry, Individual
interview 3, August 26, 2021, my own translation)
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When writing, | also think of the readers. If | use certain words, what will they
think? What word should I use to make it perfect or not affect anyone? Don't let
them startle. Make them the most impressed in my writings. But | also have to
consider myself, not that | only care about the readers. | also have to put myself
into it. Don't lose myself too much. (Earth, Individual interview 1, July 11, 2021,
my own translation)
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| think that the most important thing when writing is to use the right words in
different contexts. But a forbidden thing is that | don't write sarcasm. | think of
cultures too. And about religion, I will be careful with the use of words. (Jupiter,
Individual interview 1, July 14, 2021, my own translation)
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When | want to convey or want to write, | have to be knowledgeable in various
matters, whether what | write affects other people or causes trouble for others
or not? | also need to be careful at this point. (Maximoff, Group interview,
November 7, 2021, my own translation)
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| feel that for Thai people, belief or culture is very important to persuade the
readers because that is what we all, all Thai people, know and be careful of
beliefs or religions. When | write, | base it on what most people would feel the
same way. (Sloth, Group interview, November 7, 2021, my own translation)
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Being a writer, I must look at my point of view and other people’s views. My
view is that | may think differently than others. But sometimes, | can't write it out
from my whole point of view. | have to look at other people's perspectives, or it's

called the majority that is generally accepted, not my point of view solely. (Spy,
Group interview, November 7, 2021, my own translation)

The above data indicates that the participants felt that they need to compromise
personal viewpoints and chose to bring up the socially accepted point of view, which they
assumed, to improve their Thai Semi-Collectivist voices in their writings. Next, |
discussed data relating to writing strategies the participants used to create their collective
senses in their works.

Creating Inclusivity through Indirect Writing Approach

Aside from bringing their collective point of view into their writings, participants
in this study applied an indirect writing approach to enhance the inclusivity of the readers
through the meaning-making processes. In this reader-responsible writing, the
participants felt that they could better engage readers who are primarily responsible for
interpreting written texts. The following are participants’ words.
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Introduction part, the introductory part before entering the main content of the
essay, | imply as a whole. That is, I will not reveal what I will be talking about.
Because otherwise, the readers will be like they will know everything that | am
going to tell. If I directly reveal from the first round from the very first line that,
yes, | will talk about this story. They [the readers] will probably be bored. They
might not read at all. This way [indirect writing] will help make the story I write
more interesting. (Adler, Individual interview 2, August 7, 2021, my own
translation)
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derweon il wid I Idn Tidaiisideundrinsezdenes 1s33e 9 (Cherry)

Suppose you want the readers to capture the point of what is really said in each
paragraph. They will know for themself what is written in each paragraph. I just
summarized again. No need to restate. Have the readers read every paragraph,
then think in their minds and let my conclusion answer, say again if the idea
that the readers understand is correct or not, whether they understand the same
or not from what they have read. If you directly state from the beginning what
you are going to talk about, they don’t have to read it. The readers know it,
knew from the first time they read it. It seems as if to draw the readers’

attention away. They won’t focus on what | write about what I really meant.
(Cherry, Individual interview 4, October 17, 2021, my own translation)
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ag301U9 aaneu (Sloth)

The introduction that I understand is how to open the reader’s mind to make
them feel like they want to read what | write, to connect with me first. I try to
imply and let them think accordingly. | feel that, usually, people tend to observe
other people rather than observing their own selves. So, | chose to ask questions
about others, so that they try to observe things around them first. (Sloth,
Individual interview 2, August 5, 2021, my own translation)

This indirect writing approach corresponds to the previous literature on the
collectivist way of communication, which usually occurs indirectly (Armstrong &

Swartzman, 2001; Javdan, 2014; Juliaty, 2019; Komin, 1990). More evidence from
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different data sources also found in this study. Giving Sloth’s narrative writing in the

following as an example:

The Experience that Change My Life
What do you think about how many people in the world? and what do you think about
how many story that they passed? The most of people have both good and bad stories. Yes, in the
worst time in their life they also have the stories that appreciate in their life. Including friends,
family, love and maybe it's about the point that change their life.
And also about my life, I am not deny that I really had bad life stories till my 21 years old
went through. But it is not always to have worst time. In the dark sky, it always has many light

stars. I have the good time too. In my life , it is about 2 things.The best two things that very

(Sloth, Narrative writing)
the participant began by asking general questions in an attempt to persuade her readers to
think about other lives before connecting it with her personal narrative. This way, she
indirectly made a way to start her own story without introducing it explicitly from the
beginning. At this point, | argue that an indirect writing approach the participant used to
create a connection between their intended readers and the self is an important cultural
aspect that the participant consciously and subconsciously applied in her English writing.
I, You, We, and the Togetherness

Adding to an indirect writing approach, a scholarly perspective from the previous
literature has mentioned that collectivists express themselves as an aspect of a collective
(Armstrong & Swartzman, 2001; Komin, 1990). However, this issue has received very
little research. Thus, this section provides empirical data found in written texts of Thai

students in this study to support the claim. The below data set reveals a significant
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writing practice in which the participants use linguistic devices such as pronouns and
common nouns to maintain their cultural identities and connect their worldview to others.
A description and a series of writing samples to investigate this phenomenon are in the

following:
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(Jupiter)
I wrote this to convey to readers. I mean both them and me. This part is to teach
the readers, to give the readers some insights from telling the story of my
experiences. And then | concluded in a way that they can get involved as well.
So, I use the word ‘our’ to make it not like an order or like forcing. | use the
word ‘us’ because it gives a feeling of compromise. It’s softer. It’s not like
straightforward that if you have bad friends, you re going to end up in a bad way.
This is not a fixed type. It also depends on the experience that each person will
meet. Sometimes, my friends may not be like what | have experienced. But this

helps them connect from the experiences that | told in the body paragraphs.
(Jupiter, Individual interview 2, August 4, 2021, my own translation)

Of course, people who step into our lives have both good and bad for us to see and learn the
quirks of people. And will be an experience in choosing friends in the future. Choosing to be
friends with good friends will allow us to receive only good things, feel comfortable, and lead
our lives in a better direction. If you choose to be with bad friends, it will often lead us in a bad
way or may cause us to lose our future. Every event that I have encountered has made my life a
turning point. It also allows us to learn that ultimately, the choice of friends can determine what

our future life will look like.

(Jupiter, Narrative writing)
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In her text, Jupiter used the pronouns ‘our’ and ‘us’ in her first couple of
sentences to bring in a general argument on the table. Then, she made a way to connect it
to her readers by changing the pronoun to ‘you’ in the middle of the paragraph. Next, this
participant moved on to support her argument by linking it to her narrative using the
pronouns ‘I’ and ‘my’ before changing them back to ‘us’ and ‘our’ again in the last
sentence. For one reason, Jupiter said that using different pronouns to implicitly refer to
herself and the readers makes her arguments less direct and more polite. For another
reason, her writing practice allows for the possible construction of a discoursal self
(Burgess & Ivanic, 2010; Ivani¢, 1998) or the representation of the self as an aspect of
her collective group. This specific writer identity construction concerning the
sociocultural values of society, according to Jupiter, empowers her make argument and to
appropriately teach her intended readers at the same time.

Similar data appears across the participants’ written texts. The participants in this
study used pronouns (e.g., I, you, and we) interchangeably with common nouns (e.g.,
people, students, and each person) to connect one’s worldview and experiences to their
readers in creating togetherness, as | called it. This writing practice allows the
participants to have a sense of self-integration in the in-group members and, therefore,
make possible construction of the discursive and authorial identities in which the writer
voice can be heard as part of a collective. The followings are the writing samples of the

participants in this study.
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Overall, at least when I grow up those fears disappeared because fear is normal for many people.
Maybe it is because of childhood imagination, or sometimes it is my own thoughts. But as time
passed, I began to learn many things. Each person’s fear of something will be replaced by the

truth. And will make you more comfortable.

(Adler, Narrative writing)

And if I didn't go to the activity camp at a school in Lampang, I probably won't have a chance to
catch the microphone. And speaking in front of many people, not having the opportunity to
practice speaking in front of many people that I have never met. The opportunities, we have been
given to speak are many these days. But experience is what assesses our own quality. So when

we have the opportunity, we should do it and train yourself to excel

(Earth, Narrative writing)

Secondly, homework gives learners a cumulative stress state. Because students take a
long time to do homework. Because the homework must be completed in each subject in order to
turn it in time as the teacher set. which makes students have to do homework like a delay, rarely
have time to rest. I have to do my homework every night. causing the students to not sleep

enough. In addition, there will be health problems both physically and mentally as well. And

(Jupiter, Persuasive writing)

My life has changed since childhood. I prepared my life like a momentum because our life must
go forward. We will not be able to continue without readiness, knowledge, and experience. Even

though time has passed, our life is constantly experiencing changes.

(Maximoff, Narrative writing)
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In the society of studying in school, I can't be by myself. Therefore, we must have
friends, both friends in the classroom. And I've made many different kinds of friends, both good
and bad. Because I believe that everyone has different characteristics, not the same. Some things

teach us what we should or shouldn't do. But we chose to be in a good relationship with them.

(Spy, Narrative writing)

Besides using pronouns and common nouns to generalize statements and make
indirect arguments in English texts, data from another interview reveals participant
awareness of the face-saving value. This concept is basically a critical concern for
harmony and security protection among the people of the collectivist culture, including
Thais (see Chapter 2). Thai people culturally prefer being polite to others by not getting
too involved yet not getting too distant from them (Maneepetasut et al., 2012; Tiranasar,
2004). Theoretically speaking, this communication style links closely to a relationship
one has with others concerning dignity, ego, prestige, respect, reputation, etc. (Komin,
1990). A participant in this study explained that referring to individual matters using
common nouns instead of direct naming helps create the formality of her narrative and
maintain the face value she holds towards her readers. To note, this realm of cultural
perception influences the participant’s indirect text production. The following shows how
Earth explained it in her interview.
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In writing, I am actually writing from my experiences, but | convey it as a
general story, use common words like students instead of talking about myself
directly. At first, I wrote from my own point of view and experiences. Then |
deleted them because | read them, and I'm not sure if it's good or not. So, | wrote
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it formally rather than telling my personal story. Because, if so, | am afraid they
would look at it [her personal story] from a different perspective, like in the bad
way. (Earth, Individual interview 3, August 18, 2021, my own translation)

Perceived Truths of the Collectivists
Besides a specific writing approach, participants in this study designed their texts
based on their perceived truths of the Thai collectivists. Data evidence appears in the

following excerpts.
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#o (Sloth)

| was born Buddhism. What | wrote was a principle. What I have absorbed or
what | have been cultivating. | feel that religion is the heart. I believe in this. |
have this in my writing. It is something that many elders have instilled in me.
When writing, | planned that abortion should not be legal in Thailand because
it is cruel. One thing that I can feel is that we are also Buddhists. I think it's
essential for everyone to have empathy. It made me want to write this story. |
want to convey that every life has value. And this is also linked to Buddhism. So, |
wrote about the things that touch me the most: religion and spiritual matters. So,
I wrote about this the most to persuade the readers to have empathy and
understand that it [abortion] is against our religion, which is also our national
religion. (Sloth, Individual interview 3, August 27, 2021, my own translation)
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Mysteries or ghost stories that | wrote in this piece are beliefs. The beliefs of our
Thai people, if we would have mistreated or offended others, they could get back
and haunt us to make our lives worse. | want to convey that everyone, besides
general experiences, must have had some goosebumps or scary experiences. It's
not that everyone doesn't have one; there must be some. (Adler, Individual
interview 2, August 7, 2021, my own translation)
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(Vanessa)

I choose to write horror stories because | like horror stories. | have also met. |
believe in this. Because people in my community believe in ghosts, spirits, or
people who live after death, these things have been absorbed for a long time. |
think I can write better about this. (Vanessa, Individual interview 2, August 4,
2021, my own translation)

The most common religion in Thailand is Buddhism, which encompasses many Thai

beliefs and practices, including those about spirits and ghosts. The above excerpts

indicate the impact of this cultural identity on the construction of the writer identity of the

participants. For instance, Sloth based her arguments on her Buddhist beliefs and

explained why she opposed abortion in Thailand. Other participants drew on their beliefs

about spirits and ghosts to choose their topics for narrative writing.

Other participants used Thai proverbs—traditional sayings convey truths through

common sense and shared experiences among the collective members. The data evidence

shows in the following:

However, it can be seen that homework has many advantages. No matter when the

homework has been there. But, of course, it is something that allows everyone to practice their

role and development. Even if it's a bitter pill that looks boring but as the old saying "Sweet as

faint, bitter as medicine" is important, this allows us to practice more than the class and make

learning more knowledgeable and proficient in the lessons. You can improve your quality of life

for yourself with more potential. Therefore, if you want students to learning or new knowledge.

You should give them homework so that they can review their knowledge and increase their

knowledge skills.

(Spy, Persuasive writing)
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Thai culture also affects my writing. Like I said about friendship, there will be a
Thai proverb. If you associate with thugs, they will lead to wrongdoing. If you
associate with scholars, they will lead to profit. This is a teaching from
generation to generation. When readers who share the same culture with me

comes to read, they will feel like me. (Jupiter, Individual interview 2, August 4,
2021, my own translation)

Yet, instead of providing a direct reference to strengthen an argument, the participants in
this study expressed it in general and indirectly using the perceived truths of the
collectivists (religious beliefs and proverbs). In this writing practice, the writer also
assumed that their intended readers who shared similar sociocultural contexts would be
able to make sense of one’s experiences and perceptions as presented in their texts.
Correspondingly, other researchers noted that this kind of general statement and
indirect nature of writing is often found in the writing production of Asian writers
(Javdan, 2014; Juliaty, 2019). For example, Juliaty (2019) argued that an overly general
and indirect approach to writing of Indonesian EFL students resulted from their L1
writing repertoire. However, | found that the participants in this present study deliberately
approached writing indirectly and generalized their arguments to establish a collective
sense—a critical concern for Thai cultural identity—in their writings. To some extent,
their text production might appear vague to other readers, especially those who are from
different sociocultural backgrounds. It is also crucial to keep in mind that writers with
this collective principle also assume a great deal of readers’ involvement in text
interpretation (Komin, 1990). Therefore, | argue in this study that Thai collectivist culture

lays an essential foundation for the participants in constructing their authorial identities
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(Burgess & Ivanic, 2010) by establishing a collective voice—their own voice and others’
voice— to create joint ownership and authority over arguments in their texts.
Balloon Ride Metaphor

Another participant provided meaningful data evidence to help understand her
worldview as a Thai student writer whose cultural background has impacted the
construction of her writer identity. This participant compared her writing act to a balloon
ride metaphor in which she set her view from a broader perspective. The following are
data from her artifact and interview.

Figure 11

Balloon Ride Metaphor
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Since | wrote, I'm a writer with broad perspectives and didn’t get in-depth. |
wrote things that people already know, not specific or reaching to details at all.
I looked at the overall picture. I didn’t pinpoint anyone, like a balloon. Because
when the balloon rises, I will see from a broader view— the overall image, not
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seen in depth. (Spy, Individual interview 4, October 15, 2021, my own
translation)

This balloon metaphor helps capture the participant’s lived experience as she
learned to write in an English writing classroom. The participant explained that taking a
broader perspective for her writing is like riding on a balloon where she tends to focus on
things as a whole and be less direct. This metaphor goes hand in hand to support the Thai
semi-collectivist identity in English writing as when other participants use their collective
senses and linguistic devices available to them to create collective arguments. The
phenomenon under this study corresponding to Burgess and Ivani¢’s (2010) argument
that the possibilities for selfhood which are available to writers in the social context put
constraints on the discoursal construction of writer identity or who a person can be.
Therefore, writer identity construction critically involves a process that writers align
themselves with cultural values, beliefs, and practices through their discourse choices
(Ivanic, 1998).

Chapter Summary

This chapter documents nuances of Thai semi-collectivist identity that contributed
to the writer identity construction of Thai students in their English writings. By
examining these research findings, | gained a better understanding of the participants'
writing approach and practice as it pertains to their sociocultural views and values. The
next chapter presents the conclusion of the study, pedagogical implications, and future

research direction for second language writing.
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CHAPTER 6
CONCLUSION

As discussed in chapters one and two, English writing for L2 learners is one of the
most challenging skills to develop. However, despite its importance, English writing
skills are less emphasized in Thailand’s basic core curriculum since skill requirements are
not specified (Office of the Basic Education Commission, 2008). Instead, writing
instruction in this context falls on grammar focus and short paragraph writing rather than
on the actual writing process (Chamcharatsri, 2010; Dueraman, 2012). Many Thai
students, as a result, graduate from high school not knowing how to compose complex
texts nor feeling confident learning to write in English at a college level
(Boonyarattanasoontorn, 2017; Dueraman, 2015).

In contributing to the issue of teaching English writing in Thailand, this empirical
study examines the process in which Thai students develop their writer identity over a
semester of learning to write in an English writing classroom. Towards achieving this
goal and presenting the findings of the present study, | organized this chapter into four
parts. The first section addresses the answers to the research questions in this study.
Then, I discussed scholarly contribution and proposed pedagogical implications for
second language writing. The last section discusses the future research direction for
second language writing in Thailand and other similar EFL contexts.

Summary of Research Findings
The summary of the research findings is arranged according to the research

questions presented in this study. The research questions were as follows:
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1. How do Thai undergraduate students construct their writer identities over a

semester in an English composition writing course?

2. How does Thai culture play a role in constructing Thai undergraduate

students’ writer identities in their English writing?

Research findings indicate that Thai undergraduate students had little experience
in academic writing prior to enrolling in English writing classes. However, they valued
English language learning due to its potential benefits English has offered them, such as
gaining social acceptance and improving social standing. Hence, they constructed their
writer identities based on their perceptions of themselves in society—who they were as
writers before learning and who they would become as they learned to write in English.
As amateur writers, the participants reflected on the transitional phase they underwent
constructing their identities over a semester. It was during this stage that they experienced
identity clashes, expanded, and reconstruct as they negotiated prior identities, academic
writing conventions, and their goals for learning English writing. Participants were more
confident about their writing once all aspects of the writing were aligned; but in case they
were not, negotiations continued. | developed the diagram below to illustrate the process
of writer identity construction of the participants over a semester in the EFL writing
classroom (see Figure 12).

Figure 12

Writer Identity Development
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For the second research question, participants reflected on the role Thai semi-
collectivist culture plays in constructing their writer identities at macro and micro levels.
To elaborate, the participants’ collectivist mindsets, which develop through lived
experiences, filtered their perceptions of who they are and how they approach writing.
For example, a participant mentioned, “l can’t write it out from my whole point of view”
(Spy, Group interview). Another participant said, “When | want to convey or want to
write, | have to be knowledgeable in various matters, whether what | write affects other
people or causes trouble for others” (Maximoff, Group interview). In this respect, the
participants negotiated their collectivist values with writer identities and, therefore,
approached writing tasks concerning other people’s opinions and feelings. Under this
realm of the possibilities for selthood (Burgess & Ivanic, 2010) available to the
participants, they tended to raise socially accepted arguments to improve their collective
voices over their own. In this case, they drew on a broader perspective using old proverbs
or religious beliefs as a basis for their arguments. As an illustration of how it feels to
write from a broader perspective in the Thai EFL context, a participant compared it to a
balloon riding metaphor in her artifact (see Chapter 5).

Another impact of Thai semi-collectivism, writers construct identities through an
indirect writing approach to enhance a sense of collective connection between themselves
and their readers. Relevant literature reveals that the collectivists are not often explicit or
verbally direct in nature to allow for a sense of joint ownership in their communication
(Armstrong & Swartzman, 2001; Komin, 1990). In their essays, the participants
transferred this sociocultural concept and composed their texts using a specific writing

strategy to create inclusivity for their audiences. For example, they used pronouns ‘I’ and
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‘you’ interchanging with ‘we,” ‘our,” ‘everyone’ or other common nouns such as students
or teachers. This way, the participants stated that they could refer to one’s matter as an
aspect of their collective groups, avoid direct references pinpointing an individual, and
preserve the collectivist value of the face or the self with group relationships. On the one
hand, the text production of the participants who adhere to the collectivist principle might
appear vague regarding the academic writing conventions. On the other hand, the
participants insisted that indirect writing helps get their readers’ attention as they
assumed a great deal of readers’ involvement in text interpretation. Next, | discussed
scholarly contribution and the pedagogical implications of this research study.
Scholarly Contribution

Studies on L2 writer identity reviewed in chapter 2 focused on analyzing the
written discourse of L2 students (Fernsten, 2008; Getkham, 2016; Ouellette, 2008; Wang,
2015; Zhao, 2019) along with observation and interview in other studies (Chamcharatsri,
2009; Juliaty, 2019; Jwa, 2018; Lee, 2017; Li & Deng, 2019; Liu & Deng, 2019;
McKinley, 2017). In this current study, | integrated participants’ drawings into data
analysis to capture moments during which participants undergo writer identity
construction. This data set not only helps enrich the narrative account of the research
findings but also allows a possible pathway to develop an in-depth understanding of the
abstract concept—the process of writer identity development. In addition, participants in
this study used metaphors to compare their writer identities with other figurative words.
The use of metaphor allows the participants to express their unique sense of themselves
as they learn to write in a way that people can easily understand, which in turn,

contributes significantly to the analysis of this complex concept. Drawing from these
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significant findings, | suggested that other researchers can prototype this empirical
research methodology and use it as a guide to strengthen data analysis for future studies.

As mentioned previously, this research indicates the process of writer identity
development from an amateur to a confident writer as a writer undergo a transitional or
transformational phase. The findings of this research contribute to the conversation about
teaching writing in Thailand and other similar EFL contexts. Therefore, | proposed
pedagogical implications to support L2 writers in the following section.

Pedagogical Implications

As discussed earlier, Thai undergraduate students constructed their writer identity
by negotiating between their multiple identities when learning to write in English. In this
process, writers align themselves beyond academic dimensions to embrace various
aspects of identity as a writer. Although this is a very complex and challenging process,
the students might be able to navigate this more confidently with sufficient support and
guidance from English writing teachers and stakeholders. Based on this research finding
and the previous research on the writer identity of ESL learners (Burke, 2010;
Chamcharatsri, 2009; Fernsten, 2008; Getkham, 2016; Jwa, 2018; Lee, 2017, 2018;
Ouellette, 2008) and EFL learners (Juliaty, 2019; Liu & Deng, 2019, 2019; McKinley,
2017; Wang, 2015; Zhao, 2019), | propose pedagogical implications to support English
writing teachers and student writers in Thailand. The following recommendations are
intended to inform administrators, program directors, and academic advisors who are
responsible for teacher education, as well as English language writing teachers and
instructors who play the most important role in developing the English writing skills of

EFL students in Thailand.
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Provide Teacher Training for English Writing

Since English writing is less emphasis in Thailand, many English teachers may
have little experience teaching English writing and have never received formal training
for English writing. The lack of training in teacher education leaves teachers uncertain of
how to teach English writing to Thai students, let alone possessing the writer identity
concept to assist students in their English writing classes.

At this point, | propose that teacher education in Thailand should include training
for language teachers to improve a broader understanding of English writing and writer
identity since they might not have this background and concept. It is also possible that the
teacher training curriculum uses this research finding as a starting point to initiate a
discussion on how Thai culture impacts students' writings and their identities as writers.
In this way, English writing teachers will gain better understanding of writer identity, and
therefore, will be able to help students in their English writing classes. In designing
teacher training curriculum as well as English writing instruction, the following insights
need to be considered accordingly.

Increase Support for Constructing a Confident Writer Identity
e promote reflective writing through personal narratives,
e allow L1 writing or a variety of expressive art modalities to help focus on
content,
e keep students informed of the writing process,
e provide self-editing and peer review training, and

e provide ample time for writing skill development on each task.
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Since writing in English is not a common practice for Thai students, it can be
challenging to get the students to develop their writer identities in an English writing
classroom. English writing teachers should promote reflective writing through personal
narratives in this context. This is because it helps student writers bring out their identity
while connecting their narrative sense to a particular experience that has impacted their
present and future lives. Teachers can get them to start writing by incorporating Thai,
their L1, or any other language available for them when they encounter writing blocks.
Other art-based modalities such as painting, drawing, crafting collages, or creating
illustrated maps can also assist students in expressing their thoughts and ideas and,
therefore, help them focus on content (Chamcharatsri & lida, 2022). L2 writing teachers
can incorporate these techniques into prewriting tasks so the Thai students, who tend to
eliminate their authentic voices due to their cultural identity, can begin drafting their
English essays more confidently.

In addition, L2 writing teachers should inform students of the writing process to
enhance a positive writer identity. It is often the case that L2 students lack experience in
the academic writing and misconceive the true nature of revision process. Many amateur
writers consider their early drafts to be their final products and are unsure of how to
improve them. In revision, they are often uncertain of their mistakes and tend to sport
only surface errors to improve their writing. Therefore, it is necessary for writing teachers
to provide sufficient training for editing and proofreading skills to support the students’
confidence in writing. As a further aid to help students stay focused on the narrative
during revision stage, teachers can have them refer to their prewriting tasks, whether they

are their L1 writing, outlining, or artwork of some kind.
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Another way to improve a confident writer identity is to promote collaborative
learning in an L2 writing classroom. This research provides empirical evidence for the
writer identity construction of L2 students as socially constructed, explained in Chapter
Four. The participants perceived writer identity construction as driven by external factors
when participating in collaborative learning activities. Not only that they get to read and
learn from their peers, but they also get to exercise their analytical and communication
skills through peer feedback activities, for instance. These collaborative learning
experiences foster their autonomy and a sense of being a confident writer. However,
developing analytical skills during this writing process is not always easy for L2 students.
Hence, it is also crucial that writing teachers focus on writer identity development and
provide ample time for brainstorming, drafting, writing, reading, rereading, revising, and
working in groups on each writing task. Next, I discussed implications regarding cultural
matters.

Keep Students Informed of Cultural Matters

Living in EFL contexts, Thai students are likely to have accustomed to the
dominance of Thai culture. This study shows that Thai culture impacts the construction of
Thai EFL writer identity at different levels. In brief, it contributes critically to their
communication approach where the emphasis is on an author’s relationship with others in
a collective society, impacting how they express it through written discourse. On this
account, Thai EFL writers assume the shared knowledge and contexts of their intended
readers, and they tend to decide their texts in a way that is less direct to allow readers’
connection and interpretation. In this communication approach, other researchers

explained that EFL writers use readers-responsible language to appropriate their written
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discourse (Qi & Liu, 2007). Through their language use, EFL writers manage to preserve
and align themselves to their cultural identities while constructing their writer identities at
the same time. To help EFL students navigate English writing concerning this cultural
phenomenon under this study, I provide the following implications for L2 writing
teachers and instructors:

e increase cultural awareness in an L2 writing classroom,

e raise awareness of Global Englishes (GE)

e develop audience awareness.

Instructors and writing teachers should increase their awareness of Thai semi-
collectivist culture to prepare Thai students for English writing. Discussing how the
culture influences their thoughts and, in turn, impacts the language they use in their
written texts can be an effective strategy to raise their concerns. Also, it is crucial to raise
awareness about global Englishes or writing styles that make written English more
understandable to audiences of different backgrounds. By pointing out different writing
styles, it helps students develop a positive writer identity and helps empower them to
write. Furthermore, teachers might investigate the cultural impact on students after they
produce a draft using their L1 and translate that L1 writing into English text. Besides,
teachers should set the learning outcomes for “good” writing and make clear their writing
instructions for which standard students should follow. Finally, educators should consider
emphasizing that each writing approach, whether using reader-responsible or writer-
responsible languages, has its benefits and drawback for different writing purposes.

Last but not least, writing teachers must develop audience awareness for students

who are from EFL contexts since they may have come to an English writing class with a
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specific sociocultural background. Through audience awareness, the students will be able
to determine what information they should include, how they should arrange it, and what
kind of supporting details will be necessary to ensure the reader understands of what they
are presenting. It will also be helpful to arrange peer discussions about their writing at
various stages so that L2 students have more opportunities to approach their audience in
multiple ways and, consequently, develop their authenticity of the language use.
Future Research Direction

Based on this phenomenological study, | make the following recommendations
for future research relevant to EFL writer identity. First, future studies may expand from
this current research by exploring the writer identity that emerged from participants'
pseudonyms and recruiting students from other regions of Thailand since this study only
included students from the Northern part of the country. Another possible avenue is to
conduct future research with L2 students of other Southeast Asian nations or other similar
populations of EFL contexts. Second, in terms of methodological approach, researchers
could conduct future research using quantitative research methodology as a framework to
get a result from a larger scale and might as well theorize this current research finding.
Last, in terms of theoretical perspective, researchers could employ Critical Discourse
Analysis (CDA), which can provide insight into ideologies, power differentials, gender
models, and social relationships concerning identity within the written discourse of EFL
students. This way, researchers could investigate the writer identity concerning culture

and language from different angles.
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Appendix A: Informed Consent

This project has been approved by the University of New Mexico Institutional Review
Board for the Protection of Human Subjects: IRB# 09121

You are being asked to join a research study by Kittika Limpariwatthana and Dr. Pisarn
Bee Chamcharatsri (Principal Investigator) from the Department of Language, Literacy,
and Sociocultural Studies. Kittika is conducting a dissertation research project where the
purpose is to investigate the writer identity construction of Thai undergraduate students in
EFL writing classrooms and to reveal the impact of Thai culture on the construction. You
have been selected as the target population because you are Thai undergraduate students
(over 18 years of age) speaking Thai as your first language. You started to learn Thai and
English in grade 1 and are now taking an English composition writing course. You may
have less than an equivalent of one semester studying abroad.

Your participation in this research project will involve answering multiple interview
questions, drawing simple presentations, and sharing with the researcher your English
essays via email or Line application. There will be at least four individual interviews and
a group interview collecting over a semester. Each interview should take about 45 to 90
minutes to complete. You may choose to turn off your camera and change your display
name to protect your privacy during a group interview. The interviews will focus on how
you put yourself in your writing, how Thai culture is involved in your writing, what has
contributed to your writer identity construction, etc. Your involvement in the research is
voluntary, and you may choose not to participate. You can refuse to answer any of the
questions or to provide research data at any time. There are no known risks in this
research, but you may experience discomfort, emotional distress, inconvenience, or
possible loss of privacy when participating in research activities.

Your contact information will be stored in the password-protected email, or LINE until
you are done with your participation; | will permanently delete it. I will use pseudonyms
to identify all data obtained from your essays, drawings, and interviews. You may create
your own pseudonym if you desire; otherwise, | will randomly provide one for you. All
data in this project will be stored on the password-protected cloud storage. | will keep the
audio recordings as the original until the transcriptions have been checked. All
identifiable data will be altered while transcribing the interviews. Once all identifiers
have been removed, and the transcription has been confirmed, | will permanently delete
the original sound files. I will keep the transcribed data indefinitely; only pseudonyms
will be used for future research reports and publications. Unidentifiable information
may be used for future research without your additional informed consent.

There is no direct benefit to you from participating in this research. However, the
information gained from you will be helpful for the anticipated societal benefit of the
research. The findings from this project may be helpful in addressing writer identity
construction of Thai undergraduate students in EFL classrooms.

If you have any questions, concerns, or complaints about the research, please feel free to
call Kittika Limpariwatthana at (505)312-0808 or kittikalim@unm.edu. If you have
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questions regarding the rights of your participation, or about what you should do in case
of any harm to you, or if you want to obtain information or offer input, please contact the
UNM Office of the IRB (OIRB) at (505) 277-2644 or irb.unm.edu.

By responding “YES” to the following question, you will be agreeing to participate in the
above-described research.

Do you give your consent to participate in this dissertation research study?
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Appendix B: Interview Guide

The interviews in this study were semi-structured. | asked questions to facilitate full
disclosure of the participants’ writer identity construction throughout a semester. The
following questions guided the interviews in this study. All interviews took about 45 to
90 minutes to complete.

Interview | (Before writing class)
1. Please share stories of your childhood, family background, community, and
culture that you grew up with.
2. Please share stories of your learning experiences in high school.
3. Please share stories of your language learning experiences both in Thai and
English.
4. What activities do you like to do in your free time?
5. Why did you choose to pursue a degree in the college of education?
6. Why did you choose to major in English?
7. What role do you think English has played in today’s society?
8. How has English played a role in your daily life?
9. How do you see yourself using English in the Future?
10. What do you think contributes to who you are, your viewpoints, or your
characters?
11. At what level (beginner, intermediate, advanced) do you think your English
language skills are?
12. What did you write in English?
What was the purpose of writing in English?
How did you feel when composing in English?
How did you write in English?
What processes did you use in your English writing?
How did you convey your story in your English writing?
How did you choose the vocabulary?
13. How do you feel about your English writing experiences?
a. Why don’t you write in Thai?
14. How has your Thai identity played a role in your English writing?
15. How has Thai culture played a role in your English writing?
16. In your opinion, do you have a writer identity in English writing?
17. How did you put yourself in English writing?
18. Could you please draw a simple picture to show who you are as a writer in
English? Please explain your picture.

—~P o0 T

Interview I, 111, IV (After writing narrative, persuasive, and expository texts)

How did you choose a topic for writing your narrative essay?

What processes did you use in writing your narrative essay?

What did you think while writing your narrative essay?

What did you feel while writing your narrative essay?

How did you convey your story in your narrative essay?

How did you choose the vocabulary to write in the narrative?

What do you think is a challenge or a problem in writing your narrative essay?

NooogkrwnpE
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10.

11.

12.
13.

14.
15.

16.

What techniques did you use to overcome difficulties or problems while
writing your narrative essay?

How did you construct your writer identity when writing your narrative essay
in English?

How has Thai culture impacted your writer identity construction when writing
your narrative essay in English?

What distinctive features do you have when writing your narrative essay in
English?

How did you put yourself in your narrative writing?

Could you please explain each component that | have highlighted in your
narrative text?

In which draft of the narrative essay best represents your identity? How?
From your experience writing your narrative text, in what direction does your
identity develop?

Could you please add, edit, or create a new artifact to illustrate your writer
identity constuction? Please explain it.

Group Interview (After the composition writing course)

1.

2
3
4.
5

How has your writer identity changed over a semester?

. What role does social or environmental factors play in your English writing?
. What is Thainess in English writing?

How does Thai culture play a role in constructing your L2 writer identity?

. What contributes to your construction of writer identity?
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Appendix C: Participants’ Written Sample
Cherry’s Narrative Essay: The Experience that Change My L.ife

Inspiration comes from traveling. Many people can change themselves. Have a better
view of the world, appreciating the little things around you and most importantly,
appreciating yourself and the many experiences from your travels. It allows us to learn,
share, open our hearts, and what we get in return is the incomprehensible happiness of
staying still. It's a proven reason why. People who like to travel are often successful in
life. I never knew that this was the beginning of my life-changing experience with going
out and searching for new experiences.

“The plan is no plan” I used this definition for this trip. Most of the time, many people
plan to have everything in place for the trip. To be comfortable, here's everything planned
out in advance. Both booking must-visit restaurant Coffee shops that need to be checked
in, But in this trip, | didn't plan anything at all. What will the destination be? It makes me
think and it's very fun. Because he has always been with himself and his private world, |
always thought that being alone is the best. No hassle, no hassle until when a friend
invites me to go on this trip. | started to feel like stepping out of my comfort zone and
with not planning this trip. It makes sense, It's like challenging yourself. I put all the
necessary items in my backpack. Traveling with Google Maps and asking for directions
from the villagers has begun. When traveling on unfamiliar roads and roads with the view
along the way We all agree that the first destination on this trip would be Mae Kampong
Village, Chiang Mai Province with longing for nature | want to relax in peace and quiet,
This village was the best choice at that time. The two wheels immediately started turning
towards the destination.

Mae Kampong is located in Mae On District. Chiang Mai Province a small village hidden
in the midst of the green forest There is a cool clear stream running through it. The
happiness of visiting Mae Kampong Village is to experience the fresh air and the nature
of the forest. Stream and way of life The way of life of the villagers is still in harmony
with nature. With the purity of nature And located not far from Chiang Mai city. Making
Ban Mae Kampong is a popular tourist destination. That many people tend to pin and
want to visit once Mae Kampong can travel overnight and sleep in a homestay in a simple
atmosphere. With many choices Or you can travel in the morning to the evening, you can
travel comfortably.

| went to coffee shops that are like 3 landmarks of this place, the first shop, Ing Dao
Coffee Shop, good view, looking forward to the view of mountains and greenery. And
the houses of Ban Mae Kampong, hidden in the valley, can all sit and enjoy the view
while sipping your favorite drink. A breath of fresh air listening to the sound of the water
from the stream, the cool breeze blowing, can help to relax quite well. Second shop Ban
Rim Huai Lung Pud & Pa Peng Coffee Shop, a shop called located in the heart of Mae
Kampong Village that anyone passing by must stop by to take pictures It is a drink shop
and restaurant with good atmosphere, located on the edge of a stream in the middle of the
village. The shop itself is an old wooden house that is quite unique. This makes it popular
for tourists to stand and pose for cool photo poses in the front of the shop. If passing
through the road to the village of Mae Kampong then | saw a lot of people standing.
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That's guessed that it has arrived at this shop. In addition, homestay accommodation is
also available. And the last shop Industrial shop at home, It's a coffee shop in the middle
of the forest. Along the stream in Mae Lai village, Not far from Ban Mae Kampong. The
name of the shop comes from the name of Grandma "Utsa", adding to the chic of the
name, followed by the word "brew at home™. The shop is a warm wooden house. Feels
like sipping coffee at home, The menu includes coffee. Other drinks and homemade
desserts is a café where you can sit and enjoy. Relax from exhaustion to heal with natural
freshness. And fresh air all around Plus there is a beautiful photo corner to go back as
well.

This plan is no plan trip made me change my mind. I myself used to look at photographs
from other people and imagine the place. But in the end, Thousands of stories Words
can't describe as fully as experiencing it for yourself once. Make me fall in love with
traveling to get out to see different perspectives which in each place will be unique It has
its own aura waiting for us to find out. Learned during the trip saw the outside world and
good friendship, | want people who read my story to open their minds to new experiences
from travel. Then you will love traveling, just like me.
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Earth’s Narrative Essay: The Experience that Changed My Life

My past self was a person who didn't have the courage to say or do anything in front of so
many people. Whether it's speaking in front of the class, giving a presentation, or just
introducing yourself. Until | was selected to go to the camp-activity, which made me
more assertive. That was the point where | changed myself from the same person to the
new person.

In the past, when | was a child in elementary school, I had quite a few activities in front
of the class, because teachers would teach by explaining and working only. And most
students rarely comment on their studies. But if you don't understand, you can ask for
more information. That's why | didn't have the courage to raise my hand. Or when in
doubt, keep it and only do what you understand. Because | don't have activities in front of
the class, | feel terrified of speaking in front of many people. Even if it was to introduce
myself in front of the class to my friends. However, I'm still nervous.

Later in secondary school, Me and my friend were chosen as the vocal students. To

attend an activity camp at a school in Lampang. That's not the first time I've spoken in
front of other people. But it's my first time speaking using a microphone. in front of many
people, Whether introducing yourself, answering questions, including speaking in
different ways. that | have never met. The activities in this camp were what changed me.
made me more assertive, made me confident in myself, and is no longer afraid to speak in
front of many people.

Until I have the courage to express myself today. | think teachers should have activities
that encourage students to be more assertive. Provide opportunities for all students to
express themselves often, such as singing. Discussion in front of the class or theatrical
performance, These activities will help children’s assertive behaviors to be more durable.
Helps reduce nervousness and increase confidence, which causes children to have
behaviors that have changed for the better. If the teacher teaches by explaining and
working only, most students rarely comment on their studies. Will make students not
practice thinking, expressing and most importantly, there may be some students who have
problems speaking in front of people like me. And if I didn't go to the activity camp at a
school in Lampang, | probably won't have a chance to catch the microphone. And
speaking in front of many people, not having the opportunity to practice speaking in front
of many people. This includes introducing yourself, answering questions, or speaking in
different ways. That | have never met. The opportunities, we have been given to speak
are many these days. But experience is what assesses our own quality. So when we have
the opportunity, we should do it and train yourself to excel
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Earth’s Expository Essay: The Course of Educational Failure in Thailand

What is it that is causing Thailand’s educational potential to dwindle? Thailand’s
educational system is not up to the task of competing with neighboring countries.
Thailand was ranked 33™ out of 47 nations with low achievement across the board. There
are three primary reasons for this: incorrect values, measuring systems, and improper
child indoctrination. The country’s growth must be coordinated with the development of
its people, with education being a top emphasis.

Thailand values grades and degrees. It makes them forget the value of humanity. GPA is
not an indicator of Thai children’s educational success. I always encounter this problem.
My best friend is facing this problem. By his family, they would always compare my
friends with others. That was successful in certain subjects, such as getting 1%t place in the
exam. That wound in my friend’s heart. All the problems arise from indoctrination in
educational institutions or families that put the wrong values on children, In spite of
grades not having for comparison or acting to classify people or measure the value of
people. But we took this as a tool to measure them. determine their future success. To the
development of a mind set that causes individuals to be misunderstood. And pass them on
to future generations. It’s time for us to stop doing that.

I want to point out that “Every research indicates that the child has multiple intelligences
at different levels of the brain. Some people can’t be logical, but have an excellent
imagination. Some people like language and music. But they can’t learn math.” A child
should just be good at what he or she is good at. It’s not top notch on the GPA, so then it
shouldn’t take the same measurement method. come to measure all children because
everyone is different. It is not wrong that a child is not good at math. But this child may
grow up to be a successful person in life.

Don’t ruin the joy of learning. By cramming dreams or hopes of father and mother into
the child’s head. Human beings are born with innate aptitudes that cannot be forced to
study the same, letting children learn what they love naturally. They will do that well and
be happy. Growing up to be mentally healthy. I often hear that word more often than that.
Grow up to be a civil servant and you will be comfortable. It’s not true at all. There are
many more successful people after they quit.

Causes of problems that make Thailand lag behind in education. Starting from the family
institution wrong values instilling youth including a bad indicator. These problems are
the root cause. Successful people in life at the destination weren’t measured by their
grade point average. We look at life, survival, work, people management, and decision-
making intelligence.
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Jupiter’s Narrative Essay: The Experience that Changed My Life

"Friends" have been another person who has always influenced each person's life, from
small to large. We meet so many people in life who have met each other, like friends,
family, etc. | will tell you about friends who I have met in my life as small as | am going
to say about two types of friends. A friend who takes me a good way, and a friend who
takes me a bad way into a turning point in my life by changing my life to this day.

Looking back, I'm still a junior high school student. This is a year of high school life, very
excited. | met new and old friends in a new place. | felt very isolated and lonely back then
because | didn't know anyone. At that time, there was a person who came to greet us first.
He is a lovely person, kind and considerate teamwork. We are so close, we become closer
and closer, but over time, there is an event that we separate. He started one by one, not
many in the early stage, but as time went on, his character began to change a little. | didn't
go anywhere, like before, without the help of the exploitation group. I think of myself. Let's
know he's a different person, | know. That's why this is the most nervous moment for me.
My grades are not good, and my mental health is not good. My parents are worried about
me. It made me the worst at that time.

Since | entered Senior High School. I met a new friend, meet a new society with a better
environment. | met a group of friends who are good, caring, sincere, who like to invite each
other to do homework in their spare time or after school. Review each lesson every time
we take an exam. Help each other in all matters, whether it's group work or a personal
matter. Being together and being happy, having peace of mind, having fun, being able to
consult and talk about everything. Support each other to do only good things. Which is
when | was living in high school. It was a very happy time. Not stressful. It made many
things change for the better. | don't feel as stressed as before. Which can be seen that the
grades are improving continuously, good mental health, because | found a good society to
get to know good friends.

Although in life, we come across many different types of people that we have met from
childhood to adulthood. This is a good test that will teach us to live together in society.
Teach us to distinguish, as we will see many examples in the past. Of course, people who
step into our lives have both good and bad for us to see and learn the quirks of people. And
will be an experience in choosing friends in the future. Choosing to be friends with good
friends will allow us to receive only good things, feel comfortable, and lead our lives in a
better direction. If you choose to be with bad friends, it will often lead us in a bad way or
may cause us to lose our future. Every event that | have encountered has made my life a
turning point. It also allows us to learn that ultimately, the choice of friends can determine
what our future life will look like.
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Jupiter’s Persuasive Essay: Does doing homework help students learn more?

Homework has been associated with school education for a long time. But have you ever
wondered if homework helps children be smarter? And when talking about homework,
there are often different opinions on both sides. Some say homework helps children learn
more. And some say homework can't make kids learn at all. Today I'm going to comment
on homework that can't help children learn at all. This will consist of three main topics:
First, homework wastes time. Secondly, homework gives learners a cumulative stress
state. And finally, with more homework, students lose motivation and interest in learning.
These three main points were all the problems that led me to the idea that homework did
not help children learn at all.

First of all, homework is a real waste of time. Which can be seen that studying in each
subject after completing the course, teachers in that subject will assign homework for
most of the subjects. All students will finish school at 4 p.m. And because of the distance
from home to some students' schools are far away. Therefore, it takes a long time to get
home. Some people return home, taking more than 1 hour on the journey. On arrival at
home, some students have to help with household chores, such as cleaning the house
before they go out to eat, and personal errands. Which when finished, it is about 9:30
p.m., and students still have to do homework that the teacher sometimes ordered there is
little time to study for exams. It also results in less personal time for students, as they
have to focus on homework in time for the teacher's deadline. It also allows students to
spend less time doing activities with friends and family. Gradually, this began to affect
their social skills. It also wastes time in promoting skills in other areas of the students.
And too much homework means the child doesn't have much time to spend with family
activities. In recent times, the distance with the family has also decreased. All of which
said, homework wastes most of your time in your life, because instead of spending your
free time after school to do activities with family and friends to relax after a long day of
studying. Which should take these free time to learn skills around, other than just
studying in the book.

Secondly, homework can give students a stressful state. Because students take a long time
to do homework. And that students are burdened with too many things to do. They also
have to complete the teacher's homework for each subject in order to deliver on time as the
teacher sets. This allows students to do homework late and rarely have time to rest. Also,
having to do homework every night so students don't get enough sleep. It can affect their
emotional, mental, and activity efficiency. Which people who sleep less may be upset or
do not work as well as they should. In addition, not getting enough sleep regularly increases
the risk of getting sick and having various health problems. With diabetes, heart disease
and obesity, people who sleep less often feel tired and lethargic throughout the day. And
sometimes too much homework increases student anxiety. This is because students feel
anxious and unable to concentrate, because they are afraid of not being able to submit
assignments in time, and this may result in stress for the child. This is partly due to the fact
that some subjects are too heavy and difficult. Causing students to be burdened with too
many things to do. As a result, doing homework or assignments is not as effective as it
should be. Ultimately, homework can result in stress and anxiety among students. It is also
a cause of physical and mental health problems.
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Thirdly, with more homework, learners lose their motivation and interest in learning.
Therefore, it can be seen that a lot of homework is caused by teachers in each subject giving
students homework without discussing them first, because each teacher did not know
before the students had a lot of homework. Which when these houses are more and more
will result in children not loving learning. Students are not bored and want to study. It also
deprives students of motivation and interest. When the homework comes and has to be
done daily, the students do not have time for other activities. As a result, students lose
discouragement and effort in doing homework. Also, homework can have a negative
impact on students' attitudes towards schools. Because the students are already studying
very hard. Also, get homework. And sometimes the homework is too difficult, the teacher
who teaches is not paying attention to the students. Make students do not understand Some
teachers, if students do not understand and want to ask questions. Students are often
reprimanded. Resulting in students feeling bad. Uncomfortable to study in various subjects.
All the above shows that homework causes students to lose motivation and lose interest in
learning a lot.

In summary, homework is something that has been associated with school education for a
long time. When everyone talks about homework, people in society tend to have different
opinions and attitudes towards homework. Which in my opinion towards homework in the
Thai education system, | think that homework does not contribute to learning and does not
affect the potential development of students. It can be seen | am not the only one who thinks
that homework cannot help learning more. But there's also a lot of research that has been
done on homework to show that giving homework to students has a lot of downsides. These
will be a tool to ensure that homework has more disadvantages than advantages, and that
giving homework to children can result in students wasting time doing activities with
family and friends, and not having time for themselves. Causing students to have stress,
anxiety, as well as make students lose their motivation and interest in learning. All of which
| have said, these three reasons are the reasons why educators should be aware that
homework still affects learners to learn or not?
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Maximoff’s Narrative Essay: Life Momentum

Experience is that kind of stuff which every human has gained since being born. There
are two kinds of experiences which are bad and good. Therefore, about experience
everyone can talk and talk and never finish talking. On the other hand, almost every day
of everyone’s life is an experience. In my while life I have gained and still make new
experiences. | learnt how important it is to listen to other people and how to make
difficult decisions. Also, I learnt to start a new life once again.

When | was young, | was not good at English. I could not speak, write, and read it. From
childhood to adulthood, I have always used Thai language as my primary language. | had
never understood English at all. Until I was in Prathom 6, | met a great teacher. Her name
is Mrs. Panita Ponglangka. She was my mentor, and she was an English teacher. | gained
a lot of knowledge and skills in English from her. She taught me to be able to speak, read
and write English. Taking care and mentoring as well as | had improved. | had always
studied hard, practiced, and obeyed her teachings. “Do not give up if you have not don’t
it yet” she said. After I graduated, my English grades were up. In Mattayom 1-3, | had
been a representative of the school to compete in English skills until receiving many
awards. | was very happy to meet a good teacher like her. Absolutely, I will never forget
her teachings and improve myself even more. My life must go on to encounter
unexpected experiences.

It happened once again. My life had undergone another big change when | was an
engineering student at King Mongkut’s University of Technology Thonburi. I studied the
science-mathematics course in Mattayom 4-6. | studied hard at that time because | had a
dream of becoming an engineer. | graduated in 2018 before | took the university entrance
exam. At that moment, | thought | was clever and very confident. It would be easy to
study engineering. Then, I choose tot study international environmental engineering
because my English is not bad. But when it was time study, I could not understand
anything. | was very tired and discouraged because my test scores were very low. Trying
to do it again was a failure. Therefore, | decided to quit in 2019 and found what works
best for me. Now | am studying in the bachelor of Education Program in English at
Lampang Rajabhat University. | have studied for 1 year. | discovered that | was the best
suited to being an English teacher. And I hope there will be more changes.

Everyone has had a life-changing experience. My life has changed since childhood, but |
was never afraid of those changes. My way is to just accept it and be ready to change by
taking advantage of your own past experiences. That | can speak, read, and write English
today caused by teaching from teachers, self-practice and use experience that have been
encountered. | prepared my life like a momentum because our life must go forward. But
we will. Not be able to continue without readiness, knowledge, and experience. Even
though the time has passed, our life is constantly experiencing changes in our life.
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Maximoff’s Persuasive Essay: Life Hacks Homework

There is a strong connection between regular completing homework and higher
accomplishment in subjects such as English, Math, and Science. Everyone, at one point
in time, has complained that they have had too much homework. Especially in high
school. I was always told homework would help me because it is a way to practice and
fully master the material 1 needed to learn. In high school, students spend a few hours a
night doing what they see as busy work, which means they do not think it is helping them
at all. Understanding the value of homework can help increase motivation and
productivity. In this essay, I’ll help you understand why homework is important and
discuss all its benefits for both children and parents.

One of the benefits of homework is time management. Homework goes beyond just the
task itself. It helps children take control of their workload and improved their time
management skills. Homework is set with a deadline and taking ownership of this
deadline help them think independently and develop problem-solving skills. This is a
prime example of why homework is important because time management is a vital life
skill that helps children throughout higher education and their careers. In addition,
homework acts as a bridge because teachers rarely see into the family lives of their
students and parents rarely see the classroom lives of their children. Homework can help
teachers and parents learn more about how student like to learn, providing a deeper
understanding of how to approach their learning and development. Many parents also
want their children to have homework, so they can understand what they’re learning at
school. Some families overextend themselves with extracurricular activities. Students can
easily have more then 40 hours per week, from clubs to sports, that fall outside of regular
school hours. Homework can be treated as one of these activities, fitting into the schedule
where there is extra time. As an added benefit, some homework can even be completed
on the way to or from some activities. It allows parents to find out their children’s
strengths and weaknesses. Together, an educational plan can be developed that
encourages the best possible learning environment.

Repeating the same problems over and over can be boring and difficult, but it also
reinforces the practice of discipline. To get better at a skill, repetition is often necessary.
You get better with each repetition. By having homework completed every night,
especially on a difficult subject, the concepts become easier to understand. That gives the
student an advantage later in life when seeking a vocational career. Doing homework
helps children discover a pattern that will help them when they’re required to study for
important tests and exams. Children who are familiar with the routine of completing
homework will find it easy to adapt to a schedule of doing regular revision at home.
Skills such as accessing learning materials, time management, and discipline will help
improve how children revise, and ultimately, improve their grades. Children learn at
different paces, and the time spent in the classroom might not be enough for some student
to fully grasp the key concepts of a subject. Having additional time for learning at home
can help children gain a deeper understanding than they would if they were solely reliant
on their time in school. Homework is important because it gives parents and children the
freedom and the time to focus on subjects that they may be struggling with. This extra
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time can make a big difference when it comes to exams and grades. Another benefit of
homework is that engaging in homework encourages creativity. According to “Do
students have too much homework?”, the skills that you get from doing homework, such
as creativity, inventiveness, and seeing a bigger picture, are the most important. Many
students do not realize that homework can enable student to be wiser and develop useful
skills. Creativity is an essential part of homework, such as projects, because it allows the
student to take information and use their creativity to create a visual presentation based
on the facts. Inventiveness is also important because our nation needs it.

Homework offers multiple benefits for real life. The benefits of homework are that it
helps the student develop essential skills. While homework may seem like a tedious task,
it can help a student comprehend the material. Homework is necessary for more than just
a grade. It is an assignment that teaches you valuable life skills. According to “Do student
have too much homework?”’, homework should lead student to be better at taking what
they know and applying it to a certain task. Students tend to portray homework as
something that they must get done, without knowing the value that lies behind it.
Homework enables the student to recall a certain problem and apply it to another
distinctive situation. Applying knowledge is the most important thing. Learning is
important, but what student do with the facts that they learned is essential as well.
Applying knowledge allow students to take a simple fact and relate it to a grander scheme
of things. Relating what they know will enhance their creativity and let them see behind
the lines of how everything connects. Homework is important because it develops core
skill in young children that will serve them throughout school and working life. Improved
grades, discipline, time management, using resources, and improving communication are
all vital life skills that will open the door to unique opportunities and help children find
success in their careers. Doing regular homework should be considered as an investment
in your future.
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Sloth’s Expository Essay: The Causes of Crimes in Thailand (First Draft)

In Thai television news, there are the many of the crime reports we can see. Almost one
hundred percent of every Thai channels show these news every day and the most of news
are very violent. Did you know that on September,2020 to August,2021 there are more
than 100,000 crime cases that happened in Thailand? Most of them, anwiaRmsuning sau'ly

famsiesmenazmadedaa. This critical situation in Thailand is caused by bad economy,

weak law and environment. The purpose of this composition is to analyze these three
main causes of crimes in Thailand.

The first that one affected cause of crimes in Thailand is the failed economy. This causes
made many Thai peoples ansu and they haven’t a job to do for their livelihood so that

they have to i5u or sell their house for survive which seildgsiifuegiuusniuan. Moreover
failed economy got Thai peoples answ it also sildifanuenadndae. auiisetuisiudnaud
snufigdannaunindy. They don’t have money to buy some food for their family. anwsnnauiy
ituiiosn Tudamans families sunsstuiaiiu slum cities. They don’t have snoamitazmanhdaedaies.
How do they do? fieen’lidud until our yaansamamless and dnomwveussuginlulszimafless.

Those reasons is the one way that many poor Thai families think they can live with it by
do the wrong things.

The second cause of crimes in Thailand related to the law is not strong enough for
country. When the law is not strong so that peoples aren’t afraid of the law. The most of
poor peoples find the money from the easy ways. For example they gamble by ignore
any law and not have any sinwifuau lwufidndumiuiiswsgnivadader. Many people who are the

both of aunlnduazdhsisms think that they can wiwailszTeni of society from sealndama law by
anslsu for getting rich so that we can found aesidu'ldusaszs school and $3aan. Also about

drug is the one easy way for getting so much money. Seller get a lot of money and buyer
get the drug they want. They take drugs as take snacks. Why? Because of the police
officers are sellers. They aznda law lilsiilu when everybody can umanguneldudasziasthaams
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The last cause that makes Thailand to come to the many crimes is the surroundings which
the country is. The surroundings has changing in every time to cause smiiugsiu. dszmsiidos

snnanaz ifdauiiidnenmmennianmlszmmzniamituidei mituguitess for example, 20 years fud
sl Idegivlesaz 2 baht but today 141ssamesas 4 baht that whilvlsinmuiuduenduiiu 2 wh s
Ingetunazmsdisediaiendu so that they have to stole or W& for having more money to buy
their food. The lack of #asssu is the one of most important which si%ia crime dasq if they
haven’t part fundudesalalsilif do the bad things. Every sinner fimsrie crimes becomes the
good guy by msiifasssuluials. yanin hidesnesildsanniuiitevenhdsiiiausunidisnnmsdeudaes. |f
every sinner 'ififasssw, they will always be sinner to cause crimes. Technology @idnlnaiflu
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ewansIuInmsgdedie waeeewlar and television. All of these cause Wumaraiiilfidaaudauds

' - - 2 ¥
ANNMNNIVOIDTINTTH 1N Thailand .

If not the Thai government works on the causes of crimes which are the poor economy,
the powerless law, and the surrounding environment of the country, the trouble is going
to get worse. No any Thai people want to see Thai people killing each other. Thailand can
be the good community for our children if we all aszwin and understand for wailss Tomives

dausau IN our country more than for ourselves, the land we are here will be the land of real
smile.
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Sloth’s Expository Essay: The Causes of Crimes in Thailand (Final Draft)

In Thai television news, there are many crime reports that we can see. Almost one
hundred percent of every Thai channels show these news every day and the most of news
are very violent. Did you know that on September,2020 to August,2021 there are more
than 100,000 crime cases that happened in Thailand? Most of them are property offences
including assault and death. This critical situation in Thailand is caused by bad economy,
weak law and environment. The purpose of this composition is to analyze these three
main causes of crimes in Thailand.

The first that one affected cause of crimes in Thailand is the failed economy. This causes
made many Thai peoples are unemployed. They haven’t a job to do for their livelihood
so that they have to borrow the money or sell their house for survive which is only
making that position even worse. Moreover failed economy gets Thai peoples are out of
job it also creates poverty. The rich will be richer up, the poor will be even more poor.
They don’t have money to buy some food for their family. Poverty rises up to many
families until it happens to be poor community. They don’t have the potential to get a job
on their own. How do they do? Then go and rob. Until our quality personnel and the
potential of domestic economy declined. Those reasons is the one way that many poor
Thai families think they can live with it by do the wrong things.

The second cause of crimes in Thailand related to the law is not strong enough for
country. When the law is not strong so that peoples aren’t afraid of the law. The most of
poor peoples find the money from the easy ways. For example, they gamble by ignore
any law. No gambler leaves gambling, only one arrest. Many people who are the both of
normal people and civil servants think that they can take advantage of society from law
weakness by corruption for getting rich so we found corruption, even at school and
parliament. As well as drug is the one easy way for getting so much money. Seller get a
lot of money and buyer get the drug that they want. They take drugs as take snacks.
Why? Because of the police officers are sellers. Why should they be afraid of the law
when everyone can break the law, even a superior official?

The last cause that makes Thailand to come in the many crimes is the surroundings which
the country is. The surroundings has changing in every time to cause the money is going
up. A country that is less power and hasn’t potential enough for country development,
it’s going to come up with solid money and the value of consumer goods is going to go
up. For example, 20 years ago, the price of chicken egg is 2 baht per egg but today, it is 4
baht per egg that is double the price. Living expenses is higher, and living is harder so
that they have to stole or rob for having more money to buy their food. The lack of
morality is the one of most important which to incur many crimes, if they haven’t the part
that keeps them from doing the bad things. Every sinner who committed a crime can
become the good guy by moral in the mind. They don’t have to wait around for cops to
tell them this is wrong but they are got a cop from warning themself . If every sinner
doesn’t have morality, they will always be sinner to cause crimes. Advanced technology
is a medium that allows people to have access to crime media. In statistics, more than 10
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percent of Thailand has been a copycat crime by watching TV media and online media.
All of these is the cause why the following conflicts of crime in Thailand increased.

If not the Thai government works on the causes of crimes which are the poor economy,
the powerless law, and the surrounding environment of the country, the trouble is going
to get worse. No any Thai people want to see Thai people killing each other. Thailand can
be the good community for our children if we all are aware and understand for public
interest in our country more than for ourselves, the land we are here will be the land of
real smile.
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Vanessa’s Narrative Essay: Spooky Experience in My L.ife

Did you have an experience about spooky story? In my life, since | was young until 1
grew up. | have many experiences, such as studying, friends, traveling, or stories listened
to by others. But | want to tell you about my spooky experience when | studied in high
school. Then | had a close friend, but she died, and the story that a ghost haunted me. The
two experiences made me believe in mystical things that are invisible to this day.

My first experience spooky story was about my close friend. She named Pan. She was so
lovely, friendly, and a good friend. She died because Systemic Lupus Erythematosus.
One day before she died, she came to me in my dream. She cried, but doesn’t tell
anything. [ was so scared because I was sensing. Next day, bad news that I don’t want to
know was coming. Pan’s mom called me, she told me that Pan was dead. At that moment,
I couldn’t say anything. Tears flowed from eyes and felt so sad. So, | felt very lucky that
was her friend.

Secondly, that was | met by myself when | slept. Caused by that day, | was a monthly
period. It made me exhausted and sleepy. While I slept, my feelings at that time were half
asleep and half awake. | saw a black shadow. He sat beside my bed, looked at my face,
and his nails caught my blanket. At that time, | tried to wake up, move and shout. But |
couldn’t. Therefore, I thought of my great-grandmother’s face and pray that she helped
me. Finally, | was able to move and wake up. Although, this was a long time ago, but it
was still spook. If I considered this story, I had fear and couldn’t sleep. So, when I went
to the bed, I just only hope that I would not think about it at night.

Although I experienced and listened to many spooky stories, | am still scare. I can
remember everything. Then, when | studied at high school. There were many spooky
stories, which were from friends, teachers and seniors. | lived in fear daily. Sometimes it
might be a fun story, but sometimes it is very scary too. Nowadays, | hope I will not be
faced and listened with the horror of the forecast again.
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Vanessa’s Persuasive Essay: Should Abortion be Legal in Thailand?

Do you think abortion is acceptable or not? Nowadays in Thailand, there are many women
who are pregnant without being ready. The most common solution for some people is
abortion. There are many ways, whether it's a way to buy medicines and take them yourself.
Or most will choose to do with illegal clinics. Because doing it legally is still not well
accepted in society. Of course, most people who hear the word abortion will imagine it is
immoral, sinful, or they may label the woman a gullible woman. But no one thinks that if
a child is born from a parent who is unprepared. When those children are born, how will
they be raised? What will be the consequences? Today | have two reasons that might make
you agree that if legal abortion is acceptable in society, how will it benefit?

The first reason is to reduce the number of children who will be born with various
disabilities, or to reduce the number of children abandoned. This may be caused by women
who are ready to become pregnant. But know that the child will have physical defects since
the womb, known by endoscopic ultrasound, and found abnormalities. Can terminate the
pregnancy. In some cases of giving birth to a child with disabilities, parents may not be
able to raise them easily. Because they require special attention and care, and take a lot of
money for treatment. In other cases, women who are not ready to conceive, such as women
who have been sexually harassed, raped or unprotected during sex, cause pregnancy when
parents are not ready to raise children and don't know how to teach the child the right way.
All those things will adversely affect behavior, mental state, and affect the future life of
the child as well.

The second is the choice of illegal abortion methods will be reduced. Due to illegal
abortion, either way, such as buying pills to eat by yourself, buying pills to insert into the
vagina. Or going to have an abortion at a clinic that doesn't meet the standards and is unsafe.
These actions also pose a risk of contracting other serious diseases or problems later on.
Especially, having an illegal abortion with an unskilled doctor can cause bleeding that can
be fatal.

Finally, there is still no legal abortion in Thailand. But in my opinion, if abortion is legal
in the country, it is a good thing. In addition, people in society should open their minds to
accept. And encourage this law to be valid in the country, in order to reduce the number
of children who are abandoned pregnancy from parents are not ready. And illegal
abortions are reduced. When you've read all, has your idea of legal abortion changed for
the better?
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